EDUC 450B S19	School Community and Leadership		          Thomas Howell
	In high school there was an outside of the timetable class called “Leadership” that students labored away at each year in the promise of letters of recommendation for university. I attended one meeting and quite less then five minutes later when I found out all the work and projects that had to be completed. The schools intentions were good, a requirement was 30 hours of volunteering each month, hoping to fill out the over used necessity of volunteer hours that university recruiters say when they come to the high school. But the group spent most of its time just meeting for lunches and talking about their future, nothing about helping the school itself. Leadership to me is not about looking at your own goals, but instead to look at the community around you and ask “what can I do to make it better?”
	I have been placed for my practicum in the Vancouver Eastside at Sir Charles Tupper Secondary School. In two short weeks I experienced something profound that made me stop and ponder the attitudes of the students and faculty. Students and Faculty are held accountable by a school code of conduct called ROARS. The program talks about Respect and Ownership as a big part of what makes the program so powerful. In it the teachers are given complete control of their students to hold them accountable to the code, and the same goes for the students to the teachers. What happens is that a school that had a bad reputation in the past now is one of the most inviting and safe schools I have ever seen. These codes of conducts are repeated at every school but this one in particular seems to work the best. I want to conduct my inquiry project to understanding the role of student leadership, and Teacher participation in building a school community. What I hope to find is a way to replicate this practice in other schools and truly create a Safe Learning Environment.  

	Other than Academic sources information about teacher and student involvement in Leadership roles can be explored in other ways. Perhaps the most interesting way would be to gather ideas and information form other teachers while on the practicum. Given the wide range of the topic it would be volunteered information or incite into why they participate in extra curricular activities such as sports and drama. As well to talk to the students to get to understand their own personal expectations for teachers based on their own experiences. This could be simply taking the time to learn their names and asking or could be part of a larger discussion board where they can post their own responses to without their names. Tupper has a very interesting program where older students sit in on Teacher Candidate classes and provide feedback about what activities they liked and about how the teacher conducted themselves towards the other students. 
	As well it may be beneficial to look at the Tupper policy on the school conduct and keep an entry of interesting ways the criteria is being met, or how teachers and students could work to meet the high expectations. 
	Maybe even best is simply to talk to candidates and professor in the programs about what made their teachers fall into the Great or Terrible category, and how they hope to achieve their own teacher identity.   

	After looking over all the research gathered I can now make three claims. The first is that Leadership must come from administrators in and outside of the school. It is not enough for a Super Intendant to just order a principle to fix their school without first acquiring resources to run and maintain programs that promote leadership.  The second is that that leadership must also be extended from the principle to the teacher in a community based project, not top down orders. The principles and their teachers must work and believe in the program in order for it to work properly. This leads to my third idea that leadership and building community must be important to the student or else it will fail. The students must feel that they are making a difference and be shown that the community policy is followed not just by themselves but by the teachers and staff as well. I found that leadership is needed in a school because it can far to often feel like every person is alone. Students who feel isolated need to know that people are looking out for them, and teachers need to know that if they are feeling over whelmed there is a strong support from the school to draw strength from. 
	One question still troubles me, given that all this research has proven a need for a strong community in the school, why do so many school not adopt such a policy?
Perhaps it is because of economic issues and over crowding of high schools that put pressure onto the education system. But it makes better sense to build a program where everyone carries the load instead of a select few. I did find many of the researchers suggest that this could be because of attitude from teachers who feel they have done everything right and social issues in the school are product of the parents. As well many school have a code of ethics for their students but it is often so broad that no one ever pays attention to it. 
	I think now I understand what the leadership program at my old high school was created for. It was with the intent to make the students part of a larger community that could help keep the social issues that many teen face daily out of the classroom and hallways. However, I believe that without teacher participation and some sort of indoctrination of the students when they first get to the school, these programs fail to meet the expectations created for them. For Sir Charles Tupper Secondary I look forward to participating in the social structure that has strong leadership from all three levels. Hopefully I can gain more incite into how to build such a program in the other schools I will work at and have it be just as successful. 
Part II:			A Code of Ethics with Prizes?	
	As I talked to my peers about incentive cards for students and teachers being part of the system two ideas came to my mind. The first is about rewarding students for doing good deeds. We have been talking in out classroom environment course about the issues of creating in class currency and handing out “cash for good deeds.” This got me to look into the theory behind supporting random acts of kindness. In Jerome Bruner’s book “Acts of Meaning,” he illustrates the importance of “not praising actions that normal civilized members of society should do, but the actions that are not expected”(Pg. 123). What I feel he is talking about in regards to teachers giving praise to students for helping another student up when they fall, taking the new students on a tour of the school after you ask them, but instead looking for actions that have more meaning. I thought about this in my own classrooms and wondered what it would be something that is a true acts of kindness.
	The second point I had to consider was if programs like these work in none capitalist countries? The issue I found was that there was virtually no research to find about such programs in other countries. Instead most seemed to suggest they had instead strong disciplinary actions against students who did not conform to the classroom policies.  In the book “Violence at school: Global Issues and Interventions” edited by Toshio Ohsako, talks about the issue of violence in schools around the world.  In it he argues, “Despite the push from external factors, such as teachers, students continue to show hostility to each other as the competition for social and economical status develops”(Pg. 13). In the other stories in the book, teachers looked for ways to stop the violence between students by using harder punishments and promoting community in their classrooms. In most cases this only left the violence to grow outside of the classroom environment, often in attacks on the streets and in public spaces. 	
	This then makes me wonder to my original question I had when I started this inquiry “How can a school promote a better social code for students to follow outside of the classroom?” 
	Given that schools have become an important place of refuge and training for its students, I still feel that the best action is to promote good actions and reward those actions. Perhaps not by handing out currency for not littering, but instead for showing leadership and guidance that is created by the students can a safer school environment be created. This leaves the teacher to act in according to the student created code of ethics in the hope that their practices transfer to their students and can lead to not only better interaction between students, but also Students and teachers.    

