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Modern Family 
A Study Guide for Media Studies 11 & 12 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Introduction  
!

Modern Family is comedy mockumentary sitcom that centres 
around three closely connected families. Creators 
Christopher Lloyd and Steven Levita showcase the three 
families dealing with the concerns and trials of everyday life 
and how it impacts each family member. Within the three 
families the audience sees the impact: divorce, second 
marriages, stepchildren, gay marriage/relationships and 
adopted children can have upon a family structure. Although 
the show tries to illuminate expectance, the characters are 
widely accepted stereotypes. !!

Stereotype: A widely held but fixed and 
oversimplified image or idea of a particular type 

of person or thing.  
!

Learning Outcomes 
!
Students will show a greater understanding of the impact 
stereotyping can have upon an individual and/or group. !
Students will become more aware of stereotypes within the 
media.  !!!!
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Class Discussion 
and Self-Reflection 

Before Viewing 
!

1. Name and define three different stereotypes. 
2. Identify other stereotypes in television. 
3. What are the main stereotypes in the media? !

Please Watch The Following Introduction To Modern 
Family !
http://www.youtube.com/watch?v=aogZUDx51vQ !
(We will also show 2 other Modern Family Episode.)  

!!!!!!!
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Stereotypes In The 
Media 

!
With a partner please answer the following question: 

1. Name all the character stereotypes in Modern Family. 
 

Review and Define Characters Now As A Class: 
Alex: Nerd sister that is only concerned with school 
Hayley: Popular sister that is only concerned with the 
superficial things in life 
Luke: Annoying little brother.  
Claire: Mom that does not 
work 
Phil: Man that supports the 
entire family !!!!
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Gloria: South American woman that 
comes from a violent upbringing that 
comes to American and marries older 
man 
Jay: Masculine. Older man that marries 
very young wife in a second marriage 
 !

Mitch and Cam: Flamboyant gay couple who seek the 
approval of Jay  !!!!!!!
Class Discussion: 

1. Why do we need to be aware of stereotypes in the 
media? 

 

!!
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Making 
Connections. Self-

Reflection 
Please Answer Two Of The Following On Your Online 
Video Blog: 

1. Identify stereotypes in your school. 
2. Do you believe you fit into a stereotype? Why or why 

not? 
3. Identify family and friends that you know that others 

would stereotype. !!!!!!!
Final Questions and 

Key Concepts 
1. The media is filled with stereotypes. How do viewing 

these stereotypes affect our perception of others?  
2. How can we become more informed and aware of 

stereotypes in the media? 

Media Study Guide, Page �6



Grade 11 & 12 Media Study Guide Sarah Parker  

!
Sources For Further 

Study and 
Information 

1. Media Smarts 
A Canadian resource for media literacy. 
http://mediasmarts.ca !
2. GLAAD 
A site that wants to debunk myths and stereotypes. 
http://www.glaad.org !
3. Youth Media Alliance. 
Youth Media Alliance (YMA) seeks to enrich the lives of 
Canadian children and teens by helping improve the quality 
of the content created for them on all screen-based media. 
http://www.ymamj.org !!
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Cyber bullying  
Bullying in the Online Playground 

Key Issues 
To what extent has social media played a role in fostering 
bullying online?  To what extent have we become 
desensitized to the effects?  What can be done to stop it? 
 

Learning Outcomes 

 

“What you do online isn’t exactly private.” From the movie 
Cyberbully 

Introduction: 
Cyber Bullying is the use of modern communication technologies 
(such as the Internet and cell phones) to embarrass, humiliate, 
threaten, or intimidate individuals in an attempt to gain power and 
control over them.  Examples of Cyber Bullying include creating 
forums for harassing an individual on a website, sending harassing, 
threatening messages via e-mail or text or spreading rumors on a 
social networking site such as Facebook or Twitter.    

This study guide has been developed to be applicable to a broad 
range of subject areas and grade levels (8-10).  Through it, students 
will examine their knowledge of cyber bullying and how it affects 
them.  Students will examine the impact that media plays as a 
platform for bullying in the online playground we call cyberspace.  

This guide will focus on two major television movies, Cyberbully 
and Odd Girl Out as a means to showcase this important issue and 
engage students in critical discussions.  

Alberta ICT Program of Studies  
 

Students will understand the role of 
technology as it applies to self, work and 
society. 

Students will practice the concepts of 
ergonomics and safety when using 
technology. 

Students will use technology to 
investigate and/or solve problems. 

Further:  Identify the characteristics of 
cyber bullying from the perspective of 
the bully, bystander and victim. 

 

Christina Luciak and Dale Pearce ETEC 531 October, 2014 

www.behance.net 
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Cyberbully Synopsis: 
Cyberbully was directed by Charles Biname and written by Teena 
Booth.  It stars Emily Osment, Kay Panabaker, Kelly Rowan, Jon 
McLaren, Meaghan Rush and Natassia Markiewicz.  The movie won 
two awards and was nominated for six. 

This is a TV movie of some note, Cyberbully, as the title suggests, 
deals with the prevalent problem of on line bullying. Story has 
Osment as Taylor Hillridge, your everyday high school teenager 
who’s pretty, has good friends and is getting interested in boys. 
Finally deciding to join the Internet revolution, she signs up to a site 
called Cliquester, a place where cool kids hang and chat. Things are 
going well. The boy she fancies in school is reciprocating her 
advances and she's met a guy pal on Cliquester who seems to really 
dig her. But then the guy she's chatting with turns nasty and pretty 
soon Taylor's life at school becomes a living hell… 

 

Key Terms and Concepts: 
Aggression/Physical and Verbal 

Aggressor (Bully) 

Target (Victim) 

Bystander 

Empathy 

Cyber Stalking 

Revenge 

Pre-Viewing Activity: 

In groups of 3-4 students, develop a definition using your prior knowledge of what cyber bullying is.  When 
developing the definition, consider how media and technology influence the bully and the victim. 

