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CHAPTER 2 

THE OTHER OTHER 

Micronesians in a Hawai'i High School1 

Steven Talmy 

ABSTRACT 

This p;iper d escdbes how a group of Micrnnesian stud ents is faring al one 
Hawai 'i high school. It argues that their position in the school as " the other 
Other" derives from educators' and mostly East and Southeast Asian class­
mates' lack of understanding about the area . Following a brief discussion of 
US policy regarding Micronesia, and formal ed ucation in the region, stu­
dents' general struggles with the hi gh school cu1Ticulum and instruction ;ire 
described. Micronesian stude nt s' relationships with the ir teachers and class­
mates is also considered. The pape1· concludes with recomme ndations that 
ed11cators might employ in an effort to effective ly work with 1hi population . 

INTRODUCTION 

In the past decade, public schools in the United States have seen dramatic 
increases in the number or English as a second language (ESL) learners in 
their classrooms. In the academic year 1999-2000, 4 .4 million kinde1·gar­
ten- l2th grade (K-12) public school students were classified as "limited 
English proficient" (LEP) (Kindler~ 2002). In the state or Hawai ' i, the 
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nu mber o r LE I' stude nts has inl'l'cascd I 08% since 1989 to nead y I fi ,000 
studen ts, ap proximately 97' or the 2002-2003 publi c school e nrollment 
(Ollice or the Superin tenden t, 2003). In Hawai 'i, most LEI' stu de nts are 
of' Asian and Paci fi c Isla nder desce nt. Since the late 1990s, one of the fast­
est g-rowing LEI' sub-popu latio n~ has been chil dre n from licmncs ia 
(Cla rke , I 9!.)9; I leinc. 2002). 

Unfi1rtu natcly, there is liu lc published researc h concerning l\ licronc­
sian stud l'11Ls who a rc cnrn llcd in the U.S. co mpulsm-y public cducat ion 
srstc n1. T his mea ns tha t schuob \\'i ll li ke ly continue to struggle in their 
effo rts to atcon1111 oda tc these stude nts, that ed11 catm·s will continue to 
n1is1u1dersta nd them, a ud that the studen ts themselves will coutinuc to 
end ure dill icu lties such as those detailed below. 

T hi s pa pe r is iutendcd to coutr ibu te to the sca ut literature 011 Micmue­
sia 11 stude uts in U.S . schools hr descri bin g how a sizea ble Micrones ian 
population is fa ring at -n·adcwinds I I igh Sci 1001, 2 a p ublic high school iu 
Hawa i'i . T hese d ata arc drawn fro m ovn fiOO hours o f' ohsen·atio n in 15 
dilk n ·nt classroo ms at ·n-adewi nds, 150 hours o f rccordctl d assroo111 
in teracti on, sc\'e ral clozc11 fo nnal and infi1 r111 a l int e rviews with teachers 
and ~tudents, plus the coll ection o f' site docu me nts fro m a two and a hair 
year criti ca l e thnogra phy in the h igh school' s ES L progrn m. I state at the 
011tset that the la rger study this pa pe r is draw n from is conce rned with the 
cultural procl11 ct ion o f' ES L at Tradewi nds. not with Micrones ian student s, 
spccifi c;1lly; thi s pa per has not been conce ived as, 11 01 · is it in te nded to be, 
w me sort o f' "definitive" overview or fi crones ian fo rmal educa ti on 01· 
Micrones ian stude nts (ir this were even poss ible). Ra ther, it is a n accoun t 
or how one group o r s111 d(' n ls is do ing al one high school at a specifi c time 
and p lace . A signili cant t(' nsion in a p,tper such as this is that· a lthough 
more reports ;i re needed ror teachers charged with the educa ti on of this 
parti cular stude nt populat ion, there is an eYcr-presen t ri sk of' fo nnula ring 
an essenti a li st, Orie nt a li zi ng d iscourse (, a id , 1978) about the111 . T hus, 
whil e this papc1· is intc 11 dccl to prm·idc insights that will contr ibute to 
111 0 n : elkcli Ye educat io nal approaches f'o r i\ licrnncsia n students (and pc1·­
haps o ther si111il arly 111 arg ina li led As ian and Pacifi c Islander groups) in 

.S. schools, these insights arc loca ll y derived. not universa l, and perta in 
10 I he circu m ·tanccs of' students at one Hawa i' i h igh school in the ea rly 
twe nt y- lirs t ce nt urr. 

T he pape1· is organi led as rollows: li r. t, I present some infor mation 
abolll U.S. po licr concerni ng l\ li crones ia and a br ier history of fo rmal 
ccl11 cat ion the re . I the n describe some o f' the "rrn 1tes" Micrones ian stu ­
dents may take before reaching a school such as ' li-adewin ds. Fo llowing 
th is, I deta il the sta tus o f' l\1 icroncs ians as what I am ca ll ing "the othe1· 
O ther" in the h igh school ES L prog1·a 111 , exami ning in part icu la r cu rricu­
lum and imtTuction, li cronesia n students' gencrn l academ ic pe rfrir-
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mance, as well as ,·e lations between them a nd the ir teache rs and mostly 
East and Southeast Asian classmates . I conclude with some recomme nda­
tions that may lead to more e ffectiYe curr iculum and ped agogica l practice 
for Micronesian students in U.S . schools. 

ROOTS AND ROUTES OF MIGRATION FROM 
COLONIAL MICRONESIA 

Few educato rs, administ.-ato rs, or no n-Micronesia n students at 
Tradewinds appeared to have much u nderstanding of the reasons con­
ce rning the an-iva l o r Micronesian tude nts into the high school's class­
rooms, many of which derive from the U .S.'s neocolonia l re la ti onshi p 
with Micronesia. This lack o f understanding resulted in uninformed 
"explanatio ns" regarding Micrones ians' mo tives and goa ls fu r coming to 
H awai' i, which ranged from the blithely superficia l to the pate ntly 1·acist. 
In this section, I provide a thumbnail ske tch of some of this background 
in formation , dealin g in particular with the Compacts o f' Free Associa ti on, 
a set of policies that has p rofound ly haped presen t-day circumsta nces in 
Micronesia, as we ll as governed the moveme nt of Micronesians to the U.S. 
I foll ow this discussion with a brie r hi story of form al schooling in the 
region, before providing an idea of contem porary educationa l circum­
stances there . 

The Compacts of Free Association 

T he Compacts o f Free Association are a set o f treaties "of mutua ll r be n­
e ficial strategic alliances" (He ine, 2002, p. 4) the U.S. has with three 
countries in Micrones ia (the forme r stra tegic Trust Territory o r the Pacific 
Islands): the Republic o f the Ma rsha ll Islands (RMI), the Republic of 
Pa lau (RO P), and the Federa ted Sta tes or Micrones ia (FSM), which is com­
prised of four island states: Chuuk (formerly Truk), Poh npei (formerly 
Ponape), Kosrae, and Yap .3 By virtue of the ir agreements with the U.S., 
RMI , RO P, and FSM a re also ca lled the Freely Associated States (FAS). 
Essentially, the Compacts pe rmit the U.S. to mainta in a substantia l mili ­
tary presence in the FAS; in return , the FAS receives fin ancial and other 
forms or assistance. Citizens of the FAS are a llowed visa- free e ntry in to the 
U.S. and its territories, where they are classified as "eligib le no n-citi zens" 
and so may live and work as any "1·esident alien" (Heine, 2002). Many cit­
izens or the FAS have thus come to Hawa i' i seeking imprnved educationa l 
opportuni ty, employme nt, and health ca re (see, e.g., Levin , 1999). Smi th, 
T i.irk Smith , & T\vadd le ( 1998) note that the reception of FA citizens in 
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Cuam , where many have also migrated, has hee11 chilly as local Chamor­
ros perceive them as co111peti11g fi>r sca rce jobs and overburde11i11g an 
alreadr fragil e i11frastruclllre. The 1·eceptio11 has been simila r in Hawa i'i , 
with reports in loca l 111edi a describing over\\' hcln1ed schools and hea lth 
care facilities , and budge ts stretched thin by addi tional outlays for educa­
ti on, health , and social servi ces . I II fact, to offset such costs, the 200~ 
renegotiation of the Compacts with FSM and R 11 included a provision 
fc>r . ·:w 111illion in a111111al "Compact impact aid" ror Hawa i' i, ( ;uam, the 
( :ommo nwe;tlth ortlte orther11 l\larianas, and A111 erica n Sa moa (Pacific 
lsl;111ds Rqmrt, 200~). which will go a long- war to counte rbal ance the 
reported . I 00 million that I lawai'i alone spent 011 services for Microne­
sians between I !)!J!)-200 '.I (Viotti , 200~a, 200:1b). 

Apparently f"orgo ll en amidst the alarmist concerns about the bnrdens 
l\l icrones ia11s place on U.S. loca liti es is that the .S. has rostered the con­
ditions ror l\1inunesia11 immigrat ion in the first place. This is not only in 
lcnns o r the proYisiun in the Compacts ror licronesian immig-rat ion , or 
conrse, but the U.S.'s long tenure in the FAS, ll'hich has led to environ­
mental devas tation- the !1illi1111i and 11r11 1/a/i ato ll s in the Marshall Islands, 
liir C'Xamplc, were the site or (i7 atomic and l hen11onm-lcar weapons te. ts 
by l he U.S. between 19-16- 1958- and what Petersen ( I !JR9) ca ll s "crush­
ing" econo111ic and politic;tl dependency (a lso see I lanlo 11 , 1998; Under­
wood, 200 ~)-

11' thcre was some hope that the renewal o r the Compacts with FSM and 
RMI in 200:1 (ca ll ed "Compact II, " the provisions for which ex tend to 
202:1) ,night alleviate dependency, it diminished once 11 egoti at io11s were 
complete. Robert A. Undenvood , a rormcr U.S. congressman represent­
ing ( ;na111 , recently questioned US commitmen t to promoting Microne­
sian economic and political self~s11llicie ncy, proclaiming that the 
1·cnegotia1cd Compacts are in fact "Jes free" and "more compact" than 
thei r predecessors (U nderwood . 20(U) . I le suggests this is due to renewed 
US i11t lTest in the region following the a ttacks or Septembu 11 , 200 I . 
The intense concern abonl "ho111 e la11cl sccuri1 y" has, i11 the words or a 
recent brie fin g paper about the Compacts, essentia ll y ex tended the U.S. 
"del'cnse pe1·imeter" tot he island ho11ndaries or the FAS themselves, mak­
in g "the entire North Central Pac ific Ocean . . . a hulle r zo11c for the U.S ." 
(Pacilic Resources lci r Education and I.ea rning, 2001). As Bickel (2002, p. 
~) conclndes: due lo the Compacts, "the cconon,ies of" Micronesia's island 
nations arc likely to d ecl ine f"unhe1: This decline is likely to increase the 
numbers of' Micronesians fli vi11 g in the U.S. l." 

