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THE UNIVERSITY OF BRITISH COLUMBIA


EDUC 275: GLOBAL EDUCATION 
DR. BATHSEBA OPINI  

& 

ANJUM KHAN 
COURSE DESCRIPTION

This course explores the concept of global education and teaching from a global perspective, particularly in non‐Western contexts. We will consider the ways a global framework informs classroom practice, planning, assignments and assessment. We will make connections between classroom and communities, and amongst ‘the local’, ‘the global’ and that which is in between. Within these discussions, we will interrogate the very notion of the local, and instead assert cultural, environmental, philosophical, economic and political connectedness. Further, we will engage some of ethical questions associated with exploring global issues within an educational context. In particular, how do we interrogate the way in which place and context inform our own understandings and perceptions of the Other. Finally, we will look at the ways in which a global framework can/ought to develop active citizens, and interrogate the different constructions of citizenship in a variety of settings.

COURSE OBJECTIVES:
The objectives of this course are to help us to:

1. Develop an understanding of the main foci of global education

2. Develop an understanding of the ways in which global education can be incorporated into

the curriculum

3. Develop lesson plans and classroom practices in your subject area that reflect a global framework

4. Think critically about the implementation of global issues and concerns

5. Explore the spaces and ethical concerns related to activist centered curricula

6. Introduce/assess some of the agencies, resources and interest groups available to teachers
CLASSES & LOCATION: Feb - April, 2016, ONLINE AND FACE TO FACE AT BHER Learning Center, Dadaab

COURSE READINGS: The course materials are posted on the course blog (https://blogs.ubc.ca/dadaab). Please do the readings and participate in the identified learning activities for each class. If you have any difficulties do not hesitate to contact your instructors.
Please note that the recommended readings in the syllabus are not “a must do”, they are just additional resources you can consult at your own time or in future.

COURSE STRUCTURE & EXPECTATIONS: The course will be done in two parts: (i) a combination of online learning activities and (ii) face to face lectures, group and individual activities, and discussion of assigned readings. Students will be asked to do their readings and do the assigned activities 
COURSE OUTLINE
PART I: DELIVERED ONLINE
COURSE INTRODUCTION AND EXPECTATIONS
Welcome to the EDUC 275 Global Education course. This hybrid (half online, half face-to-face) course on Global Education will help you learn and think critically about integrating global perspectives into your teaching. Topics will be examined using selected course readings, class lectures and discussions as well as selected videos (whenever possible). 

In order to be successful in this course, students are expected to read and complete the assigned tasks for each class as indicated in the course outline. 

Please note that a number of activities have been developed to assist you engage with the course material. Of the different activities that you will do, each week you will be required to submit one assignment via the course blog for grading. The assignment that you will submit is in asterisk i.e. starred (***). There is also a note highlighted blue at the end of that activity to remind you about this submission. 
______________________________________________________________________________
CLASS 1: DEFINING GLOBAL EDUCATION (WEEK OF FEB 1-7)
Key Notions

- What is global education?

- What are global perspectives and what can we learn from these perspectives?
- Why is it important for teachers to be aware of and understand global issues?

- Why should teachers adopt a global perspective in their  teaching and learning processes?

Required Readings (see Class 1 Handout): 

Hicks, D. (n.d.) Teaching for a better world: Learning for sustainability. http://www.teaching4abetterworld.co.uk/global.html  

Hicks, D. (2012). Sustainable schools, sustainable futures: A resource for teachers. http://www.teaching4abetterworld.co.uk/docs/download18.pdf  

Learning Activities: 

a) Positioning ourselves in global education  
As we begin this course,  take a moment and think about yourself as a human being and as a future teacher. 

Ask yourself, "Whom am I"?;  "What continues to inspire me to pursue teaching as a profession?"; "How do I see the world that I live in? - what interests/intrigues me most?"; “How am I connected to the other world near and far away from me?” (it is not necessary to write down your responses, but if you wish to do so, well and good).

Talk to two other peers and explain to them, in a few words,  how you might inspire your students to be interested in the world they live in and take a keen and critical interest on what is happening locally, nationally and internationally.

b) Interdependence activity

Draw a list of people whom you regularly depend on in your everyday life. Examples could be friends, guardians, parents, relatives, the shopkeeper nearby, the barber etc. 
Think of other people you may depend on but who are not necessarily within your vicinity such as mobile phone service providers, health care providers etc. 

