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CHAPTER OBJECTIVES

By the end of this chapter, you will be able to:

o feel confident as you first confront your data

e be tamiliar with three ways of analysing qualitative data: conient analysis,
grounded theory and narvative analysis

o know what is shared by all effective methods for analysing data.

If you are new to qualitative research, data analysis can be something of a mystery.
You have gathered your interviews, selected your documents or made some obser-
vations. Now what do you do?

It appears to be so much easier in quantitative research.Your data usually present
themselves as sets of numbers and there are readily available statistical tests which
you can apply to see what your numbers ‘mean’. This does not imply that your
data analysis will be foolproof — you may use an inappropriate statistical test, mis-
interpret your findings and your primary data may be suspect. But at least you
know where to begin. K

By contrast, beginning qualitative data analysis can seém like exploring a new
territory without an easy-to-read map. When you consult guidebooks, you find a
host of competing approaches rather than what appears to be the settled consensus
about what constitutes good quantitative research.

This means that, before you begin data analysis, it is crucial to be aware of the
key approaches that have been used in qualitative research. Indeed, knowledge of
such approaches is crucial in how you go about defining your research problem
and reviewing the literature.
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years to write their dissertation. So imagine how it leaves you as an undergraduate
or MA student where start to finish time will, at best, be counted in months!

In fact, if you think sensibly from the start, each of these problems can be
- avoided. First, when you are designing your study, go for data which offer easy
access and are quick to gather. Certain kinds of documents or Internet data are
examples. Secondary analysis of other people’s data is now much easier with
online databanks in use (go to: www.data-archive.ac.uk/home).

Second, never think of transcribing all your material at the start. This is a sure
way to delay data analysis. Instead, transcribe one or two examples and analyse
those. You will then be in a far better position to decide how much of your mate-
rial needs to be transcribed in full and how much can be transcribed at particular
points of interest.

EXERCISE 3.1

Pick out any research topic that interests you. Then:

e Work out how you could obtain relevant data quickly and easily.
e Consider whether such data could satisfactorily address your original topic.

-3.1.2 Try out different theoretical approaches

In reading qualitative research studies, you will speedily discover that authors
routinely reference one or another theoretical approach as their point of departure.
As Rapley puts it: '

Anyone new to qualitative analysis will be faced with a quandary: what should I
do with all this data? You look at various journal articles, and often see the same
key phrases again and again. People keep telling you they did ‘grounded theory’,
or conducted a ‘phenomenological analysis’ and then give you various levels of
details about what that did. Some are quite rich descriptions of things done to and
with ‘raw data’; others just use a couple of phrases and a single reference (often to
the same small array of texts). Above all, whatever.you read, you realise that it is
de rigeur to have some kind of tag.You need the right kind of label in your meth-
ods section, ideally one that positions you as competent, so that your work can be
nicely categorised. (2011: 273) '

Rapley rightly injects a cynical note into his comments about theoretical orienta-
tions. Too often, labelling your research can be simply a kind of window dressing
to obtain status among your peers. It is one thing to ‘tag’ your work; it is quite
another to use theory thoroughly and well.
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By contrast, qualitative researchers usually need to explore the ‘field” in
depth before they can start to speculate about what elements are most relevant
and how they might be related. This does not mean that the early stages of
their research are purely descriptive (see Section 3.1.2). Even conceptually
driven research needs close familiarity with what is going before it can con-
struct hypotheses to be tested.

Take my research on HIV-test counselling (Silverman, 1997). I collected
tapes of counselling sessions in a number of centres. In the context of the AIDS
pandemic, it would have been tempting to test an early hypothesis about which
centres and what counselling methods were most effective in preventing HIV
transmission. among their clients. However, this would have ignored tricky
questions about what was actually happening in these counselling interviews.
Such questions could not be answered by consulting the centres’ officially
stated philosophy or even the practices in which their counsellors were trained
(see Silverman, 2010: 125-31). Instead, the hypotheses I eventually generated
and then tested were based on detailed analysis of how counsellors and their
clients actually communicated with each other.
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3.1.4 Avoid telling examples

An all too common way of reporting qualitative cesearch findings is to present 2
dab of dara (for instarice, an interview transcript) prefaced with a comment like
‘ap interesting examplé of this is ... . To My mind, such use of materials works far
better 11, 53 journalism than in scientific sesearch. This 15 because journalists want
to write lively stories with telling examples. They do not usually have the dme, the
space OF the incentive O worry about whether theit interpretation fits all their
material.