For ll awa i' i public schools, the Compacts have meant a steep ri se in 
the n1n11bcr or licrn 11esian enrollments in 1·ecent years. This has impor­
tant implica tions for schools because o r the challenges many or these stu­
dents represent to Hawa i' i educators. Most are considered to be LEI'\ in 
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addition, some also have "interpre ted formal education ," that is, " little 01· 
nor formal education .. . little or no literac.)' in the ir native language, and 
.. .limited academic content knowledge" (Mace-Matluck, Alexander-Kas­
parik, & Queen, 1998, p. 12).5 In one Hawai' i distr~ct in 20?, I, for exa~11 -
ple, 30% or Micronesion students were considered non-English 
proficient," 65% "limited English proficient," and 5% "folly-English profi­
cient." Eighty-three percent or these students qualified for free or reduced 
p1·ice lunch, an indicator of poverty commonly used by schools, 28% were 
not in "age appropriate" grade levels, 389t were failing at leas t one cor<: 
content course, and 9% were placed in special education (Heines, 2002).h 

Formal Schooling in Micronesia 

Thomas ( 1984) provides some helpful background context in hi dis­
cussion or formal education in Micronesia . T he fo·st formal public schools 
were established in Micronesia in 1915, just after the Japanese assumed 
control of the islands. Prior to that , the only formal schools were run by 
missionaries, with instruction conducted in loca l languages. Schools 
closed during World War II , arter which the U.S. Navy introduced a new 
school system for the newly form ed U.S. Trust Tenitory or the Pacifi c 
Islands. From 19--15- 1962, Micronesian public education consisted of an 
expanding number or eleme ntal)' and intermediate scl10'., ls, . and 01_1e 
senior high school , in addition to an increasing number of private mis­
sion schools. The medium or instruction was the first language (LI ) in the 
early grades, and English , which was a second language (L2), in the uppe r 
grades (Thomas, 1984) . 

The year 1962 was crucial for public education in Micrones ia, ~nd 
more gene.-a lly for the U .S. "trusteeship" of the area : a report by a U111ted 
Nations Visiting Mission critically concluded "that the United States must 
end its neglect for the islands l and undertake greater efforts to p1·epare 
Micronesia for selr-govemment" (Hanlon , 1998, p . 91 ). In tern1s of edu­
cation , this meant expanded secondal)' education and a new polic.)' in 
which L2 English was to be the medium of instruction at all levels of edu­
ca tion . As Thomas ( 1984) and Spencer ( 1992) enumera te, it also meant 
more teacher tra ining, Micronesia-specifi c cu,..-iculum and materials 
deve lopment, and a bilingual education initiative headquartered at the 
University ofHawai'i that developed LI instructional ma te rials for severa l 
or the major Micronesian languages (see Gibson, 1980; Pacific Area Lan­
guages Material Development Center, 1978, 1999).7 

According to Heine (2002, p. I 0), despite cunent medium of instruc­
tion policies that mandate use of English (L2) for a ll grnde-levels, "[iln 
reality . . . most teache rs [in the FAS] are not comfortable using English in 
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the upper grades, so e nd up usi ng the ir lirst language ru las the medium 
ol instruction" (a lso see Broll'n. Hammond , & Onikama, 1997; Spencer, 
I !J!)2). Heine (2002) a lso notes that reacl1in),{ Engli sh is "hampered" since 
teachers rarely have backgrounds in teaching English as a second lan­
guage (ES L). and cu1Tirnlu111 and materia ls are sore ly lacking (a lso see 
<_ ; ihson , 1980; Sprncn, I !)!l2; Yu ni ck, 2000). ( ;ibson ( 1980) has a rgued 
that a pri1rn1ry reason why Eng li sh educa tion has no t been more ellecti,·e 
in Micronesia is because stude nts' first languages (Li s) have not heen uti ­
li zed s11 ccess rull y. He notes ce rtain "barriers" to utili1ing slllde nts' first 
la nguag-es, including non-uniform orthographies (r r. Rehg, 2004), few 
bilingual dil'tionaries or li1·s1 language reading nrnterial s, de nigration or 
student ~• (a nd teachers') first la11g11ages, lack o r Micronesian lan guage 
specialists trained in bilingual educa tion , a nd limited linanccs. While the 
l'ac ili c Arca L111guage l\laterials Development Cente r wo rked to all eviate 
the short ag-c o r LI material s, sca rcity remains. As well , the lack of bilin­
gua l educat ion teacher training, the denigration of the LI , and a dispro­
portionate emphasis 011 Eng-lish (1.2) both in te rms of mate ri ,ds and 
educa ti onal budgets continue today (cf. I lcine, 2002; Spencer, 1992; 
Yunick, 2000). 

Hczd (2002) provides add itiona l, more contemporary, and frankl y dis­
couraging i11liir111atio11 about formal schooling in the FAS. Some notewor­
th y points arc sum1rn1ri n :d in the fi, ll owing rabies: they include school 
re te ntion rates ( fabl e 2.1 ), educationa l attainment in the FAS ('Ht blc 2.2); 
and FSI\ I per-pupil expenditures ('fable 2. '.~) . As a basis for compari son, I 
have included rnrrespo11di11g inlimnation for the U.S. where poss ible. 
While 11111nhers such as these tell onl y a fract ion or the strn·y, they do 
hroadl )' suggest 011 the one hand wh y the nwnbc r of Micrones ian students 
com ing to I lawa i' i is increas in g in the first place, and on the othe1~ why 

Table 2.1. School Retention Rates for FAS and USA 

FS~I - C:l,u uk·' 

FSM - Kos101c·' 

FS~t - l'ol111pei•1 

FS~I · \'ap·' 

R~II ·1 

ROI" 

SA (:WO 1-:WO:/)h 

So111u: " I lett'I (2002, p. 2:1) 

N11111/w1 o(St11i/,,,,1 , - (;111il,· I N1111,lw1 1,fSt11dP11t.1- (;rm/, 12 

100 15 

IOO fil 

100 28 

100 :15 

100 28 

100 50 

100 7:1 

h Ka 1io11al C:cmcr lot Ed11u11io11 Sta tisli<"s (200:·I, p . :Ill) 
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Table 2.2. Educational Attainment of the 
General Population in FAS and USA (age 25+) 

Fi,11.1!,et! Fi11i.,J,,,t1 
C:01111/ry Elr111n1/ary Scl, ool lligi, Sr/,,wl 

FS ~I ( I 99 l )" !iO'il '.\Wil 

RMI ( 1999)" 85'/c '.197c 

ROP ( 1995)" 797c (i-l 'il 

USA (200 1)" 98. I7c 8-l 'A 

S0111rr: •11 le1.el (2002, p. 2:1) 
bNationa l Cente r for Edurnt ion Statistics (200'.I. p. -1 5) 

Table 2.3. Per-Pupil Expenditures 
(Public Elementary SCHOOL), FSM and USA 

Stall' 

FS~I · Chuuk (199:1)" 

FS~I - Kosrae ( 1993)" 

FS~I - l'oh11pe i ( I 99:I)'' 

FS~I - \ \1p ( 199:1)" 

U A ( I 991:i- I 997)' 

So111re: '' I le,el (2002, p. I I) 
'Nationa l Center for Education Statistics (200 1, p. 9fi) 

l-42 1 

9 10 

$9I '.I 

$888 

5.718 

F111i.1/wd 
Collrg,-

57< 

-l 'if 

10',{ 

21:i7c 

some are considered to have interrupted formal educations. School re ten­
tion thrnughout the FAS is, with the exception of Kosrae, exceptiona lly 
low, as is formal educa tional attainment in the general population . 
Spending on education , which is funded primarily through the Compacts, 
is meager as well , particu larly in Chuuk. In addition to considera tions 
such as these, many FAS students come from famili es li,·ing in po\'t'l"t)', 
and those who come to Hawai' i may be living away from their immediate 
families for the first time. Tims, the multiple social , cultural , and linguis­
tic transitions that Micronesian students undergo as the)' adjust to school ­
ing in the U.S. are freque ntly dau nting (Brown e t al., 1997; Clark, 1999; 
Heine, 2002; Pacific Center, 2000; William & Prasad , 1992). 

T his is not to suggest tha t a ll Micronesian students in Hawa i' i have 
similar educa tional expe rie nces or backgrounds (cf. He ine, 2002; Hezel, 
2002; Pacific Resources for Education and Learning, n .cl. -a), or even that 
all have gone to school in the FAS. In fact , the desniption above in many 
ways masks a grea ter set of differences, at least among the Micronesian 
students at Tradewinds, that ultimately made genera li za ti ons about their 
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cducaLional backgrounds and preparation dinicult; these differences also 
worked lo conro1111d assumplions Lhal teachers at I he high school may 
have formed aboul thc111 . just as tllt'rc are notable diffrrenccs in formal 
ed11ca1ional systems i11 individual countries of the FAS (Brown ct al., 1!)97; 
I lezcl, 2002; l'acilic Resources li,r Educat ion and Learning, n .d .-a; Spen­
cer, I !)92; Thomas, 1984), there arc those studcnls who attend public 
schools and those 1hal allcnd privale schools. with the latter more rigor­
mis Lhan the fonncr (I kzcl, 2002). There are sl11Ck nts li·om out-lying 
islands, where limna l education h;1s hce11 described in some places as 
something dose to "oplional, " and where schools are reponcd to lack 
basic 111aterials (Heine, 2002: llczcl, 2002; .J enckcs , 1!)97; Spence•~ 1992), 
and s111denls from urbaniLcd areas Lhat have belier equipped , better 
stalkd schools. Tlte1·c arc also those students who lirsl g-o lo Guam or the 
Com111onwea lLh of the Northern Marianas lo altcnd school before arriv­
ing in I lawai'i , and thus have ntore experience wil h U.S. educational 
praLlilcs and expectat ions than !hose who come from the FAS directly 
(Brown el al. , I !)!)7; Spencer, 1992). Thc1·di1n:, a student who has 
attended a public school in the l\larshall Islands bdim: arriving in 
J lawai'i c.111 dilkr co11sidcrably in ternts of educa tional background and 
academic preparation from a peer who atlcnded a l'ohnpean public 
school, a private school in Chuuk, who comes front a11 outer island, or has 
1·ecc11tly ntm•cd from (;ua111 where s/hc lived and wen t to schoo l from 
bclWl'l'n I and 8 years (Brown ct a l.. 1997 ; Spencer, 1!)92). These differ­
ences arc manifest in often . ig-nilica1tl dissi111ilari1ies in Ll /L2 proficien­
cies, arndcmic backgro11nd knowledge, and firn1iliarity wit h the cultures, 
practices, and expeela tions of U.S. ~cl,oo ls (I kine, 2002: Pacific 
Resources fo, · Educat io n and Learning, n.d .-a, n.d .-h). 

