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THE UNIVERSITY OF BRITISH COLUMBIA





EDUC 494: Curriculum and Instruction: Middle School Education Integrated Methods
Winter Term 1, 2016
Instructor: 
Dr Leyton Schnellert        Email: leyton.schnellert@ubc.ca
Office:        
EME 3157                        Office Hours: By appointment (Tuesdays 12pm- 2pm)

Class Dates: 
September 7, 14, 21, 28, October 5, 12, 19, 26, November 2, 9, 16, 30


Final Conference: December 9th
Time: 

9:30 am – 4:30 pm          Locations: Eagle River Secondary (Sicamous), Rutland Middle (Kelowna),
Seaton Secondary (Vernon), Salmon Arm Secondary, Vernon Community School 
Course Description
Integrated strategies for translating middle school pedagogy and methods to curriculum content areas. Specific instructional methods in content areas combined with the interdisciplinary and integrated approach that is unique to middle school. Team teaching, guest speakers, field trips, and visits to content areas methods classes from within the STEP. Pass/Fail. [3-0-0]

Course Overview
This course focuses on strategies for integrating middle school pedagogy and methods into curriculum content areas. Emphasis is placed on specific instructional methods, while recognizing the interdisciplinary and integrated approach that is unique to middle school. The course addresses middle school methods by modeling and exploring community building, formative assessment, responsive teaching, cross-curricular integration, inquiry/project-based learning, critical literacy, teacher and student collaboration, text sets, and multimodality. Development and exploration of middle school curriculum and methods for this course involves experiences in Okanagan Valley schools.

EDUC 493 is integrated into this course. This gives you/us access to Desiree Marshall-Peer (Desiree Marshall-Peer (desiree.mp2@gmail.com) as a co-instructor. We will also collaborate with educators from UBCO and School Districts 22, 23, 67, 74 and 83.

 
Course Objectives
For teacher candidates to:

- construct knowledge about teaching and learning

- become familiar with and draw from pedagogy appropriate for diverse learners in the middle years

- identify and explore processes and practices that can be nurtured through integrated methods in the middle years



- engage in inquiry as a practice within their teaching, learning, and professional development



- critically reflect on their experiences, beliefs, assumptions and refine their philosophy of teaching

- engage in lesson and unit planning supported by current research and pedagogy

- demonstrate how pedagogical knowledge is related to context including content areas/disciplines

- explain when and why they would use and integrate particular approaches

- synthesize and communicate the understandings and practices they have constructed over the term

 
Texts
Schnellert, L., Watson, L., & N. Widdess (2015). It’s All About Thinking: Building pathways for all learners in the middle years. Winnipeg, MB: Portage and Main Press.
AND

Brownlie, F. & L. Schnellert (2009). It’s all about thinking: Collaborating to support all learners in English, SS and Humanities, Winnipeg, MB: Portage and Main Press. 

OR

Brownlie, F., Fullerton, C., & L. Schnellert (2011). It’s all about thinking: Collaborating to support all learners in Mathematics and Science. Winnipeg, MB: Portage and Main Press.
OPTIONAL TEXTS
Association for Middle Level Education (AMLE). 2012. This we believe. Westerville, OH: Association for Middle Level Education.
Buehl, D. (2013). Classroom Strategies for Interactive Learning. Newark, DE: International Reading Association.
Other readings will be available online, on reserve from the library or as books for loan from the instructor.
Course Details – activities and reading may change based on the interests, questions, foci of teacher candidates, opportunities in schools and what emerges from various learning activities.

	Date
	Methods Focus
	Essential Questions
	Location
	Reading and Homework

	Sept. 7
	Middle School Philosophy; Professional Learning Communities; Community Building; Circle Pedagogy
	Getting grounded: Integrating our personal/ professional selves

Who am I as a teacher, learner and inquirer?