By contrast, scientific research, whether quantitative or qualitative, must con-
vince readers that the claims being made fit all the data and that negative INSEANCES
have not been discounted. This involves actively searching for Jeviant cases to test
emerging hypotheses and the use of the constant comparative method - (see
Chapter 11)-

So, rather than using a few telling examples, ONe must seek t0 demonstrate that
one’s findings are robust even. when subjected to the hardest of tests. This involves
procedures described in Sections 3.1.3 and 3.1.6.

3.1.5 Focus initially on 8 small part of your data

As we saw 10 Section 3.1.1; early data analysis tends tO be associated witlr good

qualitative research. Because it usually needs to be carried out before all your data

are available, this gcnerally means that you will be seeking tO analyse only 2 st
part of your eventual data coTpus:

However, event if you have all your data to hand (perhaps because you are doing
secondary analysis of someone else’s data), it makes sense O begin by trying 10
develop 2 detailed analysis of a very Jimited amount of data (intensive analysis):
This should provide a good initial grasp of the phenomena with which you aré

 concerned. These cait then be tested by looking at relevant features of your whole
data set (extensive analysis)- : -

My counseling research followed exactly this pattert (Silverman, 1997; 20
125-31): ' '

o At the start,] transcribed just few counselling interviews which were analys®

in depth.
e From such intensive analysis, 1 developed some provisional hypodnf:ses»élbo‘»1
@ the patterns of communication between counsellors and their clients:
o 1 then rranscribed parts of the other interviews that Were celevant 0 F
hypotheses- -
o This material was then examined and my initial hypotheses revised accordift
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g Try to focus on sequences

One further reason why brief data extracts

Data Analysis

are usually unreliable i that they

‘tend to pull.out material from the sequences of actions in which they are
_ embedded. So, for instance, it should be unacceptable for interview researchers
 to offer only an interviewee’s comment without prefacing it with the nter-

viewer’s question, comment OF response token (e.g. ‘mm, mm’) that preceded it,
followed up with some attention to how the former shaped the latter. Just this
issue arises later in this chapter when I compare grounded theory with narrative

analysis.

In everyday life, we constantly attend to where an utterance 1s positioned in
order to find its sense. For example, try saying hello’ to someone half-way through
a conversation! These are exactly the kinds of things that qualitative research has
shown and it is incumbent upon good researchers to locate the sequences in

which utterances and actions are embedded.

Two final comments about sequence are in order. The specialised approach of
conversation analysis (CA) has been central to this argument about the rel-
evance of sequence to action (see Section 9.4). However, this is not a veiled
recommendation that the only way to do credible qualitative research is via CA.
On the contrary, ‘a range of qualitative approaches take on board the idea of

sequence. And, long before CA, linguists reco

gnised how meaning is always tied

to the order in which things happen or are presented. For instance, think of how,

when you are ordering a meal in 2 Western 1€

you to order your dessert before your soup

Section 10.4).

staurant, the waiter will not expect
(see my discussion of Saussure in

The second comment is that, of course, you must, at some point elect to par-

row down the sequence On which you focus
observations about, say, one whole interview

_ otherwise you could only make
or document. However, at least try

to retain the immediate surroundings of whatever data you are analysing. And
bear in mind that there may well be evidence that the participants indicate to
another where one part of their interaction is concluded and another i about
to begin (in conversation, think of how we use such markers as ‘turning to
(another topic)’ to move the agenda on, Of ‘as you say’ to link our talk to what

has preceded 1f).

TIP .
Ultimately, the most satisfactory way 10 develop g
(see Chapter 12). As Rapley puts it:

ood research skills is through writing

(Continued)
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headlines) is examined (see Berelson, 1952). In this way, content analysis pays
particular attention to the issue of the reliability of its measures — ensuring that
different researchers use them in the same way — and to the validity of its findings —
through precise counts of word use (see Selltiz et al., 1964: 335-42). Table 3.1
shows the sequence of steps involved in quantitative content analysis.

TABLE 3.1 Doing quantitative content analysis

Select particular texts relevant to your research problem

Sample texts if there are t0o many o analyse completely
Construct a coding frame (categorisation scheme) that fits bath the theoretical considerations

and the materials
Pilot and revise the coding frame and explicitly define the coding rules

Test the reliability of codes, and sensitise coders to ambiguities
Code all materials in the sample, and establish the overall reliability of the process

Set up a data file for the purpose of statistical analysis
Write a codebook including (a) the rationale of the coding frame; (b) the frequency distribution of

all codes; and (c) the reliability of the coding process

W N -

o~ O;N

Source: adapted from Bauer, 2000: 149 and Marvasti, 2004: 94

 CASE STUDY

Bilingualism in Florida




66

part one

Theory and Method in Qualitative Research
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ami Herald article
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TABLE 3.2
editor publishe