TRADEWINDS HIGH SCHOOL 

At the time of thi s I udy, the T1·aclcwi11ds 11 igh School s1udent population, 
like the stale of Hawai ' i it,elf; had no single racial or ethnic m;uority. 
J .ocal-born Chinese, Filipino, and "part Hawaiian" students comprised 
Lhl' largest proportions of the school cnrnll111e11t , along with sizable m11n­
bcrs of sludcnls of Samoan , _lapane. c, and Korean heritage. Approxi­
mately half of the school population was receiving free or reduced-price 
l1111cl1. 

ESL st11dcnLs al ' lhtdewimls accounted ror roughly one-rifth of the total 
school enrollment. It was a diverse group, wit h nu,rc than 20 clilli: rent 
language backgrounds rl'prescnted. Students fi-0111 the FAS made up a 
substantial proportion of the Th1dewinds ESL program, with most stu­
dctlls rnming from the Marsha ll Islands and FSM , particular!> Ch1111k. 
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Tradewinds High School showed a strong programmatic commitment 
to providing ESL students with access to school curricu la . In addition to 
dedicated ESL classes, Tradewinds offered "content-based" ESL classes 111 

language arts, social studies, and science. The remaining core content 
courses, such as math and hea lth , were "regular" classes: they served ESL 
and "mainsu·ea m" students togethet~ with no English accommodations. It 
is important to note that ESL placements at Tradcwinds were based on 
the length of time students had been at the school, rather than English 
proficiency. Thus, ESL classes there were extraordi na,·ily heterogeneous, 
with students differing signi ficantly in their first languages (LI) and 
English proficiencies due to varyi ng durations of residence in the US and 
notable differences in prior education . 

SELECTED STUDENT PROFILES 

In an effort to illustrate and humanize some of the differences in 1icron­
esian students' backgrounds described earli er, I include here profiles of a 
few of the Micronesian students I had the opportunity to meet during my 
time at Tradewinds. T hese ai-e not intended to be archetypes, but simply 
to suggest the diversity that the label "Microne ian" can frequentl y 
obscure. 

When Mochenia8 began her participation in this study, she was 1-1 
years o ld and had just sta1·ted the 9th grade. She had moved from Chuuk 
a year earl ier and spent the 8th grade in an intermediate school in 
Hawai'i . Prior to that , she had been enrolled in a parochial school in 
Chuuk from I st through 7th grades. However, she said, her grades had 
declined following her father 's death and she had been unable to con­
tinue school there; thus, he r mother had arra nged for them both to come 
to Hawai'i so that Mochenia could cont inue her schooling. Mocltenia 
stated that she missed Chuuk vet) ' much, particularly her extended fam­
ily, and hoped to return as soon as school in Hawai'i was finished . How­
ever, she said she enjoyed Tradewinds because there were many Chuukese 
students there whom she had befriended, especially in her ESL class. 

Despite the fact that the medium of instruction at he,· school in Chuuk, 
like all private schools in Microne ia, had been English, Mochenia fre­
quently struggled with the reading and writing work in the ESL class 
where I observed her in. Indeed, academic L2 English print-literacy was a 
significant problem for nearly all of the Micronesian students who partici ­
pated in my research , ,-egardless of where they came from, or if they had 
attended private or public school in Micronesia . It was particularly acute 
for students who had recently arrived from the FAS and/or had inte1·­
n.1pted formal educations. This is consistent with Spencer's ( 1992) find-
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i11 gs in he r s1udy o f L2 l~11 g lish pri111 -lil lTacy in l\licronesia , where after 7 
rears of liin11a l schoo ling, stu de nts fi-0 111 Rl\ 11 , ROI '. a nd FS I in her 
research read and wrnte at the 2nd grade levelY 

_joylee 11 , a 15 yea1·-o ld 10th grader who wa5 in the same ESL class as 
loche 11ia, was also li·o 111 C: huuk, bul unlike i\ loche nia, had stayed in pri ­

vale school there only until the 2nd grade. For g rades :S-9 , _joylce 11 had 
gone to public schoo l in ( ;11;1111. 1 ler Eng lish proficiency was thus very 
strong. a nd she was clearl ' famili ar wi 1h the ex pectat ion~ and practi ces or 
l!S sdwoli11 g. _l ny lce n admitted that she did no t miss Chuuk much, since 
she had 1101 li,-cd there li,r a long time. a nd claimed with a ha lting laug h 
that she had "110 idea" whe n asked where she felt "home" was. She a lso 
11 01ed that her LI Chuukese was no t as developed as she wa nt ed it to he, 
a nd 1hat she was o ft e n teasnl by her family a nd C: huukese-speaking 
fri l'11ds aho11t i1. Altho ug h _l oylce11 staled that Tradewinds was more dilli ­
cull 1ha11 lhe hig h schoo l she a tte ndee! in (;uam-she 111 a i11tai 11 ed that 
subjects !a ught in the 9th grade in Cuam were taught in the 6th or 7th 
grade in I lawa i' i-shc did comparati ve ly well a t ' ILidcwinds. at leas t i11 
terms or grades (with the exception uf math class) , particularly at the 
bl'gi11ning o f the year. 

l.a idplayer, a l"I year-o ld 91h grader rrom l'alau who had all e ndcd a 
pri,·ate 111iss io 11 school there. was in the sa me ESL class as Mochenia a nd 

_l oy lee 11 , but sa t well away fro111 thl'111 , and rarel y interacted with 1he 111 or 
rhe ot her C: huukese studl'nl s in 1he class. In sharp contrast to the o ther 
l\ li crones ia 11 stude nts at ·n-adcwi11ds, La idplaycr· claimed that he sel do m 
spoke with 1he or her l'al a11a11 st udents a t ·n-adewi 11ds, a nd neve r spoke hi s 
I.I , claiming- 1lra1 it lt: h " rl'all y we ird " to do so . l11 a 11 interv iew wit h me, 
Mod1e11ia noted that La idplayer did not "ha ng out with us," a nd 1vhe 11 
askl'd why ~he thoug·h1 that was, replied , " I don't know. Maybe Ir e don' t 
wa nt IO be l\licro 11es ia 11. But he is." l11cl el'd , o f all the s111de 11t ~ rrom the 
FAS who par1iripaled i11 thi s stud y, L.aid playe1· was the one who most 
clearly downplayed hi s 1\1 icro11 es ian heritage a nd who acti vely cu ltivated 
associations wi l h other, no 11 -Micronesia11 students, particularly with 
Loca ls, 10 and the lo11g- te r111 , U.S .- res idc nt, or "ge11era1io11 1.5" (Ha rklau , 
Losey, & Siega l, 19n9) ESL Sllllle 11ts. La iclplayer wa. hig hly proficie nt i11 
spoken and wri tte n E11gli~h , as wel l as Pidg in (o r Hawa i' i Creole), 11 and 
spoke both with IH> pho nologica l fea tures that mig ht mark hi111 as "for­
eign.'' When I first mel him , I was asto ni shed to lea rn he had o nly lived in 
the U.S. fo r mre 111 o ntl1 , not o nl y because or hi s English proficiency, b11t 
a lso hi s hip -Imp style a nd dress, which indexed a Local ide ntity much dif­
fcrl' lll fro m 111 a11y of his Micrones ian peers . A~ I ca me to lea rn , La idplaye r 
had extended fa111ily living i11 Hawa i' i, with whom he had a strong con­
nection. 
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Mack Daddy, also a 14 year -old 9th grade,-, moved from Chuuk, where 
he a ttended public school, to Hawa i' i whe n he was 9 yea rs o ld . H e was 
bright a nd charn1ing, and was well-known, ir not well-liked, by all of his 
ESL classmates. Having lived and gone to school in Hawa i'i for 5 yea1·s, 
Mack Daddy's English was strong. Although he was ob,·iously familiar 
with the expectations and practices or school in the U.S ., he tended to 
resist the m , and was failing in a ll of his classes. When I questioned him 
about this, he noted that although he very much wa nted to go to college, 
his present priority was to join a ga ng. He spoke with g reat enthusiasm 
about this, even though he ex pres eel a n understanding that being a ga ng 
me mbe r would likely interfere with his long-tenn goals. 

Mal)', a 17 yea r-old I 0th grade r from the Marshall Islands, had been in 
the U.S . for a year whe n I me t he1·. She was quie t, rarely voluntee rin g a n 
answer even ir ca lled upon , a nd prefe rred to sit and work with her three 
Ma1·shallese girlfriends in he,- ESL class. Mat)' and he r fri e nds re m ained 
well be hind their classmates in terms of coursework, and other stude nts 
often re rused to work with them because or this, a nd pe1·haps other 
unspoke n reasons. Ma1)' ultimately dropped out of Ti-adewinds, ro,- rea­
sons I never learned or, a nd fin a lly returned to the Marshalls. 

Mona and Nell were two 17 yea r-old 9th g rade rs who ca me from differ­
e nt outer islands or Chuuk. Bo th were a t ver)' ea rly stages o f L2 English 
proficie ncy, were unable to read or write much in their LI s, and had spo­
rad ically attended public school i11 Chuuk. Thei,- circumstances were sim­
ila r to a numbe,- of other Micrnnesian stude nts a t Tradewinds, both 
Chuukese and non-Chuukese, who e formal educations were interrupted 
and/o r who had dropped out or school in Micronesia : they had come to 
Hawai' i because there were rew educational a nd employm e nt prospects 
for the m in Micrones ia .12 Both girls struggled mig htily in all or their 
Tradewinds classes. Unfortunately, any aspirations they may have held of 
graduating from a U .S. high school e nded when they were both preemp­
tive ly "re leased" fro m Tradewinds because they wou ld not have the 11eces­
sa1)' credits to graduate by age 18. Many ESL students, particulady 
Micronesians, were similarly released at Traclewinds, and directed to 
"alternative education" programs where they could get job training a nd a 
cha nce a t a GED . 

