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Individualized Education Plan

Adapted Program
Personal Information:
	Student: Reagan Brown
	Address:1234 Howe Sound Lane

	Birth date: November 18, 1992
	Grade: 11

	Gender: Female
	Case manager (LAC): Mrs. Thomas

	Special Needs Category: Learning Disability (Q) 


	Teacher Contacts: 

Miss Q, Mr T., Mrs. S, Mrs.A, Mr.B

	Medical Conditions: Mild  to Moderate Anxiety
	Phone: 604.211.1111

	Anxiety Treatment: Managed with counseling, behavior modification and life skill training including meditation and swimming 
	School Counselor: Mr. Wakei, 

Consulting specialist: Dr. Karing, psychologist

	Program: Adapted
	Parents: Mrs. Pat Brown and Gerald Brown


Signature of Parent



Signature of Case Manager


Signature of Student
STUDENT HISTORY
Background Information:

Reagan is a grade eleven student who is current attending Sunnyview Secondary. Reagan has received a significant amount of learning assistance from grade 3 until grade 7. Reagan has been guided with an IEP since grade 3. In the formative grades this assistance took the form of language decoding, while in grade 5, 6 and 7 the focus was on fluency and multi-syllabic phonological decoding. Reagan was monitored by the LAC (Learning Assistance Centre) teacher (in the Learning Assistance Centre) and received occasional support for English, Socials and Math. In the transition to secondary school, in grade 8 Reagan receives one block of ongoing support for her academic subjects.
Reagan’s most recent psychomotor assessment, (2006) indicates she has strength in perceptual reasoning skills and above average intelligence Math, written output, reading comprehension, working memory and processing speed are areas of challenge for Reagan. 

To manage these challenges, Reagan has need for a reader (enhanced auditory aptitude and comprehension), computer and extra time (double time) for tests, exams and assignments. 

Reagan demonstrates talents in music, singing and drama. She is involved in drama and choir. Singing is one way she manages her anxiety and builds her self concept.  Reagan currently participates with one block of assistance at the LAC, with the occasional support during exam time.
Current Courses:

English 11

Social Studies 11

Music 11

Drama 11/12

Math 11
LAC
Foods 11

Work Experience

Schools Attended: 
K to 7: Rockyridge Elementary 

8 to present : Sunnyville Secondary

Medical History: Mild to Moderate Anxiety: managed with counseling, and life-skills planning, meditation and exercise (swimming). Anxiety increases to moderate intensity with the onset of examinations. Weekly support occurs form Mr Wakei and Dr. Karing monitors her status on a monthly basis.
Current assessments:
December 2006 Psycho-educational Assessment
September 2006 Woodcock-Johnson Test of Achievement
December 2002 Psycho-educational Assessment

STUDENT PROFILE
Current Services: 
Exam adjudication: 
LAC: one block of Learning Assistance for subject areas.
Student receives Socio-emotional support of school counselor Mr.Wakei on an ongoing basis one hour per week, with drop-in support as required. 

Strengths and Interests:

Perceptual reasoning skills 

Motivate responsible student

Creative

Sensitive

Visual learner

Auditory learner

Student has a close peer network that provides emotional and social supports. Well liked by teachers and peers.

NEEDS/CHALLENGES:
Performance of some tasks indicates slow processing, and retrieval of information is weak

Some difficulties following complex written and verbal instructions

Requires support to ensure homework is completed within a reasonable timeframe

Needs support for verbal skill development

Faces challenges with working memory (short term and sequencing of learning)

Processing speed

Math calculation and fluency

Reading fluency and comprehension
Written output: fluency, spelling, organization and synthesis of thoughts
Additional anxiety may result from pressure to perform and frustration with on-going life long learning exceptionalities
CURRICULAR ADAPTATIONS:
Provide wait time to allow processing and responding (thinking)
Chunk long-term assignments into smaller parts with due dates

Use visual organizers as much as possible 

Allow the use of calculators

 Use word processors where possible for assignments and tests

Extra time for tests (double time)

Reader and Audio-books or assignments and tests. 