Theme Example
Patriotism To be true Americans immigrants must speak 6 17%
English
Assimilation America is @ «melting pot’ and English is the 11 31%
** “common element’
Polarization gilingualism polarizes members of society 5 14%
Voters' rights Voters have the right to vote on anything they 4 11%
choose including anti-bilingualismm
Public nuisance Immigrants who speak Spanish in public places 4 11%
disturb native English speakers
Job discrimination Employers might discriminate against English- 3 9%
only speakers by hiring bilinguals
Non-official Bifingualism could exist, but it shouldn't be 2 6%
officially recognized
100%

bilingualism

2004: 92

Source: Marvast,
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of the problem with content analysis (and its relatives) is not simply Atkinson’s
point about overlooked categories but how analysts usually simply trade off their
eacit everyday knowledge in coining and applying whatever categories they do use.

EXERCISE 3.2

Look at the letters page of any newspaper (select one topic about which there are
at least two letters) or at today’s comments on any Internet chatroom. Now:

e |dentify the main categories that are used.
e Count the frequency with which these categories are used.
e Consider what conclusions you can draw from your findings.

3.3 GROUNDED THEORY

- As we have seen, one of the problems with content analysis is that it appears to
fit most neatly into a quantitative version of how to analyse data. By contrast,
grounded theory is firmly rooted in an assumption common to qualitative
researchers: do not begin with a prior hypothesis but induce your hypotheses
from close data analysis. As Charmaz and Bryant put it: ‘Grounded theory is a
method of qualitative inquiry in which researchers develop inductive theoretical
analyses from their collected data and subsequently gather further data to check
these analyses. The purpose of grounded theory is theory constr@)n, rather
than description or application of existing theories’ (2011: 292).

This leads to a number of practical questions:

o In the midst of a field setting, how do you go about codifying your observations?
e How can you develop hypotheses from your observations?
e How can you go on to build a theoxy?
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In the rest of this section { exapmine three crucial aspects of grounded theory:

o coding through memo-Writing
o theoretical sampling
° generat'mg theories gr.ounded in your data.

3.3.1 Coding through memo-wr'mng

unded theory involves close inspection of data leading t© memos using

Doing gro
(entative codes which may form the basis of 2 Jater theory. Charmaz puts it

As grounded theorists, We study our early dara and begin O separate, SOTh, and

synthesize them through qualitat'we coding. Coding means that We attach labels

to bits of data t© distil it and give ¥ a handle for comparing data. Ovur nascent

ideas point O areas to explore during subsequent Jata-collecting: (2006: 3)

What are the practicalities of coding?

s You can highlight 2 word, ling, sentence Of paragraph and then give it a label.

o Your labels cant range from the quite descriptive tO the abstract and conceptual.
o Youcan pick out single ‘key words’ that do some nice summing up; OF can select

a few words, pbrases or even sentences.

o These labels catt emerge from using the specific words that people se, 28 well

as modifying, somewhat, those phrases This is often referred to a8 “in Vivo coding

and is used at any early stage of analysis. (adapted from Rapley, 2011:282)

The following case study 15 A example of how Kathy Charmaz started tO code an :

interview with Bessie, 2 handicapped woman In 2 wheelchair.

e
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Kathy reflected upon what she had heard and seen during ber interview with
Bessie. Afterwards, she wrote a memo in which she picked out the categories used
. by Bessie and her daughter and started to build a grounded theory from them.

Writing memos like this involves walking 2 particular kind of tightrope. At one
extreme, you could simply list the categories used by the participant (“in vivo’ cod-
ing). While this might be useful at an early stage, if you do nothing else, then it will
start to look like mere content analysis and any Jink to theory generation will be

uncertain.
Tim Rapley offers some wise words of advice about this:

Despite repeated warnings in the literature to cetain ‘the participants voice’,
when it comes to the words you choose for your labels you really don’t have to
take this too far. Don’t feel that you need to stick to exactly the phrase used, that
to modify it, say by changing the tense OF taking out an utterance, you are some-
how being disrespectful to that person’s ‘lived experience’ . This can lose the point
of good analysis and can cause confusion. First, you need to remember that cre-
ating a list of key verbatim descriptions is not the end stage of analysis, it is the

start, Second, it confuses the analytic phase with the phase of presentation of

your argument to others. In notes t0 yourself and in publications, you will prob-
ably end up using verbatim quotes, and so give others access tO these ‘voices’.