How can we support and nurture each other as professionals and people?
	On campus, 
EME 1123
2202 


	Pre-Read: Schnellert, Watson & Widdess (2015). Chapter 1 &2
- interact with the text and make notes about big ideas, connections, applications
Pre-Read: Gould Lundy (2008) Teaching fairly in an unfair world 
In Class Read: excerpts from Gibbs’ “Reaching all by creating Tribes learning communities (2006)
Optional related reading: 
· Gibbs Changing the Environment, Instead of Fixing Kids and http://teachcommunity.com/
· Hume (2008) Start where they are
· Kessler (2000) The soul of education: Helping students find connection, compassion, and character at school
· Brownlie, Feniak & Schnellert (2006) Student diversity
· Kagan (2013) Kagan cooperative learning
In teams, prepare a learning sequence for a group of middle years students – Getting to Know You, community building activities for 22-32 students.
Reflect in your journal about the content we explored today, the practices/strategies/thinking skills embedded in them, and your experience as a teacher learner.



	Sept. 14
	Formative Assessment; Community Building; 
Class Reviews; Content Area Literacy
	Diversity as strength: Developing a learning community as an integrative practice

Who are the students we teach? What are their strengths, stretches and interests? How can we build respectful, supportive and inclusive learning communities?
	EME 1123 am

Rutland Middle School pm

	Pre-Read Schnellert, Watson & Widdess, chapter 3
Pre-Read chapter 1 & 5 from It’s all about thinking: ELA, SS, Hum OR chapter1 and  7 from Math/Science
· interact with the text and make notes about big ideas, connections, applications
Optional reading: 
· Brownlie & King (2011) Learning in Safe Schools
· Chapter 3 from Math/Science of ELA, SS, Humanities
· Beairsto, B. (2013) http://www.cea-ace.ca/blog/bruce-beairsto/2013/08/4/what-teachers-expertise
· Willms, Frieson & Milton (2009) What did you do in school today?: Transforming Classrooms through Social, Academic and Intellectual Engagement. Available at: http://www.cea-ace.ca/publication/what-did-you-do-school-today-transforming-classrooms-through-social-academic-and-intelle
Create a text set related to a big idea, prepare and practice reading/thinking assessment

Reflect in your journal about the content we explored today, the practices/strategies/thinking skills embedded in them, and your experience as a teacher learner.



	Sept. 21

	Formative Assessment; Class Reviews; 

Content Area Literacy; Goal Setting; Process-Oriented Teaching; Open-Ended Strategies; Lesson Planning
	Literacy assessment and instruction as an integrative practice across the curriculum
How can literacy assessment and instruction enrich and extend my own and students’ learning?
	EME 1123 am

Rutland Middle pm
	Read 

· Schnellert, Watson & Widdess (2015) It’s All About Thinking Chapter 3
· focusing on gradual release, open-ended strategies, and differentiation
· Bennett & Rolheiser’s Beyond Monet

· Identify 5 instructional tactics of strategies and how you might use them
· Chapter 6 from It’s all about thinking: ELA, SS, Hum OR chapter 5 from Math/Science
· highlight and make jot notes about what you notice about the lesson sequences and/or instructional strategies
Optional related reading: 
- Ch. 3 Responsive Teaching and Assessment- Pulling together

- Ch. 2. Student diversity

- Ch. 3. Student diversity
- Implementing Class Reviews – Learning in safe schools
- Ch. 9 Student diversity
- Buehl’s Classroom Strategies for Interactive Learning

In teams begin to prepare a Connect, Process, Transform/Personalize lesson sequence for your RMS class based on your Class Profile/formative assessment information
Reflect in your journal about the content we explored today, the practices/strategies/thinking skills embedded in them, and your experience as a teacher learner.



	Sept. 28
	Open-Ended Strategies; Responsive Teaching; Connecting Theory, Pedagogy and School Structure


	Responsive teaching: Integrating planning and instruction

How can I plan learning sequences for students that invite and honor their prior knowledge, help them develop strategies and skills, and foster deep learning?
How can I integrate curriculum to create meaningful learning for my students?