Share your dependence list with three other colleagues. In groups of three answer the following questions:

i) Are the people you listed in your vicinity? 

ii) Do these people also depend on you in any other way? If so, is the degree of dependency  equal, lesser or more?

iii) Who else do you think the people you listed depend on?

iv) Are there different types of interdependence?

v) What might happen to our lives if the people we depend on suddenly withdrew their support?

vi) How does interdependence happen in our education system?

vii) Draw a dependency web reflecting the points you raised in your discussions. Take a picture of the web and post it on the blog or upload in on what's app


Note: The goal of this activity is to show how we are very much interconnected in our 
everyday living, we depend on each other. It also shows that things happen in our 
societies as a result of people being interconnected. The activity is a modified version adapted 
from Pike, G. & Selby, D. (2001). In the global classroom. North York: Don Mills, Pippin 
Publishing Corporation. 
Important: Keep your discussion notes as we will use them in our reviews during the face to face meetings

***c) Assigned Reading Reflection: Write a two paragraph summary on what you learned about the importance of global education after reading the CLASS 1 handout . What questions do you still have?  Submit this reflection through the blog.
______________________________________________________________________________
CLASS 2: ADOPTING GLOBAL PERSPECTIVES IN TEACHING AND LEARNING (WEEK OF FEB.7-14)
Key Notions

- How and where does global education fit in the nation's thinking and in the national curriculum?

- How can we include global education/perspectives into our classrooms?

- What are the challenges of bringing global education into our classrooms? 

Required Readings (see Class 2 Handout): 

Burnouf, L. (2004) Global awareness and perspectives in Global Education. Canadian Social Studies, 38 (3), 1-12.
Ministry of Education, Science and Technology Vision and Mission. Available at http://www.education.go.ke/ShowPage.aspx?department=1&id=7 
Republic of Kenya. Ministry of Education, Science and Technology  Strategic Plan 2013-2017. Towards a Globally Competitive and Prosperous Kenya (pp.1-9; 12-13). Available at http://www.education.go.ke/home/index.php/downloads/category/6-policy-doc?download=87:strategic-plan-final-2-of-23rd-may-latest-corrections11 
Learning Activities

a) Reflecting on our values
i) What values do you hold/cherish as a teacher? Write them down (write about 4 to 5 of them)

ii) Identify two ways your stated values might present an opportunity to develop a global perspective in your classroom.

iii) From the list of values you developed, think of an activity you might do with your students (in your subject area) that reflects or incorporates a global perspective.

***b) Global education in the curriculum and in national thinking 

i) Read the Vision and Mission statement of Kenya's Ministry of Education, Science and Technology [see class 2 handout].  
- What values are identified in the ministry's vision and mission statements?
- How do these values compare to the values that you listed above?

ii) Take a close look at the national curriculum [i.e. the Kenya Secondary School Curriculum] - focus on your subject areas. 
Identify three ways in which global education is reflected (referred to) in the national curriculum in your subject area (It will be good to provide one or two examples of statements or topics in the curriculum that speaks to global education). 
If there is not much that you can see, suggest aspects that could be added or modified to allow for a more global perspective in the curriculum. (Submit this through the blog)

c) Read the Burnouf's article on Global awareness -  in class 2 handout [Burnouf, L. (2004) Global awareness and perspectives in Global Education. Canadian Social Studies, 38 (3), 1-12]. - According to Burnouf, what are some of the challenges of integrating global education into the curriculum that the author identifies?  Note: Keep your responses to this question. We will use them during our face to face in class reviews
______________________________________________________________________________
CLASS 3: HUMAN RIGHTS (WEEK OF FEB 21-29)
Key Notions

- What are human rights? 

- What are the differences between rights and responsibilities?

- Importance of human rights and children’s rights 

- Importance of human rights education

- How do we reconcile the clash between human rights and traditional rights?
Required Readings: 
Convention on the Rights of the Child http://www.ohchr.org/Documents/ProfessionalInterest/crc.pdf   
Corruption and Human Rights: Making the Connections. Available at http://www.u4.no/recommended-reading/corruption-and-human-rights-making-the-connection/downloadasset/2329.Selected pages have been put in the class handout.
Kenya Human Rights Commission -  http://www.khrc.or.ke/  

The Universal Declaration of Human Rights (UDHR) - http://www.un.org/en/documents/udhr/ 
Recommended