(2011: 282)
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status). By contrast, in grounded theory, we use theoretical sampling in order to
flesh out the properties of a tentative category. As Charmaz and Bryant put it:

Theoretical sampling involves gathering new data to check hunches and to con-
firm that the properties of the grounded theorist’s theoretical category are filled
out. Researchers may also use it to define variation in a studied process or phe-
nomenon or to establish the boundaries of a theoretical category. When these
properties are saturated with data, the grounded theorist ends data collection and
integrates the analysis. (2011: 292)

Returning to Charmaz’s memo about Bess and her daughter, we can ask questions
which provide answers about how theoretical sampling might develop Charmaz’s
categories. For instance:

o If suffering is viewed as a moral status, in what other settings might ‘suffering’
be displayed? This suggests sampling, say, pain clinics, daytime television talk
shows or popular autobiographies.

e How can we use lateral thinking to develop the concepts of ‘suffering’ and
‘morality’? As Charmaz points out (2006: 76), she attempted to move on from
her memos describing Bessie’s and Thelma’s accounts to build a grounded
theory based on Erving Goffman’s ideas about how we present ourselves and
Emile Durkheim’s older account of the place of the ‘sacred’ and ‘profane’ in
the moral order. Using Goffman, we might theoretically sample from among
the many situations in which people present versions of who they are, for
example job selection interviews. Using Durkheim, we might look at settings
where ‘sacredness’ was made an issue, for example not just religious sermons
but also political speeches as politicians define the limits of the acceptable.

3.3.3 Developing grounded theories

Theoretical sampling helps develop grounded theories based on situations and
concepts which are progressively widened by:

o including social situations very different from those with which one began
e linking concepts to broader theories.

This reflects two key features of the grounded theory approach:

o the constant comparative method as the analyst seeks out settings which may
modify or broaden their initial categories

e 2 continual movement between data, memos and theory so that data analysis is
theoretically based and theory is grounded in data.

T
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As Charmaz and Bryant put it:

Grounded theorists engage in data collection and analysis simultaneously in a0
jterative Process that uses comparative methods. They compare data with data, data
with codes, cbdes with codes, codes with tentative categories, and categories with
categories. This method fosters analyzing actions and processes rather than themes
and topics. Grounded theorists code their data for actions and study how these
actions might contribute to fundamental processes oceurring in the research site
or in the research participants’ lives. Through comparing data with codes and
codes with codes, grounded theorists can decide which codes to treat and test as
tentative theoretical categories. (2011: 292)

The constant movement between data, coding and theory can be quite daunting
to the apprentice researcher. The simplified model in Table 3.3 breaks down the

process into 2 number of easy—to—understand steps.

TABLE 3.3 The stages of building grounded theory

1 Initial coding and memo writing (line-by-tine coding, compare new codes with old, evatuate,
alter, adjust, write notes)
2 Focused coding and memo writing (select and then code key issues, keep comparing, write

notes to refine ideas)

3 Collect new data via theoretical sampling (strategicaliy sample 1o further develop categories and
their properties) .

4 Continue to code, memo and theoretical sampling (develop and refine categories until no new

issues emerge)
mos (refine links between categories, develop concepts, write a initial

5 Sortand integrate me
draft of 2 theory) (Rapley, 2011: 274-5)

How does this back and forth movement between data and theory eVer end?
When should you stop gathering data or developing theories from it? The answe
to these questions 1S suggested by the grounded theory concept of theoretical
saturation. When fresh data or new settings no longer produce new insights, Yo¥
cesearch circle is finally closed. As Charmaz puts it:

Categories are saturated when gathering fresh data no longer sparks fresh theoreti®
insights, nor reveals new properties of your core theoretical categories. (2006 11

As we have seen, Glaser and Strauss us¢ their research on death and dying
onte

example. They show how they developed the category of ‘awareness ¢
to refer to the kinds of situations in which people were informed of thelr 325
Gate They call this a grounded substantive theory The category Was then satv?
and finally related to non-medical settings where people learn about how ©

ers define them (e-8- schools). This is now called 2 grounded formal the®
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TiP

Theoretical Saturation

Boredom can be your friend ... you are seeing the same issues again and again
and certain labels seem o be emerging as dominant. Discovering repetition can
be a good thing. Qualitative research is in part about finding and describing patterns
and structures, observing routines. When you've seen the same thing, again and
again, you may be onto something. In the early stages of analysis, seeing repetition
can be useful. However, in these early stages, it can also mean that your labels are
just too large, that you are not thinking with your data at an adequate level of detail.
In the later stages, when you're trying 10 verify your ideas, being bored can be quite
useful as it may signify that you've potentially hit gold. (Rapley, 2011: 284-5)

+73.3.4 Summary

A simplified model of the grounded theory approach is set out in Table 3.4.