Each group will share their definition with the class in a round table discussion. Consider the similarities and 
differences between each group’s definitions. Consider what factors influence collective and individual beliefs.  

During Viewing Activity: 

Identify the seven types of bullies in the movie: 
The Confident Bully – feels good by making him/herself feel superior to others. 
The Social Bully – rumor, gossip, verbal taunts and exclusion are weapons of choice. 
Fully Armored Bully –flat affect characterizes this one – cold and emotionless. 
Hyperactive Bully – usually suffers from some form of learning disability. 
The Bullied Bully (aka the Bully Victim) – is both a target of bullies (adults or older kids) and a bully himself 
(towards smaller, weaker kids.   
The Bunch of Bullies – group mentality, which leads good kids to collectively bully 
Gang of Bullies – group of allies, not friends, banned together power, control and domination. 
 

 

Question for Inquiry 
#1: 

How does media and 
technology play a role 
in creating and 
changing relationships?  
 

Question for Inquiry 
#2:  

Are there blurred lines 
between face-to-face 
reality and media 
reality? Explain. 
 
 

“Words 
can hurt.” 

“I just feel 
so alone.” 

Cyberbully http://vimeo.com/99878608  
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Pause and Reflect 

In the movie Cyberbully, the principal states, “Schools can’t control the Internet or what students 
do on their private computers.” How can schools use technology to intervene in or prevent cyber 
bullying incidents? 

In the movie Samantha speaks from the bully’s perspective and states: “It doesn’t feel real when 
you are bullying online.” and “You can’t see the other person so it doesn’t matter.” How would 
you respond to someone if they said this to you? Post your thoughts on our class blog. 

Odd Girl Out  Synopsis: 
The 2005 movie Odd Girl Out is based on the book Odd Girl Out: The Hidden Culture of Aggression in Girls by 
Rachel Simmons. It focuses on the subject of teenage girls' hostility and bullying. Alexa Vega plays Vanessa 
Snyder, a popular eighth grader who is part of the in crowd at her high school. Academically and socially successful, 
Vanessa is thrown into a world of verbal abuse, depression and confusion at the hands of one of her friends when 
her jealousy over Vanessa’s relationship with her best friend takes a vicious turn.  

Question for 
Inquiry #3 

Is media an 
addiction or the 
devices we use 

to communicate? 

Question for Inquiry 
#4 

How has technology 
provided a platform 

for bullying?  

Key Terms and Concepts 

Psychological Warfare 

Hidden Culture 

Taunting 

Social Exclusion 

Jealousy  

Harassment 

Betrayal 

Odd Girl Out 
https://www.youtube.com/watc
h?v=DueFUDhoYTw  
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“The secret life 
of girls…it’s 
not pretty.”  

“She used to 
be in.” 

Pre-Viewing Activity 

Cruelty can escalate quickly online because people 
are anonymous and posts spread quickly. Identify the 
factors that contribute to online cruelty and cyber 
bullying.  Discuss these factors as well as 
intervention strategies with a partner.  

 

During Viewing Activity 

Examine the different forms of technology portrayed 
in this movie and how they are used to communicate 
forms of media.  What devices do you use daily to 
communicate?  Consider how greater access may lead 
to greater challenges. 
 

Pause and Reflect 

What will you do to change this statistic? How 
can you be the change?  
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Introduction 

 

Pay it forward is a movie drama which stars Trevor, an eleven year old boy who 
becomes inspired by his Social Studies teacher Mr. Simonet. Trevor’s teacher 
introduces a challenging assignment to his students on the first day of class. The 
chalkboard reads… 

Think of an idea to change our world---and put it into action! 
Trevor comes from a troubled home where his mother suffers from alcohol 
addiction, trying to make ends meet by working two jobs. Trevor’s father is in and 
out of the picture leading him to believe that happiness is not possible in the 
world. Mr. Simonet inspires Trevor to develop the notion of paying a favor 
forward; that is, repaying good deeds with new good deeds done to three people. 
Trevor’s efforts to revolutionize this idea begins with his mother, teacher, and 
strangers. 

 

 
x Students will understand the 

importance of helping others, how 
to show they care, and the impact 
it has on their own lives. 

x Students will develop strategies to 
create a positive and respectful 
school culture. 

x Students will be able to make 
others feel welcome and included 
in their school by using pro-social 
behaviour skills 

 

Learning Outcomes 



 

 

 

 

 

 

 

 

 

KEY CONCEPTS 

x What is kindness? 
x Why is giving back to the 

community important? 
x How can you make a 

difference? 
x What does it mean to 

 Pay it Forward? 
x Values: 

o Sacrifice 
o Compassion  
o Courtesy 
o Caring  
o Empathy 

 

 
 

   Focus 
Questions 
 
 

                                  

 

 

                        

 

 

Before viewing: 

What do you think it means to “Pay it Forward”? 

Do you think paying it forward is the same or 
different from paying someone back? Explain. 

What do you think might result from people 
paying forward kind deeds and acts of service? 

Describe a time when either you or someone you 
know applied the principles of paying it forward. 

Do you think the act of paying it forward is self-
serving rather than truly altruistic in that there is 
a sense of accomplishment and 
acknowledgement when a good deed is 
performed? 