Wadesango, N., Rembe, S. & Chabaya, O. (2011). Violation of women’s rights by harmful traditional practices. Anthropologist, 13(2): 121-129. Available at:  http://krepublishers.com/02-Journals/T-Anth/Anth-13-0-000-11-Web/Anth-13-2-000-11-Abst-Pdf/Anth-13-2-121-11-720-Wadesango-N/Anth-13-2-121-11-720-Wadesango-N-Tt.pdf 
Learning Activities
Instructions - Try and work in groups of  three

***a) The Imaginary Country - It is hoped that this activity will encourage us to think about and discuss the importance of human rights as well as learn about the UDHR.
Read out the following scenario: "Imagine that you have discovered a new imaginary country, where no one has lived before, and where there are no laws and no rules. You and the other members of your group will be settling in this new land soon. You do not know what social position you will have in the new country."
To dos

i) Each member of your group should come up with five rights which they think should be guaranteed to everyone in this new country.  Put them together on a piece of paper (if possible, in total you will have 15 rights). 
ii) Discuss the lists with your group members and agree on 10 rights. 

iii) Give your country a name and write down your 10 chosen rights on a piece of paper. 

iv) Review the rights again and talk about their importance.

v) When done, compare your final list with the Universal Declaration of Human Rights. 
Answer the following questions 

i) Did your ideas about which rights were most important change during this activity? How and why?
ii) How would life in this imaginary country be if we excluded some of the rights you identified? 

iii) Are there any rights which you now want to add? Why?
iv) Following this scenario, why is it important for people and governments to uphold human rights?

Submit this through the blog - indicate the names of your group members

N/B: This activity  was adapted from the Amnesty International Human Rights Kit: A 
Classroom Resource available at https://www.amnesty.ie/resources/education 
b) Giving human rights a human face

i)  Working in groups of 3, select one article from UDHR list that you feel is the most important to you  - it could be one that you enjoyed, have defended, etc.

ii) Create either:

a)  a short commercial advertisement  about the selected right (in the form of a poster) that you could post in your school or community to educate students or community members about the right

OR

b) write a short poem about the selected right which you can share with your peers, students or community members

Important: You can do the write up in a language of your choice so long as there are some translated notes (in English) to help others understand the message. Please keep this, we will use then in our face to face class reviews
iii) Try and compare your creations with one other group. 

Extension ideas for future use: In your future classrooms you can have students guess which article of the UDHR is illustrated; display illustrations in the classroom or 
use them to create a calendar or a mural; create and present skits, songs, dances, to classmates, parents, groups in the community etc.


NOTE: This activity was adapted from the Human Rights Resource Center site - 
http://www1.umn.edu/humanrts/edumat/activities.shtm

c) N/B: This is recommended but not mandatory!
Try and watch the following clip if you can access the internet: Corruption in Kenya - https://www.youtube.com/watch?v=XfrABqrQmTI

Answer the following questions

1. Are the actions depicted in the video a human rights issue? If they are human rights issues, which of the 30 UDHR articles are applicable to the video? 
2. In what ways are the actions/behaviours depicted in the video affecting us, our families, our communities, the nation and the world at large? 

3. How might the actions in the video be experienced differently by women, men, children, older and younger individuals, people of different social status etc? 

4.  How can we, as teachers, inspire our students to think critically about the problem in the video and work toward change? Identify examples of activities you might consider doing with students in your classroom/school/community.

___________________________________________________________________________
CLASS 4: GLOBALIZATION & HUMAN RIGHTS (WEEK OF MARCH 1 TO 12)
Key Notions

- What is globalization?

- How is globalization manifest in the contexts we live in?

- What are the connections between globalization and human rights?

- In what ways has globalization helped/ hindered human rights?
Required Reading: 

Ibrahim, A. A. (2013). The impact of globalization on Africa. International Journal of Humanities and Social Science, 3 (15), 85-93. http://www.ijhssnet.com/journals/Vol_3_No_15_August_2013/11.pdf 
Ngugi, E. L. (2007). The impact of globalization on the promotion and protection of human rights in Africa. Malawi Law Journal, 1(2), 154-178.

Recommended

Astride, J.A. (2002). Globalization: A view from below. In B. Bigelow & B. Peterson (Eds.), Rethinking Globalization: Teaching for Justice in an Unjust World. (pp. 9‐13).
Oloka-Onyango, J. (2005). Who's watching 'big brother'? Globalization and the protection of cultural rights in present-day Africa. African Human Rights Law Journal, 5 (1), 1-26.