THE OTHER OTHER: MICRONESIANS IN THE 
TRADEWINDS ESL PROGRAM 

As r have described e lsewhere (lalmy, 2004), ESL was st ig mati zed a t 
lhclewinds, as it is in many US high schoo ls (see Harklau , 1994; McKay 
& Wong, 1996), and was widely considered a remedial , dumbed clown 
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p rogra m, 0 11 par wilh the equall y dcndued Specia l Educa ti on p rogram. 
Stu '. l~nts who were inst itutiona lly ca tego ri zed as "ESC' were consistently 
pos1t1011ed by an a rray o r insti tutional po li cies, school curricul a and 
instructiona l prat lices, by students and teachers in the "mainstrea m," and 
hy ES L students 1he 111sdves, as a monolithic cultura l and liuguistic Other. 
Fo r a co mplex set o r reasons. n1 a11 y or which cl tTive from "linguicism" 
(Skutnabb-Ka11 gas, 2000), the same son s o f" positiouings and representa­
tio ns that were 111 adc ahout ES L in the wider school cont ex t, were also 
111 '.1de 11 1it~1 i11 the ES L prog-ra 111 itse lf. In thi s case, howeve1; ii was usually 

I 1cro 11es1a 11s who were cast as Other, usua ll r by "ge nera tion 1.5" class­
mate. as they altempted to d iffe rentiate 1he111selves (cf. Barke r & Gala­
siski , 200 I ; Barth, 19G!l) li·o n1 lower Engli sh p rofi cient and/or newcomer 
ES L st11de11 ts, and a li gn the111sclves with students in the mainstreanr thus 
the uniquely s1ig111 a1ized sta lus o r l\ licrones ians as what I suggest wa's "th~ 
other Othe r" at the high schoo l. 

Curriculum, Instruction, and Academic Performance 

Although it is i111porl anl to keep in 111ind di spa riti es in background 
sud, as !hose outlined ea rl ie r, nrn ny Micrones ian student · at Tradewinds 
li,und the n1 sclves 0 11 the n1,1rgi11s in ESI ., ro ntent-hased ESL, and 111 ain­
strca 1n classes al ' lh 1dewinds, where curr icul a were (quite understancl ahly) 
hased 11 11 a tacit set of normative assumptions ahoul students' fo rmal edu­
ca ti o nal hackgrnuncls and learning hi stm·ies: in mainstream classes, that 
s11,clents had heen in US ~chools th roughout the ir ccluca lions and had a 
more or less uniform knowlcdg-e base on which to draw, and in ES L 
d asses, I hat st11de 11 ts had had continuous ro rmal schooling and were gen­
era ll y print-literate in and had a meta linguistic understanding or their 
LI s. These assum p tions were va riously reali zed in class curr icul a and 
i11 struclio 11 ; o f inl erest here ,ll'e assumptions about students' academic 
p1·cparatio 11 and backg-round knowledge. and LI and L2 lea rning . 

ormative assumptions about students' academic background kn owl­
edge and educational ex perie nce perhaps spel led the most trouble for 
Micrones ian students at Th,dewinds. T his wa particul arly true in the co re 
content areas such as math , science, and social studies where even the 
most basic classes included o r we re based on concepts that many or the 

li crones ian students-even those who had been success frd in school in 
Micrones ia-had simply no t yet lea rned . Students in ES L social studies 
classes, ror example, had some diflicull y with fund amenta l politica l, eco-
11 0111ic, hi stm·ica l, reli gious, and geographic abstractions tha t were centra l 
to these cm u-ses, let alone the readings, lectures, worksheets, and prc~jects 
that were based 0 11 the111 . T hi was a p1u ble111 exace1·bated by the lack of 
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such basic, Micronesia-specific mate rials as bilingual dictiom1ries. In con ­
tras t to many of the non-Micrnnesian students who had personal elec­
tronic or pape rback bilin~ual d ictio naries-or if they did not have the m , 
had access to them in some of the ESL classes-Micronesian students had 
none. Bilingu al dictionaries are avail able in severa l Micro nes ian la n­
guages, 13 but are generally hard to find o,- are prohibiti,·ely expensive. In 
addition, a number of Micrones ian students had d inicu lties using the 
monolingual Eng li sh dictionaries tha t were a,·a ilable in some classes 
because they had not been instructed in how to use the m, basic skill s that 
students were assumed to have already acqui1·ed . 

T he situation was more grim in the ESL sc ience classes. which used d if­
fi cult, non-ESL texts, as well as lecttffes, labs, and a raft of worksheets, 
qui zzes, and tests fo1· the instruction of complex scientific concepts and 
te rminology: in the Life Sciences classe I observed , these ra nged from 
antigens to a lveoli , meiosis to mitochondria, protists to pe rista lsis. Micrn­
nesian students had trouble with these concepts as the lessons, activities, 
and textbook were evide ntly based 0 11 the presumption that students had , 
in previous years of schooling, a lready learned bas ic fa cts (and the often 
oven vhelming amount of associated vocabula,-y) abou t cell biology, ana t­
omy, nutritio n, and the like . Matters were made worse by la rge class sizes, 
which prevented instructo rs from providing the ort of ind ividuali zed 
instruction many students needed ; teachers' minimal aLte mpts to "d i!Te r­
e ntiate" instruction (e.g., Gregotl' & Chapman, 2002 ; ·1u mlinson, 1999) ; 
the relative lack of instructional a ides, particularly those who we re bilin­
gual in any one of the Micronesian students' languages; and the pacing of 
these courses, as instructo rs attempted to cover the ir state-mandated con­
tent and pe rformance standards. Further, for a host of reasons, content 
was clearly prioriti zed over language lea rning in all of the content-based 
ESL classes I observed : rare ly was L2 (Engli sh language) instruction 
incorporated into content lessons, and when it was, it gene rally was fo r a 
few moments, in o rder to discuss an important vocabula1-y word. Although 
I did not obsen 1e any math classes at l 'i·aclewinds, students repo rted that 
the situation in them was similar to that of the ESL science cotu-ses. 

Some teachers appea1-ecl unconcerned about the ditlicul ties that 1icro­
nesian students encountered with cunicula and classroom instn.1ction . 
Others were aware of the challe nges they faced , even if, at the same time, 
they acknowled ged that there were few additional accommod ations they 
could provide to facilitate lea rnin g. As one ES L scie nce teache r noted in 
re ference to Micronesian students' struggle in his class, the demands o f 
No Child Left Behind ( C LB) limited hi s ability to take nHH'e time to 

he lp them . He concluded in exasperation: "You wa nt a child with a '.\rd 
grade education coming into high school to pass these [NCLB-mandated 
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sLa11dardi1edl tests when they can't e,-cr1 read or write wel l in their own 
language let a lone ours?" 

All oft he teachers of the content-based ESL classes I observed decried 
the pressures brought 0 11 by NC:LH. They claimed that the demands of 
"n>VlTing" material to sat isly standards prevented them from taking the 
time necess;11·y to actua ll y " teach" it , including some of the more funda­
mental ideas on whi ch lessons wer·e based (cf. Mc eil, \WOO). 

l\licrn 1r esian studen ts, for their part, g-rew underslandahly fi ·ustrated 
with curricu la that. 111a11 y found incomprehensible, and instruction that 
did not accommodate their needs. For exa111pfe, 1- ess, a 17 year-old 
I 0th grader· fro111 Chuu k, protested that her science a nd math teachers 

j11\l w;inL m 10 get A. 1\111 th ey didn't give us, like. how lo. how 10 [solve] the 
prohle111 . ·1 he1' clicl11·1 help 11s 10 learn . Thevj11s1 make the problem, give 11s, 
th<:y didn 't ex plain it. ·1 he people from Min-<me~ia. if they ask a question , 
1hme 1catl1c..-s ignore 1he111. ·1 hey just wa111 us In ge1 A, hut thev didn't give 
m , like, learning 10 help 11s. 

I- ess's comments ser\'e to e laborate teachlTs' complaints that they 
did not hal'e t i111 e to teach so111e of' the more fundamental co ncepts tha t 
students needed to learn . She points out that the lack of scaOi1ldc<l 
i11structio11 in her classes, and teache rs' ge nera l n: lucta nce to a nswer 
"ba~ic" questions, prevented her from completing assignments, <ff, more 
to the point , from u11dersta11di11g what they were about. That these were 
i\sues Jin· I-Ness, who had gone lo a we ll -rt:·ga rded parochial school in 
C: huuk and was co11 siderecl hy Lead1ers to be conscienti o us and hard­
worki ng, suggests that students who had attended schools with fewer 
resources wou ld slruggle as well. 

' fi1 give a genera l idea of how l\licronesian students struggled in some 
of' Lhe core co11 1e111 classes at ' li·adewi11ds, I provide in ' fable 2.4 Lhe fol ­
lowing Spring 200:l se 111e ter grades of students for whom I have these 
data. 1 t Although it is clearly foo ll1anl • to draw too many co nclusions 
ahout sludenls' academ ic performance, or their struggles with cunicu­
lum , from grades a lone (particularly with so few students), they do in this 
instan ce offer a sobering g limpse into how some Micrune ia11s were faring 
academica lly at Tradewi11ds during the time of my research . A~ we ll , 
grades co11Lributed lo tead1ers ' a nd ot hl'r students' beliefs about a nd 
Lrealmenl of' I icro11esian students (c f'. Rosenthal & .I acobson, 1968; 
-n1uhe1; I !l!J7: Weinstein , 2002), as we ll as their own academic self-pe1·cep-
1io11s (l'ajares, 1996). and had significant bearing on Lheir- educationa l tra­
jectories at and beyo nd high school. The ESL grades come from first- and 
second-year dedicated ESL classes; the co ntent-based ESL language arts, 
science and socia l studies grades come from first- and second- ear 
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Table 2.4. Spring 2003 Semester Grades (A-F) for Micronesian 
Students in Selected Classes at Tradewinds High School (N =25) 

A-f: D F 

ESL :12% 28% -IO'/c 

ESL Language Ans 2➔ 'if 44'if '.12'il 

ESL Social Studies 12% '.lfi'l< 52'7< 

ESL Science 4'il 8'7< 88'/c 

J\l at h ➔ 'ii 4'if !12'if 

courses. T he math grades mainly come from one of two or the lowest 
math classes offered at Ti·adewinds . 

As the numbers indicate, these 25 students' grades in the ESL socia l 
stud ies, ESL science, and math classes were considerably lower than they 
were in the dedicated ESL and ESL language arts classes, with more than 
half fai ling socia l stud ies and nea rly a ll failing s~ience and math. C learly, 
factors such as low English proficiency, absenteeism, any '.me (or: more) of 
a host ur dimculties adjusting to Hawai ' i and/or Tradewmds, differences 
in teaching sty les, grad ing, student resistance ,_ ~nd m<ffe ac:011nl t~J a co11 -
siderable extent for these low grades, in adcht1un to the hkcly 1111smatc_h 
between teachers' perceptions and the realities of student ' academic 
backgrounds and experiences. . 