	9:30-10:30 

EME 1123

11:00 – 4:30 - Rutland Middle School


	Pre-Read: 

American Association for Middle Level Education’s (2011). This We Believe Chapters 1, 2

Math/Science or ELA, SS, Humanities, Chapter 3

Optional reading: 

- Ch. 3 Responsive Teaching and Assessment- Pulling together

- Ch. 2. Student diversity

- Ch. 3. Student diversity
Reflect in your journal about the content we explored today, the practices/strategies/thinking skills embedded in them, and your experience as a teacher learner.


	Oct. 5
	Connecting Theory, Pedagogy and School Structure; Cross-Curricular Integration

	Designing Learning with Diverse Learners in Mind
How can we design learning opportunities and school structures based on connections between social and academic learning needs of early adolescents?

	Seaton Secondary School – all day


	Pre-Read Schnellert, Watson & Widdess (2015). It’s All About Thinking: Middle Years Chapter 4, 5, 6  for big ideas and examples of integrating inquiry into in content courses and cross-curricular integration
Optional Reading:

Buck Institute’s Project Based Learning resources: http://www.bie.org/

Prepare a lesson with your teaching partners based on your observations/formative assessment information

Reflect in your journal about the content we explored today, the practices/strategies/thinking skills embedded in them, and your experience as a teacher learner.



	Oct. 12

	Inquiry; Project-Based Learning; Curricular Integration
	How can I personalize learning for students through inquiry and project-based learning?
How can I design learning for enduring understanding and develop self-regulating learners?


	Seaton  - all day

teaching research/inquiry skills
	Pre-Read chapter 3: Assessment that supports learning from It’s All About Thinking Math/Science or Humanities
· Come with connections/applications to your lesson plan and ideas that you would like to weave into a unit plan
Pre-Read Chapter 8 or 10 from Its all about thinking: ELA, SS, Hum OR chapter 6 or 8 from Math/Science
Read about exploratory classes from This We Believe
· highlight and make jot notes about big ideas, connections, applications
Reflect in your journal about the content we explored today, the practices/strategies/thinking skills embedded in them, and your experience as a teacher learner.



	Oct. 19

	Teaching and Learning as Choice, Passion, Depth and Interest
	Developing Students’ Competencies, Passions and Interests
How can I use my students’ funds of knowledge in my planning and teaching?
How can we design learning for 21st Century learners?

	Eagle River Secondary/ 

InSpire Ed (Salmon Arm Sec – Jackson Campus)

	Pre-Read: Schnellert, Watson & Widdess (2015). Chapters 6 & 9
Optional reading: 

- http://www.udlcenter.org/aboutudl/udlguidelines

- http://www.youtube.com/watch?v=bDvKnY0g6e4
Refer to Chapters 3, 4, 6 Schnellert, Watson & Widdess (2015). It’s All About Thinking: Middle Years Chapter 4, 5, 6 when planning your lesson for Seaton
Reflect in your journal about the content we explored today, the practices/strategies/thinking skills embedded in them, and your experience as a teacher learner.


	Oct. 26

	Social Emotional Learning; Emergent Learning; 
	Integrating social justice and taking up holistic education
How can I support my students to become more critically aware and develop agency for local and global equity issues?

	Seaton Secondary – am & Vernon Community School pm
	· For November 28th select and respond to an article from Voices from the Middle, 17 (1), September 2009

· Chapter 4 in Math/Science or ELA, SS, Humanitites
· Childre, A., Sands, J., & Pope, S. (2009). Backward design. Teaching Exceptional Children, 41 (5), 6-14. 
Optional related reading: 
- Stone & Barlow eds. (2005). Ecological Literacy. 
- Wilhelm (2007). Engaging Readers and Writers with Inquiry.

- This We Believe – service learning
Reflect in your journal about the content we explored today, the practices/strategies/thinking skills embedded in them, and your experience as a teacher learner.



	Nov 2

	Service Learning;
Backward Design
	How can middle school teaching and learning help students to develop an understanding of the impact they can have on their own and others’ worlds?
How can inquiry support students’ deep learning of content and practices?