 
 

 

View This Clip  

 

 The assignment states: “Think of 
an idea to change our world—and 
put it into action”. Do you think the 
assignment is within the “realm of 
possibility” (Do you think Pay it 
Forward could work in the world 
we live in today, starting in our 
own school?) Why or why not? 
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x Explain Trevor’s idea. Do you agree with the class that Trevor’s idea is “overly utopian”? 
x Did Trevor succeed in helping Jerry the homeless guy? 
x What was it that you think made Trevor strike to make the world a more positive place despite 

his difficult home situation? 

How are the Kielburger 
brothers and Trevor alike? 

In this scene Trevor gets hurt when he helps a friend who is 
getting bullied. Do you think the movie should have a different 
ending to promote the idea that helping others is a good thing? 

What did you learn from Trevor’s story? How will you use what 
you learned in your life? 
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Activities 
� Create a website using Weebly (or any other user friendly platform) to enlist student help to complete projects that better the 

community such as cleaning up garbage, organizing food drives, etc. 

� Record an act of service then nominate 3 people to accept the challenge of paying it forward (similar to the ALS ice bucket 
challenge) and post on social media. The 3 people you nominate will also have to do an act of service, record a video and 
nominate 3 other people. 

o Things to think about: 

� How did you choose the act of service? Why did you choose it? 

� What do you think the reaction of the people will be when you do the act of service? 

� What was the reaction of the people when you did the act of service? Was it what you expected? 

� How did you feel after doing the act of service? 

� Why did you choose the 3 people for the challenge? (Are they friends? Most likely to accept the challenge? 

� Create a Pay it Forward PSA to explain the idea and ask the other students in your school to accept the challenge. 

� On Facebook post (insert “Pay an Encouragement/Inspiration Forward” logo or pic) on three friend’s wall with one thing that you 
appreciate about them and ask them to do the same on three of their friend’s wall. Let’s see how far this post goes.  

� Going Above and Beyond 

o Watch the video Muffin Men: http://www.randomactsofkindness.org/kindness-videos/4491-the-muffin-men  

o Research organizations within your community or school that you can volunteer your time to make an impact. List the 
organizations and see if they are looking for volunteers. What are the needs? How many people do they serve? How can 
you help? 

� Things to think about: 

o Why do the Muffin Men do what they do?       Do you share the same feelings when you helped as the Muffin Men? 

o Why did you choose the organization?             When you researched organizations, were you surprised at the needs?           

o Do you share the same feelings when you helped as the Muffin Men? 

o When you researched organizations, were you surprised at the eneds of your community or school? 

CLICK YELLOW  BOX TO W ATCH 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Sources for Further Study 
1. Charley Johnson brings Pay it Forward Movement to reality: 

http://www.pifexperience.org/bracelets/ 

2. Pay it Forward Day: April 30, 2015 http://payitforwardday.com/  

3. The Science of “Paying it Forward” 
http://www.nytimes.com/2014/03/16/opinion/sunday/the-science-of-paying-it-
forward.html?_r=1  
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Previewing Questions 
This media study guide will push students become active, critical, 

interpretive, aware viewers of World War Two cinema. Before the 

movie the students will begin by brainstorming everything they 

know about this topic while using a pre-established Google 

Document. The objective of these pre-viewing questions is for 

students to begin to access there prior knowledge of World War 

II and Nazi Germany. 

The setting for The Book Thief is a sad, bleak neighbourhood on 

Himmel Street.  Himmel Street is located in the fictional town of 

Molching, Germany.  Molching was located close to Munich, 

ETEC 531 Assignment One: By Breanna Lloyd & Matthew O’Connor �1

Introduction 

The film The Book Thief is set in 
Germany during World War II.  
Liesel Meminger, a foster girl 
living outside of Munich, 
manages to endure the 
onerous times by stealing 
books. With the help of her 
foster father, she learns to read 
and secretly shares her stolen 
books with her community 
during bombing raids.  

Content Advisory 

Parents should be aware that 
this movie presents an intense 
portrayal of life under the 
Nazis. Characters suffer cruel 
fates but also are great 
examples of the power of 
sacrifice, friendship, courage 
and heroism. 

Learning Outcomes 

This course considers cinema 
as a springboard for critical 
reflection about interpretations 
of history. It is expected that 
the students of our course will  
assist students as they analyze 
the significance of the 
Holocaust under the PLOs of 
History 12.

THE BOOK THIEF 
An exploration into living conditions during the Holocaust
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Germany.  The story starts in 1939 at the beginning of World War 

II and the story continues on into the war years.  Nine-year-old 

Liesel Meminger lives in the deserted neighbourhood with her 

parents. Rosa and Hans Huberman.  All of the Jewish people are 

gone and their stores, homes, and neighbourhoods have been 

burned to the ground.  The Hubermans are suffering and 

struggling to make ends meet. Rosa does laundry and Hans is a 

painter. 

Answer the following questions: 

1. How would you imagine a Jewish person, or child would live 

while growing up in Molching during this particular time in 

history. 

2.Describe your current neighbourhood/city. 

Activity One 
Form a discussion to show how people felt in these environments. 

Students should focus on the physical and emotional conditions.  

To encourage discussion, work in a small team and brainstorm. 

For assessment, students must write down their responses in 

their journal and submit to the teacher. 

Consider the following questions:

1. In your own words, 

describe the conditions 

of the living conditions 

portrayed in the movie. 

What noises might you 

hear? What would you 

see? What would you 

smell?

2.What were the 

difficulties that Liesel and others faced?

Lead a classroom wide discussion and add or update their 

thoughts in the Google Document. 

Finally, ask the students to individually reflect on what they have 

studied and learned during this lesson and document that 

reflection in a journal. 