The challenges of globalization in Africa: What role for civil society and other stakeholders? http://www.africanstudies.uct.ac.za/sites/default/files/image_tool/images/327/Academic-programme/Undergraduate-Courses/UNPAN008264.PDF 
Learning Activities
*** a) Try and answer the following question: "In what ways has globalization promoted or hindered human rights?" In answering the question, you can either focus local contexts or international ones. Provide examples to support your answer. Submit this through the blog
______________________________________________________________________________
CLASS 5:  TEACHING HUMAN RIGHTS & PREPARING A TEACHING/LEARNING RESOURCE (WEEKS OF MARCH 13-26)
Key Notions

-What is the importance of human rights education?
- How do we incorporate human rights education into the curriculum?
Reading:
Importance of human rights education. http://www.du.edu/idge/media/documents/Teacher_Compendium.pdf  (selected pages in the handout - PP. 18-36)

Moore, Alicia L. and Deshaies, Molly. (2012). 10 tips for facilitating classroom discussions on sensitive topics. Twin Cities Public Television Inc. http://bento.cdn.pbs.org/hostedbento-prod/filer_public/SBAN/Images/Classrooms/Ten%20Tips%20for%20Facilitating%20Classroom%20Discussions%20on%20Sensitive%20Topics_Final.pdf 
Recommended

Reardon, B. (1995). Educating for human dignity: Learning about rights and responsibilities. Philadelphia, PA: University of Pennsylvania Press.
Learning Activities

a) Preparing lesson plan and learning resources

i) Take a look at the  curriculum topics in your subject areas. Identify four examples of topics (from any of the levels - Forms 1 to 4) in which you can incorporate human rights education.
ii) Choose one topic from the curriculum and prepare a lesson plan ( for any level - Form 1 to 4) that incorporates human rights education. The lesson should have a clear introductory hook, lesson development, conclusion, teacher and student activities plus assessment. 
iii) Create a handout with of two activities you will use to teach this lesson

IMPORTANT: This will be handed in during our 10TH face to face meeting at BEHR i.e. during Lesson 10 .
______________________________________________________________________________
CLASS 6: GLOBAL CITIZENSHIP & DECOLONIZING GLOBAL? (WEEK MARCH 27 TO APRIL 1)
Key Notions: 

- Who is a global citizen?
- How are notions of citizenship understood within a global context? 
- How might these notions of citizenship be taken up in the classroom? 
- Should the goal of pedagogy be one of citizenship?
- How could we decolonize global education?
Readings: 

GROUP A: Abdi, A. (2015). Decolonizing global citizenship education. Sense Publishers - chapter 2 (pp.11-25). https://www.sensepublishers.com/media/2505-decolonizing-global-citizenship-education.pdf 
GROUP B: Andreotti, V. (2006). Soft versus critical global citizenship education.  Policy & Practice: A Development Education Review, 3, 40​51. http://www.developmenteducationreview.com/issue3-focus4 
GROUP C: Keeping, J. & Shapiro, D. (n.d.). Global citizenship: What is it, and what are our ethical obligations as global citizens. www.chumirethicsfoundation.ca/.../Global%20Citizenship_LawNow_jk_ 
Recommended

Davies, L. (n.d.) Global citizenship education. http://www.tc.columbia.edu/centers/epe/PDF%20articles/Davis_ch13_22feb08.pdf 
Israel, R. (2013). What does it mean to be a global citizen?


https://www.opendemocracy.net/ourkingdom/ron-israel/what-does-it-mean-to-be-global-citizen 
Tsolidis, G. (2002). How do we teach and learn in times when the notion of 'global citizenship' sounds like a cliché?. Journal of Research in International Education, 1(2), 213‐226.
Learning Activities
a)"Globingo" - Global Citizenship Sheet: 
Think of...

	Food crops that are grown in Kenya
	Cash crops that are grown in Ethiopia
	Something that comes from the Congo
	A country where cacao is grown

	Languages that are spoken in Kenya
	Languages spoken in Senegal
	Languages spoken in Israel
	Languages spoken in Brazil

	Something you know about Australia
	Something you know about Saudi Arabia
	Something you are wearing that was not made in Kenya
	Food you might have eaten that was not produced/grown/made in Kenya

	A country you have read or heard about
	A famous person from Egypt
	A famous person from the USA
	A famous person from South Africa

	Write something that you know about China
	Write something you know about India
	Write something you know about Russia
	Write something you know about Guinea Bissau


On a piece of paper, draw a large plate. Inside that plate,  write one response from each of the boxes above.  Think of something that they have in common.

