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On Bias and the Hidden Curriculum
What is the relationship of curriculum and pedagogy to bias? What is the relationship of research to bias? What type of knowledge is a bias? What type of theory is a bias? 
The concept of the “hidden curriculum” was coined and defined in the early 1950s. In a critique of the secondary school, Wattenberg (1951) observed that 

Whenever the formal curriculum gives precedence to other people’s needs, then students will create from it hidden curriculum. What goes on in their minds is not what we dictate but what their own strivings make necessary. The curriculum which ignores the goals of youth is always a fraud. It is a deceptive surface. Whether we will it or not, youth’s needs do decide what they learn. The true question is how we are to face that fact. (p. 12)

Through the 1960s and early 1970s, especially given collective youth activism, the hidden curriculum became a concern and challenge for educators and researchers. For instance in 1973, Vallance (1973) observed, 

we have witnessed the discovery—or, rather, we have heard the allegation, for the issue is cast most often as criticism—that schools are teaching more than they claim to teach, that they are doing it systematically, and doing it well. A pervasive hidden curriculum has been discovered in operation. The functions of this hidden curriculum have been variously identified as the inculcation of values, political socialization, training in obedience and docility, the perpetuation of traditional class structure functions that may be characterized generally as social control. (p. 5)

Subsequently a few years later Martin (1976) asked, “What Should We Do with a Hidden Curriculum When We Find One?” We can ask the same of stereotypes: What can or ought we do with a stereotype once we identify it? 
Bias and the hidden curriculum are intricately linked and interdependent. In many ways, they share the same histories. Most recently, stereotypes and the hidden curriculum share histories of what was in the nineteenth century called “implicit knowledge” and early twentieth century “implicit cognition.” The philosophical or psychological problems at that time were the sources of implicit knowledge and how this becomes explicit, or how what we become aware of what we were previously unaware of in our cognition or thinking. This was reconceived by Freud and psychoanalysis as a problem of how the unconscious generates or guides the unconscious. In behaviorism in the 1930s, implicit cognition was defined as knowledge or a “form of behavior reactions, reflexes, instincts, and all kinds of selective responses where there is no definite conscious correlate” (Benjamin, 1930, p. 384).
What can or ought we do with a bias once we identify it? If a purpose of education is unveiling “the values and beliefs insidiously hidden in innocent-seeming stories or pictures,” then what ought students and teachers do with a bias once identified (Amossy, p. 376). If a purpose of curriculum and pedagogy is unhiding the hidden curriculum, then what do we do once it’s in plain sight? 
References

Amossy, R. (2002). Introduction to the study of doxa. Poetics Today, 23(3), 369-394.

Martin, J. R. (1976). What should we do with a hidden curriculum when we find one? Curriculum Inquiry, 6(2), (1976), 135-151.

Power, R. L. (1935). A letter to the editor. Indiana Magazine of History, 31(4), 388-389.

Vallance, E. (1973). Hiding the hidden curriculum: An interpretation of the language of justification in nineteenth-century educational reform. Curriculum Theory Network, 4(1), 5-21.

Wattenberg, W. E. (1951). Real needs focus learning. High School Journal, 35(1), 11-16.

Close Reading
1. Gilliam, W. S., Maupin, A. N., Reyes, C. R., Accavitti, M., & Shic, F. (2016, September 28). Do early educators’ implicit biases regarding sex and race relate to behavior expectations and recommendations of preschool expulsions and suspensions? Research Study Brief. New Haven, CT: Yale University Child Study Center. 
2. Mateo, M. M., Cabanis, M., de Echeverría Loebell, N. C., & Krach, S. (2012). Concerns about cultural neurosciences: A critical analysis. Neuroscience and Biobehavioral Reviews, 36, 152–161.
3. Neel, R. & Shapiro, J. R. (2012). Is racial bias malleable? Whites’ lay theories of racial bias predict divergent strategies for interracial interactions. Journal of Personality and Social Psychology, 103(1), 101–120.
4. Wegener, D. T. & Petty, R. E. (1997). The flexible correction model: The role of naive theories of bias in bias correction. Advances in Experiential Social Psychology, 29, 141-208.
Secondary Reading

1. Hewstone, M., Rubin, M., & Willis, H. (2002). Intergroup bias. Annual Review of Psychology, 53, 575–604.
2. Wegener, D. T., Petty, R. E. & Dunn, M. (1998). The metacognition of bias correction: naive theories of bias and the flexible correction model. In V. Y. Yzerbyt, G. Lories, & B. Dardenne (Eds.), Metacognition: Cognitive and social dimensions (pp. 202-227). London, UK: Sage. 
On Bias Minicourse

1. Part I. Minilecture: On Bias and the Hidden Curriculum (30 minutes)
2. Part II. Minipaper: Dimensioning and Theorizing (in class writing activity, 1 hour)

a. Implicit bias.    

b. Write and read to the class about 250 words in response to Gilliam et al.
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