TABLE 3.4 Grounded theory models

—_

Try to generate theories through data rather than through prior hypotheses

5 Instead of identifying a single site at the ouiset, use a process of ‘theoretical sampling’ of

successive sites and sources, selecied to test or to refine new ideas as they emerge from the

data (as in the refocusing of my hospital research from a single clinic to a comparison of private

and NHS clinics, sée Section 5.3)

Start by coding data line by line to show action and process

Raise significant codes into analytic categories for purposes of comparison

Check and fill out categories through theoretical sampling and integrate categories into &

theoretical framework

6 Stop data collection when categories reach “heoretical saturation’, for example when a ‘core
category’ emerges avound which the researcher can integrate the analysis

7 Develop these categories into mare general analytic frameworks with relevance outside the

setting (‘formal theories’)

oW

Source: adapted from Strauss and Corbin, 1990: 61, 96, 116; Dey, 2004: 80~1; Charmaz and Mitchell, 2001: 162

3.3.5 Conclusion

At its best, grounded theory offers an approximation of the creative activity of
theory-building found in good qualitative work, compared with the dire abstracted
empiricism present in the most wooden statistical studies. Grounded theory has
been criticised for its filure to acknowledge implicit theories which guide work
at an early stage. It also is clearer about the generation of theories than about their

s
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When | came to the alcohol clinic, it made me think. | abstained for a year. There
was some progress but also bad times. | grew up somewhat. When the therapist
changed, | was pissed off and gave it all up.

Source: adapted from Alasuutari, 1990
Following what you have read about grounded theory:

e Code the terms which this person tells his story.

e Try to turn your codes into categories.

o What other situations might you sample in order to build a grounded theory
(about what?)?

-3.4 NARRATIVE ANALYSIS

We have just seen how Kathy Charmaz sought to develop a theory by begin-
ning from the way Bess, a disabled woman, described her situation. Bess’s
account was in the form of a story. NA offers a way to describe the structures
of stories. Like grounded theory, many of these stories are elicited by interviews
(see my discussion below of Catherine Riessman’s demonstration of how
stories work).

For narrative analysis (NA), Charmaz’s version of grounded theory analysis of
interview data is deficient in three ways:

1 Although Charmaz acknowledges the importance of pauses and overlaps in the
interview; her analysis pays little attention either to such features of talk or to
how interviewees’ comments are tied to the utterances of the interviewer.

2 What interviewees say tends to be treated as offering a more or less transparent
picture of their internal meanings. This ignores the way in which talk performs
a range of actions which can be comprehended without reference to speakers’
inner states [see Chapter 9].

3 In her pursuit of categories which can build formal theories, Charmaz may lose
some of the fine details of particular cases. If GT [Grounded Theory] is category-
based, NA is case-based. (Riessman, 2009: 39-1~2)

If you think about it, however, we do not necessarily need to interview people in
order to discover stories. Thomas and Znaniecki’s (1927 [1918-20]) study of
the immigration experience of Polish Americans in Chicago, titled The Polish
Peasant in Europe and America, is largely based on letters that the authors collected
from Polish family members written to each other between Europe and America.

75
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The authors show how the letter writers’ identities are displayed as they reflect on
who they were in Europe and what they have become in the New World. Like
Charmaz, this kind of NA uses 2 constructionist approach to demonstrate how we

actively constructa version of who we are.

The Polish Peasant was based on letters. Around the same time, V.1. Propp was
using published stories, another kind of naturally occurring document, tO show
how we can analyse the structure of folktales.

Propp argues that the fairy tale establishes a narrative form which 1s central to
all story—telling.The fairy tale is structured not by the nature of the characters that
appear in it, but by the function they play in the plot. Despite its great detail and
many characters, Propp Suggests that ‘the number of functions is extremely small
(1968: 20).This allows him to attend to 2 structuralist distinction between appear
ances (massive detail and complexity) and reality (a simple underlying structure

repeated 1n different ways)-
Propp suggests that fairy tales in many cultures share similar themes, for exam-

ple ‘a dragon kidnaps the king’s daughter’. These themes can be broken into four
clements, each of which can be replaced without altering the basic structure of
the story. This is because each element has a certain function. This is shown in

Table 3.5.