	Eagle River Secondary/ 

InSpire Ed (Salmon Arm Sec – Jackson Campus)


	Reflect in your journal about the content we explored today, the practices/strategies/thinking skills embedded in them, and your experience as a teacher learner.



	Nov. 9
	Emergent Curriculum; Inquiry Learning; Self-Regulated Learning
	How can I support and inspire students to take ownership for their learning?
	Vernon Community School 
	What unit will you be planning for? What pedagogical methods might you use?

Reflect in your journal about the content we explored today, the practices/strategies/thinking skills embedded in them, and your experience as a teacher learner.



	Nov. 16

	Demonstrating Learning

Pedagogical Methods
	What is authentic assessment? 
How can I take up these practices within by practice?
	Vernon Community School
EME 1123
	Reflect in your journal about the content we explored today, the practices/strategies/thinking skills embedded in them, and your experience as a teacher learner.



	Nov 23

	Demonstrating our Learning
	Practicum Schools
	One week practicum
	Read: Schnellert, Watson & Widdess Middle Years Chapter 4 & 9;
Math/Science or ELA, SS, Humanities, Chapter 4 and a choice chapter from chapter from chapter 5-12.
Childre, Sands, & Pope (2009). Backward design. Teaching Exceptional Children, 41 (5), 6-14. (online though the library).
· make jot notes about big ideas, connections, applications
Read your passion book

Prep mentor session




	Nov 30th

	Backward Design; Unit Planning; Synthesizing our Learning

	Unit Design

How can integrating planning, assessment, and instruction into my teaching increase student engagement and access to learning?
	EME 1123
	Reflect in your journal about the content we explored today, the practices/strategies/thinking skills embedded in them, and your experience as a teacher learner.



	Dec. 9th 
(Final exam)
	Conferences
	Demonstrating our learning

What understandings and practices am I developing? How can I move forward as a teacher and learner?
	EME 3157 – Leyton’s office
	Interview/Conference with portfolio


Course Assignments

Participating as a Member of our Learning Community 

This includes participating in class activities and sharing drafts of your works in progress and ideas generated in/from class activities with partners, small groups and the class. Professional qualities such as active listening, conflict resolution, respecting and valuing diversity will be considered in feedback and assessment. As a part of this course you interact with students and staff in local school districts. Learning Community participation culminates in sharing your reflective analysis on the final day of class and conferencing with peers on inquiry projects, and lesson and unit drafts. 

Lesson Planning
You will have opportunities to apply current learning theory and research-informed pedagogy to a single, focused task – a lesson. Include key concepts, thinking skills/strategies students are to develop, question(s) you might ask students, your instructional methodology including how students will connect with, process, transform and personalize the objectives of the lesson. Be sure to cite sources and offer acknowledgements. You will share your lessons with peers in our class and pilot them with groups of middle years students. 

Unit Plan

Describe the focus of your unit including what brings you to this unit, your essential question(s), your theoretical framework - the ideas of the ‘distant teachers’ (theorists, researchers, practitioners) that position the ideas in your unit and how you are teaching it, your pedagogical methods, formative and summative assessments, and a tentative plan of action (attach sample lessons) along with a reference list of 5 - 10 sources cited. Due: to be negotiated as a class.

Portfolio and Reflective Analysis
The overarching assessment method for this course is your portfolio. Your portfolio is a place for you to keep your work in the course such as weekly reflections; assignments; readings and related notes; musings; analyses of articles, strategies and experiences (within and beyond EDUC 494) and representations created as part of class activities. 

It is a place where teacher-inquirers (and reflective practitioners in many fields) record observations, reflections, questions, ideas, quotes, resources, and the like. Besides being a place to house data and information and ideas pertinent to your practice, depending on the format of your portfolio, you might integrate it with your Commonplace Book. Portfolios can take any format and may indeed include both paper-based and electronic components, but must be organized in some way that is useful to you. 

At the end of the course you will look across the contents of your portfolio and synthesize what you are learning about your personal and professional practice and identity. This final reflective commentary will be approximately 4 pages in length (double spaced). In it reflect on your key learnings from this term supported with ideas in and across the readings and activities of this course and artifacts/excerpts from your portfolio; discuss how these relate to past and emerging beliefs, practices and understandings.  Due: December 5th.