As the grades in Table 2.4 hint at, even in the ESL class~s, curricula 
appeared more suited for students with differen~ educ~tlona l back­
grounds and needs than that of n_1a ny ~lf the Mrc!-0!1es1an s_tuden~s. 
AILhough the1·e was considerable latitude 111 terms of ESL cun1cu la ( 111 

contrast to the content-based ESL and mainstream cou rses), classes gen ­
era lly revolved around the reading of child ren's_ ~ouks, ' : ith associa ted 
vocabu la1--y, occas_ic'.nal gramma1~ _and short wnt1_ng ass1g1~me•~~ ~h ~t 
involved summan zmg and answering comprehension questions. 1 h,tt 
is, ESL cuITicula were geared for student who wer·e a lready able to read 
with some facility, who could compose at the sentence-_ and paragraph­
level who had basic metalinguistic awa reness, and who did not need more 
fund~mental work with print-literacy and numeracy in their LI s o r· in 
English . Also, because classes were generally large, with tm~ents of multi ­
ple Engli sh proficiency levels, instruction tended tu b~ o n ente? toward 
the intermediate and advanced L2 students, who v01ced their needs, 
questions, and comments far more frequently . than th e lower L2 profi­
cient students. Micronesian students such as Laid p layer and .Joylecn we1·e 
able to function comparatively well in this sun of environment. and with 
this sort of work; however, those like Mona, Nell, and to a certam extent, 
I-Ness and Mochenia, wer·e disadvantaged by it. 



34 S. TALMY 

Although students were generally all gi\'cn the same assignments in 
their ESL classc , rcg-arcllcss or their English proficiency, a few ESL teach­
ers I ohsern.'d a1tc111pted to pro"ide some rorm or instructional acco111mo­
datio11 for 1he l\1icro11csia11 students. The most extensive accommodations 
wen: provided in one ESL dass. where 1he teacl1e1· provided her lower L2 
pmficienl l\ licro11esi,111 students with occasio11al "supplementary" assign­
llH.' lllS in basic Engli sh . These included worksheets 011 the English .1lpha­
bet, days or the week, and telling Lime. 1 lowe\'cr, this particular 
accrn1111Hlllatio11 was 11otahlv ad hoc and 11ltimalcl}' u11successrul ; as the 
teacher herse lrad111ined, she lacked 1he training, as well as the necessa ry 
111aterial~ ;111cl dassn,0111 aides to deal with these students' i11structio11 in 
;m y son or consistent , principled wa)'. Thus, these assignments lert the 
impression ol being "bus}'-work" activities, given less ror thei1· pedagogical 
dlicacy and more so that the teacher could be freed up Lo work with the 
rest of the class . As !-.he c0111111e11ted arter two or her M icro11esia11 students 
drnppcd out or the high . chool : 

I li:-11 ~oat ;i Im~ with 1hc111. I would ~pend time wi1h 1he 111 , li11le chunks or 
1 imc- whc.:11e,·c1 I to11ld ;ind it w;i~ so incredibly low leve l ;ind ;il~n I would 
ha,·e !other l\licronc-~ianl ~tudc.:111~ working with them . Ami \'OIi know I fed 
had . I li.-r l had 1h;i1 they dropped m11. I can ~cc 1hc sluden ts at that lt:vel 
~oomT or lat er, I can 101 .1 11 1' ~cc whr thcv do. 'C;iu~c they're not ge lling 
enough help. And, you know, I wasn't 1·ead y for them, I guc~~-

A li·eq11t·111 acco 11111HHlatio11 that ESL and co11tc11t-based ESL teachers 
employed for Micro11csia11 stude nts was the use or peer tutors and lan­
guage brok<'rs to f'a cilitatc instruction . ' lcad1ers would recruit classmates 
li-0111 the same language backg-rounds who were more proficient in 
English to help those wit h lower Engl ish proficiency. a successru l strategy 
that has been emplorccl in (ESL) cbs. cs for decades. However, that teach­
ers relied so heavil )' 011 peer tutors and language brokers meant that all 
too ol"te11. all of the Micronesian 1ude111s in a class wo11 ld be grouped 
tog-cthc1; oil in a co rner. alternately doing classwork. bu1 more usually, 
chatting (in their firs! languages) and hanging out. 1<i •rtu1s, thi s particular 
at-commodation led to a subtle and inadvertent form or intra-class seg1·e­
g-ation, whi ch effectively removed Micronesian st11dents from participa­
tion in the da)'-to-day goings-011 or the ESL classes and denied them , and 
in particular, the peer tulors, opportu11ities to work and inter·act with 
other studcnts .17 Even ir this strategy did provide these students with a 
relaxed , familiar space in which they could socia li 7e and speak in their 
l. I . . it unclen11ined the broader effort or con lent and L2 learning. 

Altho11gh the focus of' thi chapter is on 1licronesian students at 
' I i-adewincls, it is important to point out that M icro11esians were not the 
only ones who struggled in ESL, content-based ESL, .1nd mainstream 
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classes: many others, particularly those from rural areas or China and 
Southeast Asia, also had difficulty. Howeve1~ as groups, none fared as 
poorl)', at least in terms of their grades, as Micronesians. In Figure 2.1, I 
provide some indication or this in a compa1·ison of Tradewinds ESL stu­
dents ' grade point averages (GPA), based on a 4.0 scale, from the aca­
demic year 2002-2003. 

As Figure 2.1 indicates, there is a significant difference in GPA depend­
ing on students' LI background (F =19.417, df =3,149, /1 <0.001) . A 
Tamhane post-hoc test confirn1ed that all groups indeed had significantly 
higher GPAs than the Pacific Islander group. 

Curriculum and instnrction in the Tradewinds ESL and content-based 
ESL da ses appeared to be intended for an altogether diffe1·ent kind or 
ESL student than that presented by many or the Micrnnesians. Content­
based ESL classes were evidently based on the supposition that ESL stu­
dents had had prior educational experiences and academic preparation 
simi lar to their counterparts in mainstream classes, only not in English . 
Currirn la for the dedicated ESL classes seemed to assume that st11dents 
had already had substantial expe1·iences with print-literacy as well as a 
metalingui tic awareness or their LI s. Although these assumptions held 
for some Micronesian students, they did not rm· many others . 

Relations Among Teachers and Students 

In addition to overall stnrggles with currirn lum and instruction at 
Tradewinds, another and more immediate facet of Micronesians experi­
ences at the high school involved their relationships with teachers and 
non-Micronesian students. In this section I briefly describe both . 

What was most striking about teachers' interaction with Micronesian 
students at Tradewinds was how little they knew about Micronesia, and by 
extension, about their students from Micronesia . Even in the ESL classes, 
where Micronesians often comprised upwards of one third or the students, 
teachers clearly lacked understanding not on ly or the different cultures, 
customs, languages, and educational systems or Micronesia. but even or 
the countries that make up the geographical ,ll"ea. Teacher routinely con­
fused Marshallese with Chuukese, Palauans with Pohnpeans, and 
appeared not to realize that students from these countries spoke different 
first languages (LI s). This problem was no doubt exacerbated b)' the 
majority or students from the FAS who self-identified simply as "M icrone­
sian." Because teachers knew so little about where these students came 
from, what sorts or schooling they had had, the circumstances concerning 
their arrival to Hawai'i, and so forth. the)' were unable to teach them as 
e£fective ly, and even routine, personal internction with them was compro-
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mised . In ;111 effort to conre11d with teachers' general lack o r kn owledge 
abo ut l\1icrones ian s tuden t.. the Hawai' i De partme nt o f Educa ti on has in 
rcce 111 yea rs spo nsored a seri es o r p ro fess ional develop111c 11 t se111i11a rs 0 11 

l icrones ia a nd licrnnes ian ed ucat ion. 
Althoug·h rarely a rticul a ted in fro nt o f sll1dc 11ts the mselves, there was a 

large1·, dcficit-ori c11ted discrn 1rse amo ng- teache rs a t ·n-adewi11 ds about 
Micro 11esia 11 stude n ts. Many o r the teac he rs I spo ke with be moaned the 
high fo ilure rates o r these st11de nts, the ir freque n t absentee is111 , and cer­
ta in he ha,·io rs such as spillin g and chewing hetd nu t that we re at odds 
wilf1 ex pecta tio ns fi> r accep table classroom behav ior. ·teachers tended to 
loca te the causes fo r st11den ts' low acade 111ic performance and " trange" 
school hcl1a,·io r sq uarely in the stude nts the 111selves, im p lica ting low 
mo 1i va ti o 11 , lac k or i11te lligem:e, cultu ra l a nd linguisti c depriva tion , drug 
use. a des ire to go o n wel fa re, and i11 o ne insta mT, the lingerin g enccts of 
nuclear wea pons tests in the lars hall Islands (see \'a lencia, I 997, for inci­
sive di sc11 ssions o f such ddicit thinkin g'). Ra rel y did teachers exp1·ess 
a ll e rna ti ve ex pla nations, such as diffe re nces between the ir non11 at ive 
ass t1rn ptions and act ua l rea lit ies o r stude n ts ' p rio r educa ti onal experie nce 
a nd pre parat ion , o r inadeq11 ate in titt1tio nal unde rsta nding about or sup­
port fo r t he unique needs o f these stude n ts . As well , as some of the few 
ava il able rcsrn 1rces o n l\ fi crones ia 11 educa ti o n suggest, there 111ay have 
been ,Hlditio 11a l, rn ltu ra ll y-bascd dilfr re 11 ces that ca me into play, it1dt1d­
ing di ve rge11t no rn1s fo r sui table schoo l hehav im; d ilfere 11 t va luati o ns or 
fi> n na l educat io n (I kine, 2002 ; Pac ifi c Resources fo r Educa ti o n a nd 
Lea rni11 g-. 11 .d .-h), a nd a reluctance to co11lim11 Lo ce rta in practices 
t'X )H'Cted or U.S. school stude nls. 18 Rega rdl ess, teache rs' no tably neg-a li ve 
beliefs aho ut M icro 11es ia n stud l' nts evoke research findin gs concerning 
how "teachers' ideologies" (Ha ri o lo rrn: & lhreba, 2000) abo ut students 
c;1 11 powerfully inllue nce c11 1Tin tlum and instructi o n imcnded fu r the m 
(Clark & Pe terson, I !JH(i; Dusek, 1985; ' Ew be r; 1997; Weinste in , 2002). 

Al thou g-h on occasio n some Micrones ia n and no n-Micrones ian stude n ts 
would wo rk together in class, genera ll y the two groups had linle to do with 
one a nothe r. Rela tio ns were usually peaceful , if no l civil , thoug h there 
we re hin ts o f deeper te nsio ns: similar to what Bicke l (2002) has repo rted, 
there was a rac ist "status order" e,·ide nt a mong stude nts in the Trac.lewinds 
ESL progra m, with "rs] tude nts from East As ia ofte n look[ing] down upon 

licronesia ns" (p. 2). 19 DistTi111i11 a li o n was ge nerally cm-ert, bu t did have 
a n impact in the classroom, primarily in student s fro m e ith er group 1·e fu s­
i11 g to work (or in several insta nces, play classroo m g,imes) with each o ther. 
T hese underlyi ng tensio ns, the n, short -circuited attempts at a lt erna tive 
grouping ar ra ngeme nts, fo r example, o f g rouping no n-M icronesia ns a nd 
Micrones ia ns h)' the ir Engli sh p rofi cie ncy within the same class, a stra tegy 
that severa l of the ES L and conte nt-based ESL teachers tri ed hut ulti-

3.0 

f 2.0 
C) 

Chinese ESL Studenhl' GPAs 

~ 

1 6 11 16 21 26 31 36 41 46 51 56 61 

D Mien GAi\: 2.126 I 
'--------- - -----

3.0 

f 20 C) . 