TABLE 3.5 ‘A dragon kidnaps the King's daughter’
Replacement

Element Function

Dragon Evil force Wwitch
King Ruler . Chief
Daughter Loved one wife
Kidnap Disappearance vanish

Source: adapted from Culler, 1976: 207-8

d rewrite ‘A ciragon kidnaps the king's davg

Following this example, We coul
ter’ as ‘A witch makes the chief’s wife vanish’, while retaining the same funct0

of each element. Thus 3 function can be taken by many different roles. T
because the function of a role arises i its significance for the structure of the
as a whole. » L

Using a group of 100 tales, Propp isolates 31 “fanctions’ (actions tike ‘prolt
tion’, ‘violation’, or, a8 We have seen above, ‘disappeatance’).These functio
played out in seven ‘spheres of action’: the villain, the provider, the helpe

princess and her father, the despatcher, the hero and the false hero. ’
Functions and ‘spheres of action’ constitute an ordered set. Their presen
absence in any particular cale allows their plots tO be classified. Thus P1°_

four forms:
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1 Development through struggle and.victory

2 Development through the accomplishment of a difficult task
3 Development through both 1 and 2

4 Development through neither.

Thus, although any one character may be involved in any sphere of action, and several
characters may be involved in the same sphere, we are dealing with a finite sequence:

the important thing is to notice the number of spheres of action occurting in
- the fairytale is infinite: we are dealing with discernible and repeated structures.
(Hawkes, 1977: 69)

Writing in 1966, Greimas agrees with Propp about the need to locate narrative
form in a finite number of elements disposed in 2 finite number of ways. However,
he modifies Propp’s list of each elements (Greimas, 1966). This is set out below.

1 Propp’s list of seven spheres of action can be reduced into three sets of structural
relations: subject versus object (this assumes ‘hero’ and ‘princess’ OF ‘sought-for
person’); sender versus receiver (includes ‘father’ and ‘dispatcher’); And helper
versus opponent (includes ‘donor’, ‘helper” and ‘yillain’). This reveals the simple
structure of many love stories, that is involving relations between both subject
and objects and receivers and senders. ‘

2 Propp’s 31 functions may be considerably reduced if one examines how they
combine together. For instance, although Propp separates ‘prohibition’ and ‘vio-
lation’, Greimas shows that a ‘violation’ presumes 2 ‘prohibition’. Hence they
may be combined in one function: ‘prohibition versus violation’. Hawkes points
out that this allows Greimas to isolate several distinctive structures of the folk
narrative. These include:

e contractual structures (relating to establishing and breaking contracts)
e performative structures (involving trials and struggles)
e disjunctive structures (involving movement, leaving, arriving, etc.).

EXERCISE 3.4
Return to the interview with the Finnish man in Exgrcise 3.2.

o Using what you have read about Propp and ‘Greimas, identify the following
elements in this story:
a Functions (€.9. ‘prohibition’ o ‘violation’)
b Spheres of action {e.g. the villain, the provider, the helper, the princess and
her father, the dispatcher, the hero and the false hero).




78

pari one Theory and Method in Qualitative Research

o Structures (&
‘sought-for person

. What canbe said about the

o Havin

mmarised presentation

eful arguments. F
ingle term’

elements 18

This su
two us
pever resides in a s
the articulation of
some aspects O
When one T
versations)
the analysis ©
Catherine Riess
only for the way plots
internal shape of accounts
shows how ‘wom
divorce, through sto

¢ the fairy tale
man fur

e, WO

To explain divorc
nd at

should provide,
their divorces oD
marriages ~
how these narr
that divorce Was

As Gubrium

the reference t0
of Russian folk tales .
to-life representation

by those differentially positioned in
eyond the idiosyncrasies O

jzable characteristics
Fairy tales an
conto
te

The followin
features whic

g. subject versu
’); sender ver

and helper yersus oppone

g done this analysis, W

irst, the seructuralist M

f how narrative struc
eflects how mu

akes a narrative for
stops to 100

ther develops
depict social life,

en and men ma
ry-telling. As

men and men cODS

them. Riessmail ex

the protagoni
tive structures

justified.

and Holstein note:

‘parrative structit

d reports of nei
urs, in other words, sugges

rms for the manne

g case study from
b Riessman’s foc

des ‘herd’ and ‘princess’ or
des ‘father and ‘dispatcher’);
Iper’ and ‘villain’).

s object (this inclu
sus receiver (inchu
nt (includes ‘donor’, ‘he

S reported’?

you look for in other ife stories?

gequence of action
hat features would

imas has underlined
cthod reminds us that ‘meaning
nily that understanding

re specifically, it shows

of the work of Propp and Gre

(Culler, 1976) and conseque

our primary task. Second, MO

ture WOTKS.

ch of qualitative data
m, as indeed do research reports
K like an odd literary pursuit.
analysing S
tive themes 2
Divorce Talk (1990)
n this €as®