What are your thoughts about the worksheet?

Adapted from Global citizenship activities - http://www.oxfam.org.uk/education/resources/global-
citizenship-in-the-whole-school/key-stage-two
*** b) After doing the required readings: 
(i) how would you explain or define the idea of “decolonizing global education?” 
(ii) provide two examples on how might you incorporate global citizenship ideas into your teaching 
(iii) what do you think are the limitations of global citizenship education?
Submit this through the blog
_____________________________________________________________________________________
PART II: DELIVERED FACE TO FACE
(APRIL 2 - APRIL 8, 2016)

CLASS 7: PEACE & JUSTICE
IMPORTANT REMINDER: Lesson plans due in class from lesson 5
Key Notions: 

- What is peace/conflict?

- What is peace education?
- What is the place of peace education in the curriculum?

- What are the challenges of implementing peace education?
- Teaching ‘difficult knowledge’ (how do we teach controversial issues or topics?)

Required Readings:

Adams, L.(n.d.). What is peace education? 
http://www.peace.ca/whatispeaceeducationbyadams.htm 
Chelule, E. (2014).Impediments to implementation of peace education in public universities in Kenya. IOSR Journal Of Humanities And Social Science (IOSR-JHSS) 19 (3),174-185. http://iosrjournals.org/iosr-jhss/papers/Vol19-issue3/Version-2/W01932174185.pdf  

Kenya Ministry of Education Science and Technology (2014). Education sector policy on peace education. http://planipolis.iiep.unesco.org/upload/Kenya/Kenya_education_sector_policy_peace_education.pdf (selected pages)
Recommended

Davies, L. (2005). Teaching about conflict through citizenship education. International


Journal of Citizenship and Teacher Education, 1(2), 17‐34.
Harris, I. (n.d.). Peace education: Definitions, approaches and future directions. http://www.eolss.net/sample-chapters/c04/e1-39a-06.pdf

Kangethe, M. (n.d.). Peace education initiatives in Kenya. http://commonthreads.sgi.org/post/130800262798/peace-education-initiatives-in-kenya

Odejobi, C.O. & Adesiona, A.D.O. (2009). Peace education and the school curriculum https://nau.edu/uploadedFiles/Academic/COE/About/Projects/Peace%20Education%20and%20the%20School%20Curriculum.pdf

Peace education. http://www.ineesite.org/en/peace-education

______________________________________________________________________________

CLASS 8 : FAITH
Key Notions:

 - Global citizenship and world religions

-  Plurality and complexity

- What is religious tolerance?

- How can we talk to our students about religious tolerance?

- How does learning about other people and differences help dispel stereotypes?

Readings: 

GROUP A: Nussbaum, M. (2007). Cultivating humanity and world citizenship. Forum Futures, 37-40. https://net.educause.edu/ir/library/pdf/ff0709s.pdf
GROUP B: Watson, J. (2004). Educating for citizenship – the emerging relationship between religious education and citizenship education. British Journal of Religious Education. 26 (3), 260–271.

GROUP C: Promoting tolerance: How to make change http://www.gtbe.org/news/images/promoting_tolerance.pdf 

Recommended

Gates, B. (2006) Religion as cuckoo or crucible: Beliefs and believing of citizenship and citizenship education. The Journal of Moral Education, 3 (4),571-594. 

Jackson, R. (ed.) (2003). International perspectives on citizenship, education and religious diversity. London, RoutledgeFalmer

Sanneh, L.(2011). Introduction to the Accra charter of religious freedom and citizenship. International Bulletin of Missionary Research, 35(4), 197-200. https://www.calvin.edu/nagel/projects/Religious%20Faith%20and%20Citizenship%20in%20Africa/Lamin%20intro%20and%20Accra%20Charter.pdf 

Teaching Tolerance: http://www.tolerance.org/ 
______________________________________________________________________________
CLASS 9: DEVELOPMENT AND GENDER
Key Notions: 

- If we build it……
-Why is gender a development issue? How does gender structure opportunities?
- What roles do men and women play in development in the place where we are located? How about globally?
Reading: 

Mwakubo, S., & Manda, D. K. (2014). Gender and economic development in Africa: An overview. Journal of African Economies, 23(1), 4-17.
Olowu, D. (2012). Gender equality under the millennium development goals: What options for sub-Saharan Africa? Agenda: Empowering women for gender equity,26(1), 104 - 111.