1.0 

Southl&st Asian ESL Students' GPAs 

N-18 

0.0 ..... ._ ..... iio..,I"""' ..... """°'"""'-=,...;.;...;.-" 
4 7 10 13 16 

■ Mlan GAi\: 1.662 

3.0 

f 2.0 
C) 

1.0 

The Other Other 37 

Rllptno ESL Students' GPAs 

~ 

0.0 -----------....... ~ 1 3 5 7 9 11 13 15 17 19 21 23 

3.0 

f 2.0 
C) 

1.0 

r D Mlan GAi\: 1.975 1 

Pacific Islander ESL Students· GPAs 

Nm46 

0.0 .,__,.,...,.. ....... _, ...... = ......................... _..~ 
1 5 9 13 17 21 25 29 33 37 41 45 

j D Ml8ll GAi\: .998 

Figure 2. 1. Comp <1 rison o f Traclewinds ES L stude nts' GPAs fo r Ac<1clemic Ye<1 r 
2002-200:1 

mately fail ed a l implementing. T hus, stude nts' racism contr ibuted to the 
sort of in-class segregation o f Micrones ian stude nts described ea rli er. 

T he,·e we,·e a lso mo re overt express io ns o f no n-M icrnnesia n stude nts' 
racism , mostly ma nifest in comme nts about Micronesians' appea ra nce, 
inte lligence, hygie ne, classroom behavim; a nd mo tivations fo r be ing in 
the U.S. As o ne 9 th grader fro m H ong Kong no ted about his Micronesia n 
classmates: "They disgust me. T hey spit, they di g the ir nose in the middle 
of the class, they ta lk so (( loud screeching voice)) wa ya wa wa ya! T hey 
do n' t do the ir work . T hey' re thieves. I can't work with people like that." 
Said ano ther, "They ta lk too much . T hey so loud . T hey do n't even wo1·k. 
T hey lazy." A Ta iwa nese boy said he was "embarrassed " be ing in the same 
class as Micronesian , while a Korean refu sed to touch the m because he 
believed they had u/m, or lice. T hese comme nts are similar to those mad e 
by a number of teache rs as we ll . 

Severa l classroo m practices that Micrones ia n stude nts e ngaged in we1·e 
singled out by the ir no n-Micronesian classmates for deri sio n . Primary 
among the e was LI use: while o ther stude nts also spoke L I s in class. it 
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was no t 0 11 lhc sa me sca le as 1he Miuo11 cs ia11 students (particul arly the 
Chuukcsc), who l"rcquently spoke throughout class, a p roblem likely exac­
crhated by their segrega ti on from class males. M icro11c ian students' ha ll ­
way "crui sing" during class time was also described with criticism : classes 
were o rtcn i11le rruptcd by the arri va l or de pa rture of Micronesian stu ­
de11ls who slipped oul or one classroom in sea rch or fri ends lo ta lk to in 
ano ther. Bul pe rhaps the pract ices lhat received the most overt ridicule 
and lha t most clea rl y marked Micro11cs ia11 stude nts as "differe nt " from 
their ES L class ma tes we re those that many teac hers and no 11-Micro11esian 
stude nls simply found penrli ,11·: ea tiug Kool-Aid d rink powde1· fro m the 
packe t, appl ying liberal amounts o r perfume during class, massaging gen­
erous a mrn111ts o r 1noisturi zing lotion on to thcmsc.:lves a nd the ir fri ends. 
Appea rance was also a po in t ro r mockci-y, from clo lhing lo hairstyles to 
the backpac ks stude nts ca nicd . 

Other more overt mani fes tati ons o r 11 0 11- 1icro11 es ia11 studenls' raci m 
. I I I ". k" " I I . l\1- . I 20 R . inc U l Cl JO ·1ng a m ut all( lcas rng 1crones1an c assmatcs . ac1st 
''. jokes" were told or "g-low-in-thc-dark" Marsha llese; o r Micrones ians' 
i11lclli gence: "they invented the micrnwavc, Microsof"t , microphone, lhe 
microscope" ; o f j o ining the "l\ l IM ," ;111 ,1ppare 11t re fe re nce to the Ku 
I lu x Kbn ; a nd of hm·i11 g- secre t fri endships with , o r wor e, sexual desire 
l<H" li cro11es ia 11 cl assmates. ' leasing, howeve r, was the most public way 
no 11 -Micronesia 11 studcms expressed di sdain liir Micrones ians in a class­
room, perhaps because it was also the "sa fes t," g ive n teache rs' presence, 
and the ever-present risk of phys ica l rela li a tio 11 . Fo r example, in one class, 
l\1 iuo11 csia11s were teased during a research proj ecl concerning !he !lags 
or countr ies where stude nts had hcc 11 bo rn . In contrast to the 11011-Micro-
11esian stude nt s, Micrones ians had dilli culty locating !T ags from coun lri es 
of the FAS in the rclcrc ncc matci-ia ls the teache r broughl in- indeed, 
their co1111tries were 11ol evl' n included in the classroom atl as or world 
glohe-and whet her or no l these places were counlri es, or even existed, 
beca 111 e a lopic lhat seve ra l 11on-Micm11cs ian slude nts de li ghted in taking 
up ti ,r weeks a fte r 1he assignme nt was linished . 111 the sa me class, a 17 
yea r-old I 0th gTader fro111 Chuuk was humilia ted by hi s classlll a tcs and 
tcacl1c1~ at lirst Ii»· his low English prolicie11 cy, and subsequently for his 
Chuukesc heri tage, wilh refe rences 10 li re-wa lking "savages," and lhe ge n­
eral laziness and u11e lllployability o l" Micrn11 cs ians (sec l "ltl111 y, 2004)_'.l l 
. tude11ts were a lso teased aboul thc i1· LI s and L I use, lhe i1· o ften distinc­
tive names, a nd occasionall y for be ing "high" 0 11 betel 11ul in class. 

For the ir part , Micrones ian stude nts, particularl y the Chuukese, 
appeared on the whole lo be awa re of and understa ndably resen t 110 11-

1icrn11 cs ia11 studc11ls' nega tive perceplio 11s o f them, a nd to cha lle nge 
class mates ir those pe rceplions cve1· we nt public. 0 11 -l\licrnncsians' rac­
ism is o ne likely 1-caso 11 why many (though no t a ll ) Micrones ians tended to 
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eschew inter-group inte raction . pre ferring instead to wo rk with classma tes 
from the same region . Some teache rs were cogni zant o f lhe underlying 
ten ions between non-Micronesian and Micrones ian stude nts and did 
what they could to mainta in the peace and de fu se in~tan.~~s wl~ere a _ dis­
pute loomed . As one ES L teache r commented wea1'.ily: I 1~1 sic~ of t~1 e 
Asian kids thinking that they're better than the M1crnnes1a11 kids. l 111 

really tired of the ir whole attitude. It 's deep , vc1·y d eep . And I've seen it 

a ll year." 
As discussed ea rli er, the subject category of "ESL student" a t 

Tradewinds was pos itio ned and re p1-csented in a multiLUde of ways as a 
cultural and linguistic Other in the high school (Ta lmy, 2004 ). The a 111 e 
sorts o f positionings and re presentations that we1:e m ~de o_ut~ide the ES L 
p rogram were also made inside it , with Micmnesians 111 tlus mstance casl 
as Othe1·, usually by "genera tion 1.5" ESL classmates. as they wo rked to 

align themselves with "ma instream" stude nts and ~ilTer~ntia te them eh'.~s 
from the "real" Others: Micronesians. T hi s sort o f 1de nt1 ty work was fau h­
tated by the unique stn1ggles that many ~icronesian stu~ents fa c~d in 
dealing with a curriculum tha t did not take mto account the ir educational 
histo ri~s and academic p1·eparation ; by the ways they we1·c seg1-egated 
from the ir peers in classrooms; by the marked sta t'.1s or cert ,~in social p rac­
tices such as ha llway "cruising" and eating Kool -Aid ; by their appea rance; 
and by teachers' and non-Micronesian students' ignorance and racism 
about them and where they we1·e from . 

CONCLUSION 

In this paper, I have outlined the educational circu1~1stances of_a group -~'.r 
Micronesian students in the ESL program of one high school 111 H awai 1. 

One problem aboul attempting to do this, particularly in a single book 
chapte1; is that the nuances and complexities o r those circumstances- and 
the abundant and unique va ri ety of peoples' lived experie nces-become 
elided , in many ways lea\'ing a representation that is far too partia l a11 d 
one-dimensiona l. While I h ave attempted tu su ggest that there were as 
many differences within the Micronesian population at 11·adewind as 
there were between them a nd non-M icrones ian , I rea lize lhat every time 
I re fer to them as a sing le group, I undermine that. 

Slill , as I have a lso attempted LO suggest, fo1- a ll the ir diffe re nces. these 
students were ubjecl, in varying ways and d egrees. to socia l, hi sto rica l, 
and po litical forces that coll ective ly and di stinctively a ffected them as 
Micrones ians. U.S. neocolo nial policy concerning the FAS, for example , 
has directly and indirectly contribu ted to the rnrrent !ncreasc of fi \ronc­
sian childre n arriving in H awa i' i public schools. In this rega rd, as 11cron -
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es ian children li ving a11cl go ing to school in Hawa i' i, these stude nts share 
in a broadl y common ex pe rie nce. identified and pos itio ned as they are as 
" licrones ian stude nts" in these schools. or as I a rgue occuned a t 
·n-adewinds, as " th e o th er () /1,n." lany o r th e rep resenta tio na l practices 
th at cohered aro un d thi . particula r sul ~ect position at ' fraclew i11ds 
deri l'(:cl fro m no nn a ti ve instituti ona l assumptio ns about stude nts' prior 
f<mnal educatio na l bac kg rounds a nd acad emic pre para tio n, instrnctio nal 
prac ti ces tha t e ffect i\'cly excluded the m li·o m cl ;1ss roo111 pa rticipa tion , a nd 
tn 1che rs a nd no n-1\ fi crone~ia n stude nts who knew littl e about a nd/or were 
bigoted toward l\ li crnncsia ns. These conside ra tions suggest why l\ fi cmne­
sian stude nts as a g roup a t T.-adewinds we re subj ect to a ve1y particula r 
forn1 o f' ma rgina li za ti o n; they a lso po int toward the pe rpe tu a ti o n o f 
socia l, ling uistic. a nd educa ti onal inequaliti es, a bit te rly ironic outcome ir 
it indeed co1nes to pass. as many o r these stude nts ca me to Hawa i' i as a 
resu lt of such ineq11 a li ties to begin with . 