Part III	 “Moral Currency” and My Own Teaching Practices	
	I now find myself wondering how I might integrate this inquiry into my own practicum and more broadly, my future as a teacher in general?
	As great as it is to think about promoting good actions from my students instead of celebrating little victories such as handing in all their homework, showing up on time and that they didn’t spit on me, I feel that eventually a lack of energy might reduce my enthusiasm for promoting strong ties to community. But I feel that we as teachers have a moral responsibility to push our students for something greater than we have experienced ourselves. Ethical issues such as school mandated images of what should be seen as participation in the school moral code can arise as teachers look at your class and wonder why you didn’t praise a students actions. It could be for the practical issue that you feel they did not merit praise. 
	As well as mentioned before the issue of simply handing out “moral currency” does not sit well in my personal teaching philosophy. I belive it should not be the role of the teacher to highlight a students achievement for simply following the rules set forth by the school, but instead that they should act as citizens of the classroom free to use their own autonomy to choose what is right and wrong. However, the benefit of conforming to such a moral code is that you the teacher are now part of a larger “management’’ structure instead of fighting on your own. Lets consider you have two students who during a math class almost come to fists, then in your classroom something restarts that conflict ending with a fight on your watch. Since there is the moral code from the school the blame for mismanagement of your classroom does not fall directly on your shoulders. Instead you can call upon you colleague to help you not only handle the situation but also provide valuable information you did not have before. Students do not just sit in a high school social studies class all day; they are constantly weaved in and out of diverse teaching environments and a multiplicity of social interactions. This often can leave you unprepared and unable to use restorative justice or help the students.
	Another benefit of the moral currency is that for some students it does help motivate them. I would focus on the students who do not always make it into the category of over achiever or troublemaker. This might play a perfect chance for me to give feedback to a student I do not always get a chance to interact with. Far to often you have to look after the two extremes that the students in the middle almost fade away.   Given that one of my own personal goals for the up coming practicum is interacting with my students better, this does give me a fantastic opportunity to bond with them and hopefully develop a good teacher student report. 
	As much as it might feel like a task to hand out the cards I do feel there is some merit to them and hopefully the ideas the cards and moral code transfer to how the students not only see their school, but also how they live in the community around them. If we have to ask, “would you live by that student” then I think both students and teacher have a good criteria to strive for, and hopefully make Vancouver less of a lonely city into a more tolerable experience. 
Part IV			Concluding Thoughts on Teacher Involvement 
				In Student Code of Conduct

	As I poured through the thousands of pages of literature on Teacher involvement in school, I found a requiring theme from the various authors. It was not about teaching students content, but about make citizens and responsible people out of the hundreds of students they encounter daily. In many of the articles a clear idea of the teacher being a role modle that has a great opertunity to improve not only the way the students act within the classroom but also with the community around it is very popular. This can be done they suggest by finding projects that promote ways to improve the students lives, see the article on urban children, creating a clear definition of what is expected of the students and finally not just yelling at students to be nicer to each other, but showing it instead. If we look at the idea of teachers being part of the moral code, above having their cellphone taken away by the students in class, it sets the professional conduct of the teachers to a higher standard as well. Many of the researchers argue that teachers must work together and treat each other the same way they want their students to behave. I think this is a good point for new teachers to understand, don’t be part of the complaining disgruntled teachers there to pick up a pay check at the end of the month. Be there to form a community that helps to relieve stress and promote a better working environment. I would challenge those who read this paper to look at how they interact with their students, fellow teachers, administrators, support staff and school volunteers. If the school community were more united perhaps it would lead to less drop out of new teachers, and even an improvement of standards for all teachers. I know this idea does not seem all the new or ground breaking, nor does it seem that teacher are united given issues of employment and union troubles. But I think we should be looking above the trenches of the public school system today and struggle to improve it not only for teachers but parents and students as well. If we don’t try to improve things, than we only make them that much worse, a personal philosophy I hope that all teachers have.
	As for this inquiry project I think it is important for new teachers to start thinking of themselves as researchers given that we are the closest to the students and future neighbours of Canada.  Perhaps the University of British Columbia could expand the project and allow for us to preform some informal research and gain a new insight into what people think of moral codes, or the numerous other topics investigated by my fellow teacher candidates. Perhaps then it will make the inquiry less regurgitation of articles and more about tarring down old ideas and replacing them with more modern possibilities instead.  
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