Debriefing about before tests and assignments assists in building confidence.

Behaviour management with visualization techniques for relaxation, plus the quiet atmosphere of the LAC assist in promote student optimal achievement 
ENVIRONMENTAL ADAPTATIONS:

Tests in LAC (Learning Assistance Centre) The course material is presented, tested and will be adapted to take into consideration the student’s individual needs.
GOALS:

1. To meet her learning challenges in mathematics (Math calculations and fluency) and difficulties following complex written instructions 
· Reagan will perform imperial (fractional) and metric (decimal units) measurements for preparing food in each lab where food preparation occurs
Teacher strategies:

Teacher will monitor progress a part of class participation, learning and evaluation. 

2. To improve reading comprehension

· Reagan will follow the recipes and verbal instructions in laboratories
Teacher strategies: 

Teacher will have work along demonstrations and part demonstrations where Reagan along with other students can participate. (This is inclusive and beneficial for all students.)

3. To ensures lab work is completed within a reasonable timeframe

· Reagan will complete duties assigned as part of unit (dish washer, dish drier, special duties)
Teacher strategies:
Reagan will work with a partner toward, as part of overall functioning of class.  Teacher will remind students of time 15 minutes and 5 minutes before the end of class.

4. Reagan requires support to ensure homework is completed within a reasonable timeframe
· Additional class and home time is allotted for Reagan to complete her assignments, and get the assistance of her parents.
· Reagan will use a school day planner to track her academic responsibilities 
Teacher strategies:
Teacher will meet with Reagan to note progress in time management for assignments

RUBRIC ( Foods 11 Class)
	Occurance (across)
	None
	Rarely
	Sometimes
	Usually

	Goal One (measurements)
	Does not perform
	rarely carries out activity
	completes activity during  some labs 
	Completes during most  labs

	Goal Two (reads and understand recipe directions)
	Does not perform
	 rarely carries out  activity 
	completes activity during  every other some lab
	Completes during most  labs

	Goal Three(assists and completes unit duties)
	Does not perform
	rarely carries out  activity
	completes activity during  every other lab
	Completes during most  labs

	Goal Four (completes worksheets and hands in during the end of the following class)
	Does not perform
	rarely carries out  activity
	completes assignments and hands in every other lab
	Completes during most  labs


Review and Follow-up:
The above course material is presented, tested and may be adapted to take into consideration the student’s individual needs.

The school–based team including the LAC case manager works closely with the student, other subject teachers and school counselor and the IEP is reviewed over a 3 month timeframe with Reagan and her parents involved in the process meetings. 
IEP established though consensus with student, parents and support team Sept 2009, First Review: December 15, 2009; Second Review March 15, 2010.

Additional Strategies of the Teacher:
1. Teacher, Miss Q, will also monitor for understanding and document in file and use rubric to show progress 
2. Rewards and strategies: Reagan will have an extra hour per week to participate in the school musical rehearsals, provided her course work is completed within the LAC block provided ( appropriate work environment to support her learning) for Math, English and Social Studies 

3.  Working with Mr Wakei and Mr T, the Work Experience instructor, Miss Q assists with transition and graduation portfolio.
4.  Additional socio-emotional support, with the school counselor builds a foundation of self-esteem and optimal achievement performance.

5. Have Reagan work with a partner for support for verbal skill development  and with the unit partner assist in monitoring to ensure understanding of material
Appendix
1. Reference: Ministry of Education Special Education Document

2. WJ III Tests of Achievement, Form B, with Normative Update 

Authors: Richard W. Woodcock, Kevin S. McGrew, and Nancy Mather, 2001, 2007 

Ages: 2.0 to 90+ years

Grades: K.0 to graduate school

Administration Time: Varies; about 5 minutes per test; Achievement Standard 11 tests (55-65 minutes)

Scores: SS; GE; AE; PR; RMI; instructional ranges; developmental level bands

Training sessions are offered across Canada at various times each year. Get your name or organization on the list to receive information on sessions by completing our on-line Training Form. 