IMPLICATIONS FOR EDUCATORS 

' Ii> cond11de, I would like to suggest some e mpirica lly groun ded reco111 -
1nenda tio ns ror educato rs at ·n-adcwinds, and those in othe1· schoo ls with 
Micron es ia 11 stude nt popnla t io ns, in o rder to wo rk toward th e eliminatio n 
o l proble ms describe d ahm·e. 

Srl,ool nrg1111iwti1m 11111I .1/1/1//(//'/. The re were a host or p romising modili ­
ca tio ns that the I lawa i' i De partme nt o f' Educa ti o n a nd Tra clewinds 
ad 1ni11istrators had implemc· 11ted in ;111 d fort to bette r acco mmodate ESL 
stude nt s at th e hig h schoo l, includ ing l\ li crnnes ians . These incl ud ed ma k­
ing a ra nge of content-based ES L classes ava il able to these stude nt s in 
la nguage arts. science, and soc ia l studi es; the hiring o f classroom aides, a 
1ninorit y o f who m were hilingua l in licrones ia n la nguages; hiring a m1111-
he1· o f' l\ li cronesia n support specia li sts who we1-c ava ilable a t the di sLrict 
level: a nd sponsorin g a series o f' professio nal clevclopn1e nt seminars spe­
cif ica ll y int e nded to broad en understa ndings about Micrones ia a nd 
l\1icrones ia n st ude nts. All o f' these ha,·e go ne some di sta nce towa rd level­
ing th e academic play ing fi e ld for Micrones ian ;111d 11o n-Micronesian ES L 
students at "Jhldewi ncls. However. ad d itio nal cha nges could be usef'i.1ll y 
e mployed in this effo rt. T hey include p lacing g1·eattT e m p hasis o n incor­
pora tin g L2 (Eng lish ) in.~trmt io n in to co nte nt lessons, not j ust in the crn1 -
tent -based l·'.SL clas5es, hu t in th e ma i11 strea 111 o nes as well ; adding 
" newcome r" sectio ns within th e schoo l in te nded specifica lly fo r studen ts 
with in terrnp ted fo rmal educations (see Short & Boyson , 2004); adding a 
bilingua l class in students ' LI if th e numbers o f such studen ts are hig h 
e noug h ; a nd hiring add it io nal classroom aides for use in the conte nt-
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based ESL a nd m ainstream classes that have substanti a l numbe rs o f E L 
stude n ts (e.g., math , health ). Furthermore, ES L a t the prog ram level 
needs to be mo re effectively integ1·ated in the hig h schoo l. with improved 
communicatio n be twee n ES L p rofessio nals a nd the many suqject -area 
teachers o f lan gu age minori ty students who have littl e background in ESL 
or bilingual educa tion . Cultiva ting parenta l invo lven_1~nt ~111d coo pe 1:at1ve 
linkages be tween schools a nd Micron esian commu111t1es ts a lso crueta l to 
fac ilita tin g stude nts' school success (Lucas, H enz~, D?_na to, _I 9D0; ~ee 
Heine, 2002, p . 7, fo r suggestio ns on how to d o this). F111a lly, 111 a pmnt 
tha t may (or m ay not) be unique to Trnd ewinds, ES L p lace me nts ne_e~I to 
be mad e based o n English proficie ncy, ra ther than o n the le ngth o l tnne 
stude nts have been a t the school. Barrin g thi s, strategies for diffe re nti a t­
ing instructio n could be p roductively incorpo rated . 

C1trrirnl111n and i11slrnctin11. It goes withou t say ing tha t educators need to 

re think norma tive assumptio ns about student backgrounds tha t inform 
the d esig n a nd imple me nta ti on of curri cu_la (Freeman , Fre_~ man , & Me '.·­
curi , 2002; Mace- Matluck e t a l. , I 998; Rutz d e Velasco & h x, 2002; R111 z 
de Velasco, Fix, & C lewe ll , 2000). Increas ingly, stude nts, particul a rly ES L 
students, a re arriving in secondary classroo ms with dille re nt acade mic 
prepara tio n a nd configura tions o f LI and _Eng l_ish p roficie ncy a nd li te '.·acy 
abilities than a re a nticipa ted , a nd are fallin g farthe r a nd fa1·ther be l11_nd. 
T hese stude nts a re particularly disadvantaged by the compressed time 
frame within which they a re expected to acqui1-e conten t and English 
skills in o rder to graduate. There a re no e asy solutio ns, especia lly g iven 
the pressures o f NCLB, but avenues worth ex plorin g d ~rive fro m so_me o r 
the alte rna tive lite racy activities many of the Microne ian stude nts 111 the 
Trad ewinds ES L p rogram frequently e ngaged in (including creati ng 
photo-collages, "slam books," poetry, word play, and so forth ; see No te 9). 
Pmjects incorpora tin g stude nts' d eva lued "out-or-school" lite racies-e.g .. 
those involving music, video, photography, a nd computers-may also l?e 
brought into the classroom and ex plo ited to "exte nd the range o r the lit­
e racies with which [stude nts] a re conve1- a nt" (Hull & Schultz, 200 1, p. 

603). 
An increas ing number o f instnictio na l guides have. been . mad ~ avail­

able tha t p rovide educators with suggestions fo r work111g with Microne­
sian stude n ts in the i1· classes (e.g., H eine, 2002; Pacific Cente1·, 2000; 
Pacific Resou rces for Education and Learning, n .d .-b ; William & Prasad, 
1992). Althoug h some m ay a,·gue tha t they hin~ at esse_ntia lism ,_ they con­
tain suggestio ns tha t could p rove usdul ; I provide a brief overv iew her~. 

At the broad est level, crea ting a clima te o f to lernnce a nd respect fo r 
cul tu ral a nd linguistic d iffe re nces within classrooms is viewed as a criti ­
cal compo ne nt fo r a p ed agogy tha t is "respo nsive" to th ~ needs o f 
Micronesia n stude nts. T his means tha t teach et"S need to conf ron t head -
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on the sorts o r rm:is111 dircned a l l\ li crn11 cs i;111 s d escribed above, and to 
work to integ1·a te rully th ese ~tudents in th e ir cl asses. In additi o n, set­
ting a nd mainta in ing hi g h expecta tions for Micronesia n stude nts' ac.1-
dl'111ic pe rforn1 a nce sho uld be co nsidered essen tia l (er. 13arto lo mc & 
' lh 1eba, 2000; C la rk &: l'e te rso n, I !JR!i; Duse k, I fl H5; ' fa ubc r, 1997; 
We inste in . 2002), a lthoug h it is l'quall y if nol more importan t to p ro­
\' ide the ped agogica l mea ns Lo he lp stnd cnls to achi eve to those ex pec­
ta ti o ns. In this rega rd , use o f instructio na l practi ces commou in 
rn 11Lcnt-based ESL pedagogy is suggl's ted by th ese guid es, such as pro­
l'iding bilingua l instrncti o 11 and n1 a te rials; using " think alouds" and 
modelin g; ex plicitl }' teachin g- la nguage and conte nt learning stra tegics; 
adjustin g teach l' r ta lk ; and using vi sual s and o thc1- rea lia . Also me n­
tio ned a rc use o f small coop era tive g rou p aCli\' iti cs, not sing ling out stu ­
de nt s li1 r pra ise or re p roach , a nd working to cle \'e lop trusting 
rela ti o nships with indi,·iclua l stude nts. Furthe r, it is suggested tha t stu­
dent ~ will be nefit fro m ex plicit in stru ctio n abo ut certa in ex pected prac­
ti ce~ a nd procedtffes a t schoo l (c f. Delpi t, l!)HR) , including lea rnin g tha t 
all end ,mn· po licies a re stri ctly e nforced in th e U.S ., tha t a commitme nt 
to I i111c schcdulc~ is ex pected, th a t cl assroo m pa rticipat io n structures 
and acti viti es 111ay hi ghlig ht indi,·idua l over g roup contributions and 
d ccisio n-nia kin g, a nd simil a r sores o r va lues and practices which, if" 11 01 
adhe red to, 111 ay result in nega tive va lua tio ns fro m classm a tes and 
teache rs in U.S . schools. 

J\latn1a/1. Althoug h the re is a d ea rth o r LI instructio na l ma teri a ls ava il ­
able in l'vlicro11es i,u1 languages (c f. Gibso n, 1980; Yunick, 2000), some are 
al'a il ablc (Pac ifi c Arca La nguage~ Ma te ria ls Developme nt Cente r, 1999) 
and c;111 lie use full y emplored in cl ass rorn11 s. In additio n , th e re is no rea­
son ti ,r teac he rs no t to look to li crnn es ian student s tl, n 11sr,/rw.1 as LI 111a le­
ri a b writers and enlist them as cx pen s in d eve lo ping an evo lving co rpus 
o r material s for school a nd class roo m use. Stude nt gen era ted handbooks, 
guid es, video dornmc nla ries, o r \Ve b sites in L I and in Engli sh th a t sp e ll 
out scl100I expectati o ns, fo r exan1pl e , or stude nts' ex pe ri e nces a(ljus ti11g 
lo the U .S. a nd U.S. sc hools, hclpt i d En glish voca bula ry a nd ex press ions, 
and so fo rth , could he crea ted , a nd could a lso conta in informatio n about 
Micrones ia fo r teache rs a nd non-Micrones ian stude nts. 

I II additio n to LI ma te ria ls, a n increasing 1111mbe r o r instructio na l 
resources speciti c to Micrones ia a nd th e rest or th e Pacifi c 1·egio n is 
becoming ,l\·a il ahlc in Eng li sh , much o r it fro m the publica tion house Bess 
Press (www. bessprcss.crnn ). They include mate ri a l on Micron es ia n hi st<ffy, 
litera ture, geograp hy, a nd legends, all or which could be use rully 
employed in ,·arious classes, for 1icroncsians a nd no n-Mic ron esia ns 
a like. An added be nc lil o r usin g- such ma te rial is tha t as no n-Micron esia ns 
become bc tte1· infonned a bo ut 1 icro nes ia, the rela tive sta nding o f Micro-
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nesian s in the schoo l and classroom will like ly improve. H owever, it is 
important to re m a in aware tha t m a ny Micronesian and 11 on -l\1icro 11esian 
students may h ave inte rests and affilia tio n s tha t a re less connected to 

the ir countries o r o rig in and more to the U .S. and U .S. popula r culture, 
and/or to o the r countr ies and cultura l forms. T hus, teache rs n eed to 
gua rd against the romantic and essentia list co11na ti t'. n o r na tion ~ la n ­
guage = culture = p e rson . Just because a stud ~nt ha ils from a pa rticula r 
countt)', it is cer ta inly not the case that s/he will by d e fault know a bout , 
have an inte rest in , o r worse, be able to e rve as a " representa tive" for tha t 

count!)' a nd its cultures, custo m s, o r langu ages. 
As the number o f stude nts fro m Micronesia continues to increase in 

U.S. schools, more resea rch about the ir educa tional backgro unds, aca­
de mic pre para tion , la nbruage lea rnin g . and school ex pe1·ie n c:.:es in the U .S. 
needs to be published , so tha t schools, educat01-s, pa re nts, and stude11t 
them selves can work to diminish the achievem e nt gap be tw een these stu ­
d ents and the ir non-Microne ian classmates. As the situa tion a t 
Tradewinds that I have d escribed above su ggests. the conseque nces of not 
acijustin g curriculum, p edagogy, a nd the assumptio ns they are informed 
by---of a llowing, in this instan ce, for Micronesians to rem ain " the othe r 

Othe r "- a re simply too g rea t. 