ETEC 531 Assignment One: By Breanna Lloyd & Matthew O’Connor �2

Key Concepts 

Throughout the media project, 
students should enrich their 
understanding of the past as they 
apply the concepts of historical 
thinking: 

• The Holocaust  

• Nazi implementation of racial 
policies 

• Kristallnacht 

• Ghettos 

Additional Resources 

Other resources that the students 
can access for ideas of the living 
conditions. 

• Frank, Anne. Anne Frank: Diary 
of a Young Girl. Random House. 

• Spiegelman, Art. Maus: A 
Survivor’s Tale: My Father 
Bleeds History. New York:  
Pantheon Books.  1991. 

• Zapruder, Alexandra. Salvaged 
pages : young writers' diaries of 
the Holocaust. New Haven, 
London: Yale University Press, 
2004. 
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Activity Two 
Present the class with additional photographs from the Warsaw Ghetto talk about the physical 

and emotional conditions there. Explain to the students that they will produce a photo journal 

comparison (Google Document) of three things. The students are to 

compare and contrast life in:

1.Their own neighbourhood/ city

2.The conditions portrayed in the movie and 

3.Conditions during the Warsaw Ghettos. 

Students must use internet images (Google Street View, various galleries in 

student links) to create this document. The following items will be used for 

assessment:

• The document compares and contrasts items clearly

• Images used are clear, relevant and labelled correctly

• It follows a consistent order when discussing the 

comparison

• Writer makes no errors in grammar or spelling that 

distract the reader from the content

References 

• Gallery of Holocaust Images (2014). In  Gallery of Holocaust Images. Retrieved on Oct. 12, 2014 from 
http://fcit.usf.edu/holocaust/resource/gallery/gallery1.htm 

• Student Achievement: History 12 (2006). In British Columbia. Retrieved on Oct. 10, 2014 from http://
www.bced.gov.bc.ca/irp/pdfs/social_studies/2006history12.pdf 

• Warsaw Ghetto Gallery (2014). In Jewish Virtual Library. Retrieved  on Oct 12, 2014 from http://
www.jewishvirtuallibrary.org/jsource/Holocaust/warsawpictoc.html  

• Warsaw Ghetto Uprising (2014). In Wikipedia. Retrieved on Oct. 12, 2014 from http://en.wikipedia.org/
wiki/Warsaw_Ghetto_Uprising
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Using the Study Guide  
This study guide is designed to help you 
make connections between the issues 
examined in Food, Inc., a documentary film, 
and the society in which you live.  

1. Read the Plot Synopsis. 
2. Complete the Pre-Viewing questions, and 
read through the sections Controversy in 
Food, Inc., Food Economics, and Health, 
Safety, & Ethics. The sections provide 
additional background information on the 
topics in Food, Inc., but in a Canadian 
context. They also contain focus questions 
that will help you concentrate on key issues 
in the film. 
3. Watch Food, Inc. 
4. Complete the activities in Food 
Economics and Health, Safety, & Ethics. 
You may wish to do these activities in two 
separate class periods. 
5. Complete the Post-Viewing section and 
activities. You may wish to follow up with the 
Additional Learning and Resources links 
provided in each section. 

 

Plot Synopsis 
 
Food production in America has lead the way for 
much of the world. Agricultural advances have 
allowed farmers and other food producers to make 
more food, more quickly and for less money than 
ever before. Is there a cost to this? These practices 
also force us to consider a number of different 
topics: animal welfare, childhood obesity, 
environmental decline, poverty and political 
power, and more. They affect Canada and other 
western countries as well. 

Food, Inc., a documentary released in 2008, 
exposes a number of “secret practices” of the so-
called commercial agriculture industry, including 
food lobbying (the use of paid government 
regulators and lawmakers, who are supposed to 
pass favourable legislation for the food industry), 
the “growing” of food animals (livestock) in 
increasingly poor conditions, and the subsidization 
of commodity crops that harm the livelihoods of 
small farmers.  

Some of the groups and companies featured in 
Food, Inc., accuse the filmmakers of bias, 
sensationalism, and one-sidedness. Still others 
commend them for exposes unfair and unsafe 
practices.  

 

Curriculum Learning Objectives 
for this Chapter 
Ontario: Food and Nutrition Sciences, Grade 12 
College/University (HFA4M) 
 
9describe the sociocultural importance of food in 
social interactions, 
9describe the economic factors that have an 
impact on food choices of individuals and families 
9describe the effects of various economic factors 
on food production and supply 
9investigate the impact of a variety of political 
factors on food quality, production, and supply 
9identify the impact of biotechnology on food 
production and safety 
9investigate the extent of hunger in the world 
today 
9summarize the causes of food insecurity and the 
economic and social policies that influence it 
9describe policies necessary to protect the health 
and safety of food producers and protect land, 
water, and biodiversity 
 

Other suitable courses: BC Food & Nutrition Grade 12, 
other senior health, nutrition, politics, or home 
economics courses. 

Introduction 
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Pre-Viewing sets the stage for viewing the 

movie. Before viewing the film, have keep a 

record of your responses. You may choose to 

do so in any number of ways – written word, 

audio recording, or video, etc. 

1. Think about your day-to-day food 
choices. Who or what influences what food 
items you purchase and what you choose to 
eat? 

Consider any personal or external reason for 
buying and eating types of foods. Some 
reasons include: 

Personal: Taste, health benefits, familiarity, 
ethical or religious beliefs. 

External: Availability, price, choices of others 
like family, friends, or co-workers. 

2. How often do you make decisions about 
purchasing food? 

Consider if you do so each day, several times 
each day, weekly, or rarely. Describe your 
individual scenario however you wish. 