Recommended:

Brenton, P.,  Gamberoni, E. &  Sear, C. (eds) (2013). Women and trade in Africa: Realizing the potential.World Bank. http://www-wds.worldbank.org/. 
Parpart, Jane L. (2002). Lessons from the field: Rethinking empowerment, gender and development from a post‐ (post‐?) development perspective. In K. Saunders (Ed.),Feminist post‐development thought: Rethinking modernity, post‐colonialism and representation (pp. 41‐56). London & New York: Zed Books.
Wekwete, N.N. (2012). Gender and economic empowerment in Africa: Evidence and policy. Journal of African Economies, 23(1), 87-127.
______________________________________________________________________________
CLASS 10: GLOBALIZATION & THE ENVIRONMENT
Key Notions

- Why should we be concerned about the environment?

- What environmental issues are we aware of in Kenya, Africa, the world over?

- What are the effects of globalization on the environment?

- Complicating the teaching of globalization

- Using simulations to discuss environmental issues

Readings: 

GROUP A: Bigelow, B. (2009). The big one: Teaching about climate change. Rethinking Schools,


23(4), 20‐29.

GROUP B: Kochtcheeva, L. V. (2013). Globalization and the environment in the emerging economies: Increased imbalance new momentum or stalemate. New Global Studies, 7(3), 57.
GROUP C: Shiva, V. (2000). Economic globalization has become a war against nature and the poor. http://www.whale.to/b/shiva1.html
Recommended

Akokpari, J. (2006). Globalization, migration, and the challenges of development in Africa. Perspectives on Global Development and Technology, 5(3), 125-153.

Langmia, K. (2011). The secret weapon of globalization: China's activities in sub-Saharan Africa. Journal of Third World Studies, 28(2), 41.
Huwart, J. & Loïc V. (2013). What is the impact of globalization on the environment?”, in Economic Globalization: Origins and consequences, OECD Publishing. http://dx.doi.org/10.1787/9789264111905-8-en

Najam, A., Runnalls, D. & Halle, M. (2007). Environment and globalization: Understanding the linkages. http://www.eoearth.org/view/article/152576/
______________________________________________________________________________
CLASS 11: GLOBAL SUSTAINABILITY
Key Notions: 
- What is global sustainability?
- How might teachers engage with the concept of sustainability in their classrooms?

Readings: 

GROUP A: Brown, B. J., Hanson, M. E., Liverman, D. M., & Merideth Jr, R. W. (1987). Global sustainability: Toward definition. Environmental management, 11(6), 713-719.

GROUP B: Kameri-mbote, P. (2011). Challenges to sustainability in Africa. Development, 54(2), 243-246.

GROUP C: McNaughton, M. (2004) Educational drama in the teaching of education for


sustainability. Environmental Education Research, 10 (2). pp. 139‐155.
Recommended

Amigun, B., Musango, J. K., & Stafford, W. (2011). Biofuels and sustainability in Africa. Renewable and Sustainable Energy Reviews, 15(2), 1360-1372.
Fien, J. & Tilbury, D. (n.d.). The global challenge of sustainability, pp. 1-12. http://www.unece.org/fileadmin/DAM/env/esd/information/Publications%20IUCN/education.pdf#page=13
What is sustainability? http://www.un.org/en/sustainablefuture/sustainability.shtml
______________________________________________________________________________
CLASS 12:  COURSE REVIEW 
- Review of main concepts

- Review of pedagogical discussions
-Bring in your questions and suggestions as well
CLASS 13: EXAM
______________________________________________________________________________
COURSE ASSESSMENT AND EVALUATION

	ASSESSMENT
	WEIGHT %

	Weekly Learning Tasks and/or Reading Responses
	25

	Lesson Plan & Learning Resources
	25

	Final Exam
	70

	TOTAL
	_


BELOW IS A SUMMARY OF WHAT YOU WILL BE SUBMITTING THROUGH THE BLOG FOR GRADING AS INDICATED IN THE COURSE OUTLINE ABOVE
CLASS 1:  READING REFLECTION: 
***c) Assigned Reading Reflection: Write a two paragraph summary on what you learned about the importance of global education after reading the CLASS 1 handout . What questions do you still have?  . Submit this reflection through the blog by the end of week one.  (5mks)

CLASS 2:

***b) Global education in the curriculum and in national thinking 

i) Read the Vision and Mission statement of Kenya's Ministry of Education, Science and Technology [see class 2 handout].  