(interviews, documents, O~
themselves, then

the approach by tories not
but for how distinc

construct experience. Her book
ke sense of personal relationships’, 1

the back cover of the book points out:
ns of what martiage
and blamé
about theil

cruct gendered visio
ey mournt gender divisions
cories people tell
and culminating events — &

both teller and Bisten€

time th
amines the s
conditions,
ways to persuade

the same

sts, inciting
provide

;1 analys

e

res’ echoes Propp’s
it is the function ©

pioneering function
on, the tru

fawitchora drag
f experieﬂﬁ,

. Whether
of a social world, or the construction of a form ©
it, the internal features of stories have gener
£ individual
able nat

that move us b
experience have discern

ghborhood

ting that parrativity can b
; it shapes what is known about its subject matter:
s the kin
eal. Howevel, it sho

2 medical encounter demonstrate

us on narrative can rev



Data Analysis 79

sman’s own data, but from a corpus

s excerpt is not from Rie
by Clark and Mishler (1992).

emphasised that thi
ollected and analysed

of medical interviews ¢

CASE STUDY
Using Narrative Analysis




art one Theory and Method in Qualitative Research

80 P

ontmued)

200 the cahper and ah t\r\ns- 1us can. thst a hme b\t wath a
3screwdrwer And' was gomg \u<e (gangbust) when ) ya

Ab\ack e(h}ye hhuh

see got a

h selzure
ne of em ieu~

er 1t al\ mght to kebeip-' Hiin 10 keep |
i ba ok i esterday

and Mtsh\er, ,1992
d lme numbers)

he s tory,fsi -and:
“The: physu:lans 1ongj)

‘»:an auto
e The con\rersatlon allows
- ’sonal- responsmmty More than
to;y as the dlhgent and (esponsm\’ wo
ence becomes ‘m

ter Of \
nd presenta i
jgmatizin ng it

o off ‘me stlgma
e Forthe physxman the
40 eva\uate 2 clinic
Shaped by fie const
detad and specﬁlclty needed t

ering sOmMeONe 5 questions
£ ourselves fall of mor
context ~ from ©

This case study shows how, 1n answ
that happened tO 1% we construct 2 version O
Moreover, such questions are always situated in sOME social

day conversation O some msmunonal setting, (bere 2 doctor——pauent intex?



Data Analysis

There appear to be similarities with Charmaz’s account of Bessie and her
daughter. Both are concerned with how people present their identities and both
use a constructionist model.

Yet Riessman claims that there are differences between narrative analysis (NA)
and constructionist grounded theory (GT). In particular:

e GT is primarily concerned with perception and focuses on how ‘meaning’ is
constructed in talk. By contrast, NA is concerned with action and examines the
activities that are performed when people talk with one another.

e GT wants to move beyond particular cases to make broader generalisations
about social processes. By contrast, NA seeks to preserve and interrogate par-
ticular instances. In GT terms, NA does not aim to construct formal theories
which move beyond particular cases. As Charmaz puts it: ‘narrative analyses
emphasize stories and their structure, grounded theory emphasizes processes
and actions. Grounded theorists use stories in service of analyzing processes’
(C. Riessman, personal correspondence).

e NA is more concerned than GT with the local context of a narrative. So,in the
case study just cited, it is important to understand the way in which the patient
and doctor shape their remarks to the context of a medical setting.

e In research interviews all the speakers (participant, listener/ questioner) shape

the interaction to suit the setting and their perceptions of the evolving research

relationship. :
e NA examines how stories make use of cultural discourses and accounting

practices. This is {llustrated in the following case study.

1S,

7—
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3.4.1 Summary

©

1 conclude My discussion of NA by supamarising some key questions it suggests
we ask about narratives:

e In what kind of a story does 2 narratox place herself?
o How does she position herself to the audience, and vice versa?

o How does she position characters 1 relation to one another, and 1o relation O

herself?
e How does she position herself to herself, that is, make identity claims? (Bamberg,

1997, quoted by Riessman, 2011)

Rjessman offers 2 numb

or of suggestions Jbout how we should answet these
questions and 1 have set these out in Table 3.6. s

TABLE 3.6 Working with narrative analysis

» adopta constructionist framework and be precise in your use of an appropriate narrative

vocabulary
o inanalyzing particular narrative gegments, think about form and function

of data is organized and why
« don't neglect the local context in your analysis, including the questionerilistener, setting, and

position of an utterance in the broadet stream of the conversation

—the way @ segment

Source. adapted from Riessman, 2011 328-9

"]

TP
If you want to do NA, the following questions are useful to ask (see Cortazz, 2001,

and aiso Riessman, 1993)-

What is the content of the story you areé examining?

Who are the pr'mcupal agents?