 

 

 
2. How do you, your friends, and your 
family use food and eating in a social sense? 

This question encourages you not only to think 
of food as a means of sustenance, but also as a 
means of connecting and sharing with others. 
You may indicate things such as being able to 
converse with family over dinner, celebrate at 
a restaurant with friends, or a special religious 
festival with certain foods as social 
benefits/aspects of food and eating. 

3. Where does your food come from? Write 
a short summary of how one of your 
favourite foods ends up on your plate. What 
people are involved? Modes of processing 
and transportation? 

You may be unaware of the amount of work it 
takes before a food item is available for 
purchase at the grocery store or on the table 
for consumption at a restaurant. Is the apple 
you ate for lunch Canadian? Grown in your 
own province? Imported from another 
country? 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

KEY CONCEPTS FOR THIS SECTION 

9 Who determines what you eat? 

9 Do you use food socially? 

9 Where does food come from in Canada? 

 

KEY TERMS FOR THIS CHAPTER 

9 Food Insecurity: Lack of consistent access to 

nutritious food 

9 Income Assistance: Money paid by the 

government to those unable to find work or 

whose work pays little 

9 Food Inflation: Rise in the prices of food 

9 Industrialization: Use of large-scale 

production practices 

9 Family Farms: Farms owned and operated 

by one or more families 

9 Traditional Farming: Smaller-scale farming 

practices to conserve resources while 

producing crops/livestock  

9 Industrial Farming: Use of large-scale 

production to produce livestock/crops 

9 Canadian Food Inspection Agency (CFIA): A 

government agency that oversees various 

stages of food production 

9 Organic Food: Food that has been produced 

and/or processed in accordance with CFIA 

Organic guidelines. 

 

1. Pre-Viewing 

Controversy in Food, Inc. 

Themes: There are a number of main themes in the film. These include: Poverty, Social Assistance, Workplace Health and Safety, Obesity 

Epidemic, Animal Rights, Genetic Engineering, Intellectual Property Rights. Many of these are controversial. Why? Do any of these issues appear in 

your day-to-day life? 

Bias: Bias is a tendency to feel strongly for or against someone or something. Often, the media is criticized for showing bias (sometimes based on 

politics, the desire to avoid controversy or start controversy, personal opinion, etc.). Do you see bias in media coverage of events that affect you? 

How could the producers of Food, Inc., use bias in their film? Do you think this would be intentional or unintentional? 

What, in your mind, could change the responses you made in the Pre-Viewing section? Would one of these scenarios have to happen to you 

personally or to a close friend or family member? Would hearing about it in the news be enough? 

Throughout the study guide, you will find Controversy Alerts. These are topics, methods, or ideas that might be considered controversial by some 

people. The material presented in the film may contradict your values or make you or others feel uncomfortable. When discussing these ideas with 

the class, it is important to express your views, but also be open-minded to the views of others. 
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Food Economics in Canada 

Food Inc. includes a number of interviews with Americans who do not 

have affordable access to healthy foods. This is called food insecurity 

or a lack of food security. In the film, a family states that it is more 

affordable to buy a fast food meal for four people, including beverages 

and desserts, than it is to buy vegetables for those same four people for 

one meal. 

In Canada, many groups of people face food insecurity. These often 

include people on social assistance, newcomers to Canada, and those 

from First Nations/Inuit/Metis groups. However, people from any group 

or background can experience food insecurity from time to time. 

Canadian Community Health Survey estimates that 12.2% of Canadian 

households experienced food insecurity in 2011 (Heart and Stroke 

Foundation, 2014). 

In 1948, access to food was established as a human right. Since then, 

Canada has established and reestablished programs to assist those in 

need in obtaining essentials for living, including food (income 
assistance or welfare). However, the amount of basic social assistance 

spending has not changed since 1989 (Rideout, 2006).  

Focus Questions 
1. Who decides what is an affordable price to pay for a week’s worth of 
groceries in Canada? 
2. How does this decision influence what foods people buy and eat? 
3. How does a family decide what foods they buy and eat? 
 

Activity 
Choose one of the family scenarios. Using newspaper flyers or the 

Internet, research the average weekly food costs for your family of 

choice. Then, present your budgets to the class or a small group. 

Family 1: A family of three. Both parents work, have an above-average 

income, and have a four-year-old daughter, who has severe food 

allergies. They live in a major urban centre in BC. They eat meat 4-5 

times per week. They choose organic fruits and vegetables most of 

the time. 

 

Family 2: A family of five, who lives in a suburban town in Manitoba. 

The father works for an average income. There are three children, a 13-

year-old girl, 6 year-old boy, and 2 year-old girl. The mother is 

pregnant. The eldest daughter has decided to become a vegetarian and 

enjoys going out to eat with her friends at school and on weekends. 

Family 3: A family of four. They are of the Dokis First Nation and live on 

the reserve in Northern Ontario. They earn a below average income 

and have been on income assistance twice in the last two years. They 

prefer to eat meat instead of vegetarian dishes. 

Family 4: A family of four. There are two children, a 14-year-old boy 

and a 17-year-old boy. They live in a suburban town in PEI. The father 

has recently been laid off from work. The mother is unable to work due 

to a disability. They rely on social assistance and food banks often and 

sometimes eat fast food when other foods are too expensive. 

Discussion Questions 
 
1. People make decisions about what to eat based on age, personal 
preference, health, and ethical considerations. Should income assistance 
or food programs be responsible for accommodating personal choices 
such as: 

 - vegetarianism/veganism? 
 - food allergies? 
 - traditional food preferences? 
 - pregnancy/nursing? 
- desire for organic foods? 
 - location of living/cost of food? 
 