- What values are identified in the ministry's vision and mission statements?

 - How do these values compare to the values that you listed above?

ii) Take a close look at the national curriculum [i.e. the Kenya Secondary School Curriculum] - focus on your subject areas. 

Identify three ways in which global education is reflected (referred to) in the national curriculum in your subject area (It will be good to provide one or two examples of statements or topics in the curriculum that speaks to global education). 

If there is not much that you can see, suggest aspects that could be added or modified to allow for a more global perspective in the curriculum.  (Submit this through the blog by the end of week two) (5 mks)

CLASS 3:

The Imaginary Country Activity 
Read out the following scenario: "Imagine that you have discovered a new country, where no one has lived before, and where there are no laws and no rules. You and the other members of your group will be settling in this new land. You do not know what social position you will have in the new country."

To dos

i) Each member of your group should come up with five rights which they think should be guaranteed to everyone in this new country.  Put them together on a piece of paper (if possible, in total you will have 15 rights). 

ii) Discuss the lists with your group members and agree on 10 rights. 

iii) Give your country a name and write down your 10 chosen rights on a piece of paper. 

iv) Review the rights again and talk about their importance.

v) When done, compare your final list with the Universal Declaration of Human Rights. 
Answer the following questions 

i) Did your ideas about which rights were most important change during this activity? How and why?

ii) How would life be if we excluded some of these rights? 

iii) Are there any rights which you now want to add? Why?

Submit this through the blog by the end of week three (5mks)

CLASS 4

*** a) Try and answer the following question: "In what ways has globalization promoted or hindered human rights?" In answering the question, you can either focus local contexts or international ones. Provide examples to support your answer (5mks). Submit this through the blog by end of week 4 
CLASS 5 – THIS IS DUE IN CLASS DURING OUR FACE TO FACE MEETING
a) Preparing lesson plan and learning resources

i) Take a look at the  curriculum topics in your subject areas. Identify four examples of topics (from any of the levels - Forms 1 to 4) in which you can incorporate human rights education.

ii) Choose one topic from the curriculum and prepare a lesson plan (for any level - Form 1 to 4) that incorporates human rights education. The lesson should have a clear introductory hook, lesson development, conclusion, teacher and student activities plus assessment. 

iii) Create a handout with of two activities you will use to teach this lesson (25mks)

IMPORTANT: IMPORTANT: This will be handed in during our 10TH face to face meeting at BEHR i.e. during Lesson 10 .
CLASS 6:

- After reading the class 6 handout, 

(i) Provide examples of strategies you would use to incorporate global citizenship ideas into your teaching. 

 (ii) What do you think are the limitations of global citizenship education? (5mks)

IMPORTANT: UBC Faculty of Education Policies and Guidelines (Adaptations)
At UBC we follow UBC practices for course design and implementation where gender sensitivity is embraced holistically in my courses and teaching.  We are committed to creating a respectful learning climate free from harassment and discrimination, and encourage collegiality, support and respect. We provide a learning environment that is dedicated to excellence, equity and mutual respect through both content of the course and modeling in practice. Course content will reflect the equity among all individuals.

To that end, all students should also adhere to the following guidelines:

· Gender Inclusive Language 
Please incorporate and gender inclusive language in your oral and written language. This language positions women and men equally, it does not exclude one gender or the other, nor does it demean the status of one gender or another. It does not stereotype genders [assuming all childcare workers are female and all police officers are male], nor does it use false generics [using mankind instead of human kind, or using man-made instead of hand crafted]. In addition, this language requires gender balance in personal pronouns, for example, use "he and she" rather than "he" or balance gendered examples in a paper, referring to both male and female examples. 

· Person First Language 

Please incorporate and use person first language in your oral and written language. Disabilities and differences are not persons and they do not define persons, so do not replace person-nouns with disability-nouns. Avoid using: the aphasic, the schizophrenic, the hearing impaired. Also avoid using: the hearing impaired client, the dyslexic lawyer, the developmentally disabled adult. Instead, emphasize the person, not the disability, by putting the person-noun first: the lawyer with dyslexia, the child with hearing impairment, the teacher with a physical impairment.
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