Organization

The WJ III Tests of Achievement are divided into two batteries - the Standard and Extended. The Standard Battery includes tests 1 through 12 that provide a broad set of scores. The 10 tests in the Extended Battery provide more in-depth diagnostic information on specific academic strengths and weaknesses. Examiners can administer the Standard Battery either alone or with the Extended Battery.

Features

The WJ III Tests of Achievement include:

· 7 new tests

· 8 new clusters

· 4 oral language tests

· Expanded broad achievement clusters with 3 tests to measure basic skills, fluency, and application

· A revised procedure for evaluating intra-achievement discrepancies that now includes oral language

· Expanded reading tests containing more items to measure early reading performance

Table: WJ III Tests of Achievement - Selective Testing Table - Clusters
(Adobe Acrobat file) 

Eligibility Determination

Practitioners can now use the WJ III Tests of Achievement to help assess students for learning disabilities and to determine if they are eligible for special services. The Individuals With Disabilities Education Act (IDEA) is legislation that defines the terms under which students may be declared eligible for special services. IDEA defines learning disability as a severe discrepancy between intellectual ability and achievement in one or more areas.

	IDEA AREA
	WJ III CLUSTER

	Oral Expression
	Oral Expression

	Listening Comprehension
	Listening Comprehension

	Written Expression
	Written Expression

	Basic Reading Skills
	Basic Reading Skills

	Reading Comprehension
	Reading Comprehension

	Mathematics Calculation
	Mathematics Calculation Skills

	Mathematics Reasoning
	Math Reasoning


  

The WJ III Tests of Achievement include clusters that directly parallel these IDEA areas and provide sound procedures for determining discrepancies between a student's abilities and achievement in each area.

Clusters

Practitioners now can get interpretive information from 19 test cluster scores to help measure performance levels, determine educational progress, and identify strengths and weaknesses. The Standard Battery provides 10 cluster scores. The Extended Battery provides 9 additional cluster scores.

 

Diagnostic Capabilities Increased with New Fluency Measures 

The importance of fluency, often referred to as automaticity, in academic tasks has been recognized for some time. How automatic is the process of identifying words, recalling math facts, or writing? If all of an individual's information-processing resources are used for decoding words, for example, he or she may have little, if any, resources left for comprehending the passage. 

The WJ III Tests of Achievement offers three tests of fluency: Reading Fluency, Math Fluency, and Writing Fluency. A new cross-academic cluster, Academic Fluency, comprised of these three tests represents an overall index of academic fluency. 

 

Oral Language/Achievement Discrepancy Procedure Now Available in the WJ III Tests of Achievement 

Ability/achievement discrepancy is the most common method used for determining eligibility for special programs. The WJ III provides several options for calculating ability/achievement discrepancies. For the first time, an ability/achievement discrepancy can be calculated by using only the WJ III Tests of Achievement.

The oral language tests, formerly in the cognitive battery, are now part of the achievement battery. The Oral Language cluster is used as the "ability" score and is then compared to the achievement clusters. In this scenario, the individual's oral language ability becomes the predictor of his or her academic achievement.

The WJ III Tests of Achievement include five oral language tests: Story Recall, Understanding Directions, Picture Vocabulary, Oral Comprehension, and Story Recall-Delayed. Various combinations of these tests create the following clusters: Oral Language-Standard, Oral Language-Extended, Listening Comprehension, and Oral Expression. The Oral Language-Extended cluster, the broadest measure of the ability, is used in the ability/achievement discrepancy calculation.

http://www.assess.nelson.com/test-ind/wj-3-ach.html

