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Objectif de l’article: 
[bookmark: C430878356712963I0T430878976041667]Sanford investigates gender based differences in approaches to literacy activities, both in and out of school.  She addresses weaknesses in current research trends and stereotypes. 
Résumé:  
	Sanford expresses her frustration at how the media and researchers have emphasized boys and the difficulties that they have in school.  Many studies look at this, comparing to girls as the standard of success, without considering that girls may need to improve as well.  Sanford then seeks to explore the situation that truly exists, with both boys and girls.  I will report on only the information that applies to my study of boys.
[bookmark: C430879857754630I0T430886643750000]1. The attention to the stereotype of boys struggling in school and boys struggling in literacy worsens the problem.  Such stereotypes affect the boy’s self-identity.  These stereotypes also affect the way teachers approach boys and activities.  There is an overall perception that boys will struggle and resist reading and writing, “…thus reinforcing societal perceptions of gendered differences” (Sanford, 2006, p. 306).
2. Digital literacy skills are needed for the new generation, but teachers tend to be wary of what they do not understand, and therefore continue to emphasize traditional reading and writing activities.  The skills that are needed are those in which students engage outside of school: email, texting, chatting, and video/computer games.   
3.  One teacher pointed out that all of the educational changes in the past few decades has been to push girls to improve, to take risks, and to realize that they can be anything that they want to be.  There has been no such push for boys, and they therefore do not see the need to push forward and challenge their skills.  Sanford observed projects in the classroom that gave kids the freedom to represent themselves any way they wish.  The results were that the student merely presented the aspects that stereotypes typically portray.  There were no instances of the teachers pushing students to see and push past the stereotypes in order to redefine themselves.
4.  Boys are most animated when they are engaged in games or creating new things, given the freedom to share their learning with their peers.  Physical activities and computer activities are popular. The interchange is animated and noisy, filled with excitement.  This is in contrast to the adult rules that are imposed in schools, such as to ‘sit and work quietly, don’t talk to anyone, etc.”

Méthodologie:  
This is a longitudinal case study involving two middle school classes in the Greater Victoria School district. Qualitative data was obtained through interviews with the two teachers and written survey questionnaires for the students. 
Pertinence pour les objectifs d’études que vous avez choisis: 
Sanford pushes past the stereotypes and presents a critical look at what boys and girls are doing in and out of school with regards to literacy.  She points out that we must look at what boys are doing outside of school to determine where their literary needs are.  Teachers must keep up with the latest technology, pushing past their own insecurities, in order to allow boys to engage in digital literacy skills. Sanford presents a powerful image of one of her observations:  
[bookmark: C430879857754630I0T430886917361111]Boys dominate technological spaces; they explore new sites, try new strategies, and demonstrate their knowledge to friends. Unlike when they are using computers for school-based activities, their discussion is animated and their focus is intense when they are playing games (Sanford, 2006, p. 308).
It is becoming clear to me that the material that French teachers are presenting, albeit prescribed by the curriculum, is not necessarily material that engages our male students. We need to expand our definition of ‘accepted reading material’ to explore digital alternatives.
Also important is Sanford’s point about stereotypes and their negative effects, not only on male students, but also on the teachers as they design lessons and activities. 
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