I. 

2 . 

'.I . 

4. 

5. 

6. 

7. 

NOTES 

T he research report ed in this clrn pte r was s11ppor1 ed by gra nt s from the 
Spence1- Foundation and the TESO~ lnternaLio '.1al Research Founda11on. I 
am gr.1te f1.1l for this support and for !he helpf.ul comments made . on an 
earlier drnft by J o Ann Kadooka and C,raham Crookes. l hanks 10 C.a r~ten 
Roeve1- fo1- his assistance with the statistics. l he data presented , the views 
expressed , and all remaining shortcomings below are my responsibility. 
T he names of the school, the teachers, and the students that appear in this 
paper are all p eudonyms. 
Be ides RMI . RO P, and FSM, the rest of the area called Micronesia is com­
prised of two additional countr ies, the Republic of Ki'.·iba1i and the RC(JUb­
lic of aum, as well as a .S. comm onwealth. the Commonweahh ot the 
Northern Mariana Islands, and a U.S. 1erri101-y, Gu;i m. 
One hundred percent of student s from RM I and FSM, and 9691- of student s 
from ROP are re ported as LEP (Kindler, 200 2, p. 13). I should note th~t 
this is hardly surprising, given that English is a second language (L2) m 
these countries. 
Fleischman & Hopstock (1993) estimate that 2017c of all hi gh school ES L 
students have mi ssed 2 or more years of schooling since age 6. 
According to Fleischman & I Iopstock ( 199'.I ), 11101·e than a quan er of all 
hi gh school ES L students are nol in age appm priate !,TJ·ade levels. 
The Pacific Area Language Materials Development Cente1-was responsibl e 
fo1- developing thee materials. Many of the nearly 800 educa tional book-
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k-15 in C:amlinian, C: ha111orm, Chuukese, Kosrnc.111. l\'l arshallese, 1':l lauan, 
l'ohnpea11 . Sa moa n. li1hia 11 , \\ 'o lcaian , and , : ,pese have 5inle been re­
released o n C D h)' Pac ific Resources fnr · Educa1io11 and Learning (Paci fi c 
Arca Language5 Ma1erials 1Jevelo p111 e 111 Center. I !199). 

8. S1 11dc 111 p5cmlony111s wc1c chme n b)' stude11t5 1he111se lves, unl ess d e no1ed 
al fir s! 111t·111io11 bv an as1cri sk (*). 

!I. 11 is i111ponan1 10 nol c 1ha1 ac1clc111ic pri111 -lit e1·acy i5 onl}' o ne (if privi­
leged) for111 ofli1cracr; the re a re 111anr 01hcrs. 111 fo ci, man}' o f1he Micron­
esian stude111s who 5lrnggle rl wi1h school L2 pri111 -li1 eracy 1-elp1ire me111 s 
par1icipa1 cd i11 altcrnali\'e li1 eracv ar1ivi 1ies such as co11s1nu.:1ing claborale, 
a11 11o ta1 cd pho1 0 co llage, . wri1 ing "sla 111 hooks" (1101 cbook5 passed arot 11HI 
10 h·it'11d5 in whir h lOIIU11t·111 · abou1 01he1· friends, da55111a1 cs. ancl leachers 
wne \\Tillt·n). s i11 g in g and 1ramla1i11g sung5, wri1ing poc11·y, and engaging 
in olien ingenious forms ol word play. 

I 0 . " Lo< al'' i5 a 1e n11 med 1h rougfo iu1 I lawai'i 10 refe r 10 the rnhure a nd iden-
1itv of 1ho5e \\'ho wnc horn and raised in 1he Isla ml 5. 

11 . " l'iclgi 11" is 1he popular 11a111c for " llawai ' i Creole ," a conl al'I l;u1g11age 
which developed i11 plan1a1i o11 I law;i i' i around 1he turn u f' 1hc 1we111ic1h 
ccutury. A5 1he I. I of 1110! c 1ha11 h.1 II o f I lawai ' i'5 pop11la1io11 , ii is a nilical. 
if ofie11 5lig111a1i1ed indt'x o f " Lora l" rnh111·e and id c- nlil }', ;md le nd s 10 
enjov CO\'e rl pres1ige a111011g manv public school s1ude111s. For more on 
Pid gin . set:, e.g .. Da l'idgiu Coup ( I !l!:19), Sakoda & Siegel (2 ()(n), and Sato 
( I !18!1, I 9!1 l ). 

12. I le,e l (2002, p. 7) 1101es 1ha1 ro1111g Micrones ians who 1ravc-l ahro;id for 
work a nd/or school .. ,na\' 1101 alwav5 be lhe hc5 t edrn:a1ed Micrones i.1ns. 
·1 hcv include a la qic· m1111her o l hig h chonl and e lemc-nlarv school drop­
m11 s. " ·1 his is ce r1a i11l y 11 01 1he 111 m l sy111p;i1he1ic char.icterirn1io n, b111 i1 
does conlin11 several 1icnmesian s111den1 s' co 111111c 111s to me 1hat 1hc}' o r 
!heir fricnd5 had <·o nw 10 I l;iwai •i for school hecame thev had been unable 
10 l'nl er hi gh schools h.ick in l\licronesia because 1hey h;i cl ea rlier slopped 
a11 ending school. could 1101 pass en1 ra nce exa ms, or bo1h. Sec Brown, 
ll a111111und. & Onik;11ua ( 1\)97) ;md Kamaka\\'i ( 1995) for more discm sion 
of school drop -mus i111h e FAS. 

I :I. F..g., 1he re is ;i Ch11ukesc-E11glish dic1io 11a1) ·: (C:oodenuugh & S11gi1a, 
I !)HO); a Ma1·sha llcsc-E11g lish din iona1-y: (Abo, I 97fi) ; a Palau.1n-Engli5h 
dic1 io nary: (J oseph, I !l!l0); a nd a Pohnpean-English dic1io nary: (Re hg & 
Sohn, I 97!)), among olh cr5. 

I.J . I do 11ot have grad es for a ll 1he licronesia n s1udc 111s who par1ici pa1 ed in 
1his s1udy-lc1 alone for all who a11 e nded 'fb1dcw inds-but 1hese clala 
come from a crnss-sec1ion of licrone ·iam in th e ESL program. l hey 
includ e lnng-1c- rn1 reside111s and IIC\\'Come1·s, s111de n1 s with high and low 
L2 prnliciem:ies, 1huse wi1h inl e1Tup1 ed and continuous formal ecluca1io ns. 

15. For a number o f reasons, inclnding the reading of children's books, many 
ESL s1ucle 111 s complained aboul the •'childishness" of ESL at Tb1dewinds; 
11i1h a lew exccp1iom (e.g., Laidplayer) , the Micronesia n slude nts did 110 1. 

I Ci . As I di sc11 ss li,n her hclnw, some teachers aue 111p1 ed IO group 11on-Micron­
esia 11 ;i nd Mi<Tonesian s1udc 111 s 1nge1he1· h}' L2 proficiency; howeve1; 1hese 
s111den1s o fi en 1d'uscd In work togcthe1: 

17. Although a ll 1he Micronesian stude nts I oh5nved who were recrni1ed as 
peer 1u101·s \\'illinglv ;igreed to help 1he i1· classmates, some complained to 

18. 

19. 

20. 

2 1. 

22. 
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me priva te ly that the tut oring took them away from 1he i1· _own wo~·k. T hey 
also noled that they would inevitably be drawn 11110 talk111g. JOk111g, and 
01he1· "off-task" behavior with frie nds this way. 
A small but instructive example of this poi nt co ncern s m a n,• Micronesian 
girls' ,·efusal 10 participat e in PE dasses at Traclewinds (also see Clarke. 
1999). A PE teacher I o nce spoke wuh had gro"'n. exasp~ra~ ed I~)' this. In 
the be lie f' that her fe male M1crnnes1an students did not s1111 up . because 
1he}' could not afford 10 buy the shorts th~t w_e re required for pa1·'.1~1pa11_o n. 
she bought severa l pairs lor them _hersell . S1111 , the)'. relused 10 p~1 _11opa ~e. 
As it turned 0111, wearing short s 1s lmwned upon 111 areas o f_ 11o o nes1.1 , 
especially for girls . one thele s, at. the time I concluded h ~ldw~rk_ a l 
Tradewinds, Micronesia n gids were still required to wear 5ho rt5 111 oule1 to 
p;irticipa te in PE clas5, ;ind a large numbe r o f Mino nesia n g1ds contm'.1ed 
to fail it. It is likely this statu order was mformed hv per: pec1n:es on 1ace 
in stude nts' countries o f origin . families , e1c., not JUSI at l radewmds. 

11 i Jike lv this status order was informed by perspectives on race in s111-
d en1s' co~ntries o r o rigin , famili es, e tc., not just at Ti·;id ewincl5 . 

Teasing was not reserved for Micronesian stude nts alone, hu1 also fo1· lowe1· 
L2 prolicienl and recent arrivals 10 the US. 
Included among the s1ude nts who led the tea ·ing of this C:huukese boy wa5 
a Ma rshallese stude nt who had lived in Hawai ' i for H years. In tlm r~!{anl , 
thei·e was evidence of' a no1he1· s1a111s hierarchy, this o ne a spec1hca lly 
Micronesian o ne, with Marshallese in 1he superordinal e pos1L1on a nd 
Chuukese o n the bo11 om . Bicke l (2002) also ma kes reference to ~his hie_rar­
ch)', as d oes I lezel (2003 , 200-1 ). who ma_i'~'.a'.n '.hat m iln}' M 1crones1a ns 
consider Chuuk "the smkhole ol M1crones1a (2003, p . I). 

The Haw;ii'i Uepar1me n1 of Educa1ion is curre n1ly working toward 1his 
with the syste m-\\'ide implementa1ion o f the SIOP model (Eche\'a1-ria , 

Vogt , & Short. 2000). 
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