2. Consider what may happen to Family 1 if both parents were to lose 
their incomes.  
 

3. Does income assistance provide enough for the weekly budgets of 
Families 3 and 4? What would you do if you lived with one of these 
families to ensure everyone had adequate amounts of healthy foods? 
 

4. Do people in large urban centres make decisions about how food 
becomes available for smaller areas and/or First Nations reserves?  Why 
or why not? 

KEY CONCEPTS FOR THIS SECTION 

9 Who decides what foods people should eat? 

9 Who may be affected by food insecurity? 

9 How do living/social situations and economic outlooks affect 

food access? 

2. Food Economics 

NOTES 
• Food inflation from Aug 2013 to Aug 2014 in Canada was 

2.2%. This means the average household cost to buy staple 

food items rose by 2.2%. 

• The average household income in Canada is $38 700. 

• Income assistance varies by province, from $200 in PEI to 

about $4000 in Manitoba. 

• In 2012, the average household in Canada spent about 

$8000 a year on food. Organic produce and meats can cost 

up to 4x that of non-organic items. 

• Pregnant women require an additional 300 calories per day; 

nursing mothers require an additional 500. This is about one 

extra small meal. 

• Because of Canada’s large size and relatively small 

population, voting districts are spread over large distances. 

The same district may include urban, suburban, and rural 

populations. 

ADDITIONAL LEARNING AND RESOURCES 
• http://www.statcan.gc.ca/tables-tableaux/sum-som/l01/cst01/cpis08a-

eng.htm 

• http://www.theglobeandmail.com/globe-investor/personal-

finance/household-finances/is-organic-food-too-costly/article4401420/  

• http://www.elections.ca/content.aspx?section=res&dir=ces&document=part

1&lang=e#ces11 

• http://www.caledoninst.org/Publications/PDF/1031ENG.pdf  

• http://www.canoe.ca/Canoe/Money/News/2014/06/21/meat1000.jpg  

Controversy Alert 

What controversial ideas come across in the film at this point? Detail 
some specific examples in your notes. 
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Health, Safety, & Ethics in Canada 
Food, Inc. examines the health and safety of farmers and agricultural 
workers, and the health and welfare of livestock. The film argues that 
the industrialization or commercialization of the food system in 
America promotes: 

- decline in health and ethical treatment of livestock (and quality of 
food product) due to high demand and poor conditions 

- decreases in pay and ability to find safe work for agricultural 
workers (e.g., slaughterhouse workers) 

- decline in family farms and loss of traditional farming practices  

In Canada, the number of family farms are declining as the younger 
generation decides not to do that type of work (Statistics Canada, 
2006). This may be because many farms, especially small scale farms, 
experience progressive declines in revenue. To try and meet demand, 
farms have resorted to industrial farming practices such as 
confinement of livestock. Slaughterhouse workers have to rush 
through their work and may work in unsanitary or unsafe conditions. 
The Canadian Food Inspection Agency is responsible for inspection of 
slaughterhouses, food packaging plants and setting standards for 
treatment of livestock. 

Focus Questions 
1. Why would a family farmer decide to upgrade his or her farm to 
accommodate industrial practices? 
 

2. How does this decision affect the other living things on the farm 
(including livestock, workers, and the environment)? 
 

3. How does this affect the food you buy? 
 

Activity 
1. Complete the table as you watch Food, Inc.  

 

 

 

2. Form groups for debate. One group will be PRO industrial farming, 
and one will be PRO traditional/family farming. Prepare responses to 
the following questions, based on your group’s perspective: 

• Should farmers use genetically modified seeds/crops? Why or 
why not? 

• Are farmers responsible for the welfare of livestock that will 
eventually be consumed? Why or why not? 

• Is food that is prepared without Canadian Food Inspection 
Agency oversight (such as raw/unpasteurized milk, home-
butchered meats) safe for people to eat? Should there be 
restrictions on these practices? Why or why not? 

3. Present your responses in a creative format (e.g., video, multi-media, 
song, poster, etc.) to the other group.  
 

4. Consider the responses of both groups, and your responses to the 
focus questions for this section. Did your responses change? How? 

  

KEY CONCEPTS FOR THIS SECTION 

9 How does demand affect farming practices in Canada? 
9 How do farming practices in Canada affect different groups 

of people and animals? 
9 Who decides the rights of people and animals in the farming 

industry? 

 
3. Health, Safety, & Ethics 

Controversy Alert 

Do you notice bias in this section of the film? On whose part? Jot down 
specific examples in your notes. 

NOTES 
• Agriculture and related industries provided 1 out of every 8 

jobs in Canada (about 2.1 million people). 
• The Canadian Food Inspection Agency has Acts governing 

dairy products, eggs, fruits and vegetables, honey, icewine, 
maple products, livestock, and organic products. They also 
have Acts for animal feed, farm fertilizers, health of animals 
and bees, and drugs. 

• There are fines of up to $50 000 or 6 months of 
imprisonment for violating the Acts. 

• Ontario has the largest number of family farms in Canada 
(57 211). 

• From 2000 to 2005, inflation for items required to run a 
farm rose 8.6% - the products sold by the farm only rose 
1.7% in the same period. 

ADDITIONAL LEARNING AND RESOURCES 
• http://www.inspection.gc.ca/eng/1297964599443/12979656

45317  
• http://www.statcan.gc.ca/ca-ra2006/articles/finpicture-

portrait-eng.htm  
• http://www.agr.gc.ca/eng/home/?id=1395690825741  
• http://www.agpal.ca/  

Controversy Alert 

Choose a controversial issue or statement from your notes. Research 
the issue in the Canadian context, using news media (print and online). 
Does the viewpoint expressed in the story differ because it is Canadian? 
Because it is expressed in the media? How and why do you think that 
is? 
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Who Determines What You Eat? 
Where Does Food Come From in Canada? 
There are a number of policy-makers in both Canada and the United 
States that determine how food is grown, prepared, shipped, and made 
available to consumers.  