Final Examination

This is a practice-oriented course. The final examination will involve an application/demonstration of your learning. This date is currently set for December 9th
Final Examinations

The examination period for Term X of Winter 201X is XXXX.  Except in the case of examination clashes and hardships (three or more formal examinations scheduled within a 24-hour period) or unforeseen events, students will be permitted to apply for out-of-time final examinations only if they are representing the University, the province, or the country in a competition or performance; serving in the Canadian military; observing a religious rite; working to support themselves or their family; or caring for a family member.  Unforeseen events include (but may not be limited to) the following: ill health or other personal challenges that arise during a term and changes in the requirements of an ongoing job.  

Further information on Academic Concession can be found under Policies and Regulation in the Okanagan Academic Calendar http://www.calendar.ubc.ca/okanagan/index.cfm?tree=3,48,0,0
Academic Integrity 

The academic enterprise is founded on honesty, civility, and integrity.  As members of this enterprise, all students are expected to know, understand, and follow the codes of conduct regarding academic integrity.  At the most basic level, this means submitting only original work done by you and acknowledging all sources of information or ideas and attributing them to others as required.  This also means you should not cheat, copy, or mislead others about what is your work.  Violations of academic integrity (i.e., misconduct) lead to the breakdown of the academic enterprise, and therefore serious consequences arise and harsh sanctions are imposed.  For example, incidences of plagiarism or cheating may result in a mark of zero on the assignment or exam and more serious consequences may apply if the matter is referred to the President’s Advisory Committee on Student Discipline.  Careful records are kept in order to monitor and prevent recurrences. 

A more detailed description of academic integrity, including the University’s policies and procedures, may be found in the Academic Calendar at

http://okanagan.students.ubc.ca/calendar/index.cfm?tree=3,54,111,0.

UBC Okanagan Disability Resource Centre 

The Disability Resource Centre ensures educational equity for students with disabilities, injuries or illness. If you are disabled, have an injury or illness and require academic accommodations to meet the course objectives, please contact Earllene Roberts, the Diversity Advisor for the Disability Resource Centre located in Commons Corner in the University Centre building (UNC 227).

UNC 227A 250.807.9263

email earllene.roberts@ubc.ca 

Web: students.ok.ubc.ca/drc/welcome
UBC Okanagan Ombuds Office 

The Ombuds Office offers independent, impartial, and confidential support to students in navigating UBC policies, processes, and resources, as well as guidance in resolving concerns related to fairness.

UNC 227B 250.807.9818

email: ombuds.office.ok@ubc.ca
Web: www.ombudsoffice.ubc.ca/ubc-okanagan-2 
UBC Okanagan Equity and Inclusion Office 

UBC Okanagan is a place where every student, staff and faculty member should be able to study and work in an environment that is free from discrimination and harassment. UBC prohibits discrimination and harassment on the basis of the following grounds: age, ancestry, colour, family status, marital status, physical or mental disability, place of origin, political belief, race, religion, sex, sexual orientation or unrelated criminal conviction. If you require assistance related to an issue of equity, discrimination or harassment, please contact the Equity and Inclusion Office. 

UNC 227C 250.807.9291

email: equity.ubco@ubc.ca
Web: www.equity.ok.ubc.ca
Health & Wellness 
At UBC Okanagan health services to students are provided by Health and Wellness.  Nurses, physicians and counsellors provide health care and counselling related to physical health, emotional/mental health and sexual/reproductive health concerns. As well, health promotion, education and research activities are provided to the campus community.  If you require assistance with your health, please contact Health and Wellness for more information or to book an appointment.

UNC 337 

Web: www.students.ok.ubc.ca/health-wellness
Safewalk 

Don't want to walk alone at night?  Not too sure how to get somewhere on campus?  Call Safewalk at 250-807-8076. 
For more information, see: www.security.ok.ubc.ca
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