How is the story told {structure and sequence)?

What purposes does the story serve (iunctions)?

In what place of setting is the story told (context)?

« Does the story have a clear cuhmination with a moral, as in a fairy
it follow & different pattern (issues of genre)?

1ale, of does

LINK

Summary and review of Cathetine Kohler Riessman (2008) Narrative. Methads f’

the Human sciences, R. Lyle Duque (2010), ‘Forum: Qualitative social Reseamh

WWW. .qualitative-research.net/index.php/iqs/ article/view/1 418
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EXERCISE 3.5

Return again to the interview with the Finnish man in Exercise 3.2 and answer these
guestions:

in what kind of a story does the narrator place himself?

How does he position himself to the audience, and vice versa?

How does he position characters in relation to one another, and in relation to
himself?

How does he position himself to himself, that is, make identity claims? (Bamberg,
1997, quoted by Riessman, 2011)

I appreciate that my presentation of three different ways of doing data analysis may
have been difficult to digest if you are new to the field. But do not worry if you
did not follow every nuance of each approach.You will only fully understand these
three approaches (and the others which follow in later chapters) when you try
them out yourselves on some data.

My main concern has been to give you a taste of how we can rigorously analyse
data. And, as I tried to show at the start of this chapter, all effective ways of work-
ing have much in common. B :

Tim Rapley has offered some wise advice about what this involves and his
suggestions are reproduced in Table 3.7.

TABLE 3.7 Good practice in qualitative data analysis

Always start by engaging in some kind of close, detailed, reading of a sample/section/bit of your
archive of data:

(o]

o]
o

Close, detailed, reading means looking for key, essential, striking, odd, interesting things
people or texts say or do as well as repetition

You should make notes, jottings, markings etcetera, either on the pages or somewhere else
Always distinguish participants’ categories [emic] from your own categories [etic]

Always read and systematically label your archive of da'fa:

(o]
o]
o

Label key, essential, striking, odd, interesting things

Label similar items with the same label

These labels can be drawn from ideas emerging from your close, detailed, reading of your
data archive, as well as from your prior reading of empirical and theoretical works

With each new application of a label, review your prior labelling practices and see if what
you want to label fits what has gone before. If yes, use that label. If no, create a new one. if
it fits somewhat, you may want to modify your understanding of that label to include this

(Continued)
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KEY POINTS

e Get down to analysis as early as possible and avoid ‘busy’ work.
e Try out different theoretical approaches; see what works for you (and for
your data). '

e The theoretical basis of qualitative content analysis is at best unclear and
this means that, unfortunately, its conclusions can often seem trite.

e Grounded theory involves coding through memo-writing, theoretical
sampling and generating theories grounded in your data,

e Narrative analysis usually adopts a constructionist framework and uses an
appropriate narrative vocabulary; consider the way a segment of data is
organised (and why) and examine the local context in which the data arise.

STUDY QUESTIONS

1 Why is it usually important to avoid formulating an early hypothesis?

2 What considerations arise in deciding how much data to transcribe before you
begin analysis? ) .

3 What is meant by ‘telling examples’ and why should you generally avoid them in.

writing up your research?

What is meant by ‘content analysis'? What are its advantages and fimitations?

What is meant by ‘grounded theory’? What are its advantages and limitations?

What is meant by ‘narrative analysis'? What are its advantages and limitations?

What does Rapley mean by ‘close, detailed reading’ of data?

N o oM

RECOMMENDED READING

This chapter draws heavily on the chapters by Kathy Charmaz (on grounded the-
ory), Catherine Riessman (on narrative analysis) and Tim Rapley (on doing qualita-
tive data analysis) in my edited collection Qualitative Research (Third Edition,
2011). | strongly recommend reading these cﬁépters. You might also look at
Charmaz's Constructing Grounded Theory (2006) and Riessman’s Narrative Methods
for the Human Sciences (2008). Gubrium and Holstein’s Analyzing Narrative Reality
(2009) offers an approach to analysing actively constructed narratives, including

(Continued)




g6 partone Theory and Method in Qualitative Research

actice’ (2010) isa

(Continued)
those produced by'interviewing. Gubrium’s ‘A urd to narrative pr
introduction {0 how narrative analysis can go peyond the contens
ch story-teliers draw.

texts upon whi
s in my pook D
of looking at s€
p Book abou

0ing Qualitative
quences in data
t Qualitative

ces and con
i for PhD student
the importance
g Reasonably Chea

marvellous prief
of stories 1o analyse the resour
| discuss qualitative analys
Research (2010). | consider further
in my A Very ghort, Fairly Interestin

Research (2007).