Think of a food item you eat or buy often and particularly enjoy. Do you 
think the system that produces the item needs to be changed? 

Activity 

Write a letter to a food producer, farmer, or legislator. In your letter, 
state the food item you are concerned about, and why. Ask them to 
consider another production method or to make other choices 
available to consumers. You may wish to make an open video letter and 
post it online. 

 

Activity 

Many of the themes and issues in this film are intertwined. Create a 
concept map as a class of how the themes, issues, people, and 
organizations are related.  

 

How Do You Use Food Socially? 
Different cultures and families place different levels of importance on 
food. For some families, it may be very important that they have a 
vegetarian diet. Others may desire organic foods, or those purchased 
from local farmers’ markets. Certain foods may be part of religious 
ceremonies or have special significance to a group of people. 

Activity 

Organize a class pot-luck lunch after viewing the film. Each member of 
the class can bring a dish that has particular importance to them, with 

enough for the lass to share. Ask 
each student to include a small 
note about how the dish is 
important to them, or ask them to 
share with the class. 

You may wish to put together a 
recipe book or blog with the class’ 
recipes and the background of each 
dish. You could turn the printed 
book into a fundraiser for a cause 
related to the film. 

Activity 

Think about the types of people 
who may be experiencing food 
insecurity in your community. How 

can you help them? As a class, consider organizing a charity fundraiser, 
food drive, or other creative idea to help those in need around you? You 
may be surprised that local restaurants and grocery stores are happy to 
make food donations for community causes. 

 

 

 

KEY CONCEPTS FOR THIS SECTION 

Review your responses from the Pre-Viewing section 

9 Who determines what you eat? 
9 Do you use food socially? 
9 Where does food come from in Canada? 

These additional activities can be done to increase your 
awareness of the themes of the film and how they affect the 
food system in Canada. 

 
4. Post-Viewing 
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An Inconvenient Truth
Study Guide

Rachel Graf & Shaimaa Otify
ETEC 531 - Winter 2014 - Dr Francis Feng

Introduction:
This study guide focuses on the 
interrelationship between media and 
environmental issues through the study of 
the documentary film “An Inconvenient 
Truth”. It is designed for grades 11-12.

Learning Outcomes:
By engaging in the activities in this study 
guide, students will be able to: 

● Critically analyze a media production 
using a holistic framework

● Use digital technology to produce a 
media production of their choice

● Understand and express their bias 
● Engage in the discussion of a 

controversial issue using the de-
mystification strategy

● Participate in a debate around a 
controversial issue

● Form an informed opinion about 
global warming

Key persons: 
Al Gore 
Davis Guggenheim Director 
Laurie David Producer 
Lawrence Bender Producer 
Scott Z. Burns Producer 
Jeff Skoll Executive Producer  
Lesley Chilcott Co-Producer

Poster Analysis: Introductory Activity
Analyze the oster as follows:
•Draw a table with two columns headed denotation and connotation.
•In the denotation column describe the images and text (title and taglines).
•In the connotation column write down the connotations of each element.
•Write down the overall meaning of the poster by completing this sentence “See this film and …”
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Film Synopsis:
An Inconvenient Truth is a documentary film 
released in 2006 discussing global warming 
through intertwining Al Gore’s global show 
with his personal life story. The show, which 
Al Gore presented throughout the globe 
focuses on the scientific proofs of global 
warming and its present and future effects. 
The film mixes parts of the presentation with 
Al Gore telling different incidents in his life 
like his first encounter with global warming 
while studying in Harvard, his work as a 
senator, the near death experience of his son, 
the death of his sister due to lung cancer and 
losing US elections in. After introducing the 
scientific proofs, the film highlights and 
refutes the three main myths about global 
warming : 1) it is controversial, 2) it is a 
choice between the environment and the 
economy, and 3) If it is real, it is too big to 
do anything about.  The film ends with 
different suggestions of how to improve the 
situation like recycling, and raising 
awareness.

Film background:
Al Gore’s interest in environmental issues started 
as he was studying in Harvard. In his political 
career, he focused on environmental issues and 
helped broker a couple of treaties till his defeat in 
the presidential election in 2000. After that he 
refocused on global warming, edited the slide 
show and started touring the world. Turning the 
slide show into a film was Laurie David’s idea. 
She assembled a team to convince Al Gore, who 
was skeptical at the beginning. Davis 
Guggenheim, the director introduced the idea of a 
narrative thread by Al Gore, o the audience can 
connect with the character as in a live 
performance. The film is credited for raising 
public awareness on global warming and is being 
integrated in curricula across the globe. The film 
received many awards, the most prominent of 
them are Academy Award for Best Documentary 
& Best Song. 

Before Watching the Movie
Individual concept map 
Each student will design a concept map about what they know about global warming. They 
can draw the concept map or use of the freely available software like Spiderscribe or 
stormboard to design it digitally. 

Group concept map
In groups of 3, students will compare their individual concept maps and synthesize them into 
1 concept map.



ِRevised Concept maps
 Each group updates its concept map based on what they learnt from the movie

Film Critical Analysis Activity: 
This media critical analysis is based on Bazalgette (1992) key aspects of Media Education. The purpose of this 
activity is to develop a holistic deeper understanding of the film and its message instead of just focusing on what the 
film says. Students will be divided into 6 groups and each group will focus on one area, research it and present their 
research results to the rest of the class in a format of their choice: orally, presentation, film, etc…

● Agency:: Who made this film and why? 
● Category: What sort of media is it?
● Technology: How was the film produced?
● Language: How do you make sense of the film?
● Audience: who is the intended audience?
● Representation: What does it say about different categories of people?

The Great Debate:
Students will be divided into 4 groups: 2 advocating that 
global warming is man-made, while the other 2 groups 
against this and view it as a myth. A date for the debate 
will be set with 2 weeks of preparation preceding it. 
During preparation, students are encouraged to use the 
de-mystification strategy and answer the following 
questions:

● What is the issue about? Identifying the key 
point.

●  What are the arguments? What is being said & if 
there is enough support for the claims being 
made what criteria are used to make a 
judgement?

●  What is assumed?
● How are the arguments manipulated? (How 

media is involved?)
Students are encouraged to seek other resources 
supporting and arguing against global warming to 
formulate solid arguments

On the day of the debate: A pro group and an against 
group will be grouped together to form the judges.
Structure of the debate:

● The affirmative group will be given 10 minutes 
uninterrupted to present its argument

● The against group will be given 10 minutes 
uninterrupted to present its argument

● Break for 10 minutes for group members to 
consult

● The against group will be given 5 minutes for 
rebuttal and conclusion

● The affirmative group will be given 5 minutes 
for rebuttal and conclusion

● Break for 15 minutes for the judges to 
discussion their decision

● The judges will present their decision in 5 
minutes explaining why the arguments were 
more convincing 



Focus Questions 
1. Media texts can have a variety of purposes: entertainment, information, education, artistic expression, 
persuasion, propaganda, profit, etc. Which of these purposes do you think motivated the makers of An 
Inconvenient Truth? Use evidence from the film to justify your answer.
2. A documentary can have different tones: serious,light-hearted, optimistic, pessimistic, celebratory, 
condemnatory, resigned, critical, uncritical, ironic, etc. Identify different tones in An Inconvenient Truth. What 
are the purposes of the different tones? Identify how these tones are achieved through images, sound and 
voice.
3. The opening sequence of An Inconvenient Truth is quite powerful in terms of the use of images, sound and 
music. Analyze the opening sequence to show how images and sound/music construct meaning and mood.
4. The narrative of An Inconvenient Truth alternates between vignettes about Al Gore and lecture segments. 
Why do you think this was chosen instead of all lecture segments to convey the research?
5. Identify sequences in the film which make an emotional appeal. Then identify sequences in the film which 
aim for a rational argument. Why is it important to have both in this film?
6. An Inconvenient Truth was co-produced by Participant Productions. Research the company by visiting their 
website (www.participantproductions.com). Locate their mission statement.
In what ways does ‘An Inconvenient Truth reflect the aims of Participant Productions?
7. Do you think that An Inconvenient Truth has influenced how people see and act on climate change?

Main 
Point

Supporting 
details

Technological 
effects

Time in the 
film

While Watching the Film

During  the movie, use the  template below to take notes:

After Watching the Film

In groups of three, produce a 5-minute video explaining your stance on 
global warming. Your video should include the following criteria: 

● How you reached this conclusion
● What actions you are planning to take based on your opinion
● At least three examples from the film 
● What evidence or sources you used to base your opnion on
● Any further questions you have about global warming

Assessment

A rubric can be 
used to assess the 
five-minute media 
production video. 
Assessment criteria 
will be based on 
how well the 
student is able to 
explain their 
opinion, and back 
up their opinion 
with sources and 
facts.



Additional Resources
Bazalgette, C. (1992). Key aspects of media education. In M. Alvarado & O. Boyd-Barrett (Eds.), Media 
Education: An introduction (pp. 199-219). London: Open University Press.

Boykoff, M.T.; Boykoff, J.M. (2004). "Balance as bias: Global warming and the US prestige press". Global 
Environmental Change (14): 125–136.

Education Scotland. (2011). Exploring Climate Change. Retrieved From: 
http://www.educationscotland.gov.uk/exploringclimatechange/communicate/dvdsandmovies/aninconvenienttruth.
asp

Ereaut, Gill; Segrit, Nat (2006). "Warm Words: How are we Telling the Climate Story and can we Tell it Better?". 
London: Institute for Public Policy Research.

Gore, Al (2013). "Al Gore: New Thinking on the Climate Crisis." TED: Ideas worth Spreading. http://www.ted.
com/talks/al_gore_s_new_thinking_on_the_climate_crisis.html

Moser & Dilling, M., and L. (2007). Creating a Climate for Change. Cambridge University Press. ISBN 978-0-521-
86923-2.

Nissani, Moti (1999). "Media Coverage of the Green House Effect". Population and Environment 21 (1): 27–43, 
36. doi:10.1007/BF02436119.

Official Movie Website
http://www.takepart.com/an-inconvenient-truth

The Great Global Warming 
Swindle 

Look at the other side of the global 
warming debate through the lens of 
director Martin Durkin. This film 
was released March 7, 2007 and it 
suggests that the scientific opinion 
on global warming has been 
influenced by the media as well as 
funding and political factors. The 
film has been welcomed by 
skeptics of global warming, but 
criticized by scientific organizations 
and individual scientists.  

New Thinking on the Climate Crisis: Al Gore Speech
Al Gore is a very captivating speaker. In this speech for TED, Al Gore
gives an update on the global warming situation. He puts forth the idea
that global warming is a blessing in disguise because it allows us all to 
heros. He also conveys the message that global warming is an easier 
problem to tackle than many other social issues we face today.  


