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INTRODUCTION

Our research package aims to support educators by integrating
environmental education into their lesson plans through a cross-curricular

approach - both thoughtfully and reflectively.

Our goal is to provide examples of environmental education that is locally
relevant and culturally appropriate. This will enable educators to hone their
skills by linking approaches and content from various disciplines to
support the understanding of complex environmental issues and guide
students towards environmental literacy.




LINKS T0 THE CASE

THE CRIES OF SEAGULLS AND SCENT OF OCEAN ALR GREET YOU AS YOU DR {
OFF THE FERRY AT OCEANRIDGE, A RESOURCE-BASED COASTAL COMMUNITY
WHERE YOU WILL TEACH A GRADE 3/4-CLASS THIS YEAR. OCEANRIDGE IS
LOCATED NEAR AN OLD GROWTH FOREST THAT HAS BEEN THE FOCUS OF
SEVERAL ENVIRONMENTAL PROTESTS. YOU WONDER WHAT RELATIONSHIP, TF
ANY, YOUR STUDENTS AND THEIR PARENTS HAVE TO THE PROTESTS. SHOULD

YOU INTEGRATE WHAT 15 HAPPENING LOCALLY INTO YOUR TEACHING? HOW

AND THE PEOPLE WITHIN 111


https://pixabay.com/en/grass-green-bokeh-plant-nature-1022076/

GUIDING RESEARCH QUESTION

T HOW DO WE, AS EDUCATORS, TEACH STUDENTS 10 BE CRITICAL
e THINKERS, STEWARDS, AND A PART OF TRE GLOBAL
COMMUNITY BY INTEGRATING SUSTALNABILITY AND
ENVIRONMENTALISM TN THE CLASSROOM !


https://pixabay.com/en/grass-green-bokeh-plant-nature-1022076/

WHAT I
SUSTAINABILITY?

Sustainability education is
the exploration of the
relationship between the
three pillars of
sustainability: the social,

economic and
environmental factors for
the long-term well-being of
all species. In other words,
sustainability is the
examination of the
environment's ability to
continue to provide and
support life on earth.




THE THREE PILLARS OF

Environmental

R

Sustainability

Climate change - Water
Solid waste - Land Use
Natural environments - Resource Management

Indigenous peoples relationship to the land

Social

Education & learning - Active Citizenship

m
N E 0 - Indigenous perspectives - Stewardship
@ £ E - Health & wellness - Food & nutrition
8 £ g - Poverty and homelessness
0 L~ 0 - Comfort safety and inclusion

E - Economic

L - Tourism - Infrastructure

- Agriculture - Economic development

Community economic development

Labour market development  g¢ ministry of Education (2007



ENVIRONMENTAL & SUSTAINABILITY EDUCATION

Gives students the opportunity to:

1. Learn about the functioning of
natural systems

2. ldentify their own beliefs and
opinions

3. Consider a wide range of
perspectives

4. Make informed and responsible
choices for themselves, their
families, and community

BC Ministry of Education (2007)



FACETS OF SUSTAINABLE EDUCATION

According the the BC Ministry of Education,
education for sustainability must include:

Respect for the dignity and human rights of all people
throughout the world and a commitment to social and
economic justice for all

Respect for the human rights of future generations and
a commitment to intergenerational responsibility

Respect and care for the greater community of life in all
its diversity, which involves the protection and restoration
of the Earth's ecosystems

Respect for cultural diversity and a commitment to build
a culture of tolerance, nonviolence and peace, both
locally and globally

BC Ministry of Education (2007)




C A R

complexity aesthetics resonsibility

THE PRINCIPLES FOR ORGANIZING AND CONCEPTUALIZING ENVIRONMENTAL

EDUCATION

“C.AR.E._EMPHASIZES THE INTERDISCIPLINARY NATURE OF ENVIRONMENTAL CONCEPTS, WHILE REPRESENTING A PROGRESSION
NG oYty DRGSR o bhiL SRMAA AL i (AR SIBTHEYUERD B MU EAAR A& ALL OF 1S

F@mems. and how humans interact with and affect those systems

Aesthetics: developing an aesthetic appreciation for the natural world that encourages students to
learn about and protect the environment

Responsibility: providing opportunities for students to take responsible action and explore the
environmental impact of their decisions and actions

Ethics: providing opportunities to practice an environmental ethic based on an examination of
values that can give rise to new visions, possibilities and actions BC Ministry of Education (2009)




\-.

AN INTE RQIS(IP NARY

CINCERD. nAruro(

The following slides are from a document
created by the BC Ministry of Education that
offers a conceptual framework for
implementing environmentalism and
sustainability in the classroom using the
C.ARE. system.

We show the grade 3 and 4 classroom
guidelines that provide
environmentally-focused lessons and
activities in all subject areas. By
incorporating environmental education
cross curricular instead of isolating it as a
separate subject, we, as educators, are
indirectly modelling to students the
connection it has to their daily lives and their
relationships with their communities. Using
the principles of C A RE, teachers facilitate
students’ varied ideas about the
environment and the world.



GRADE THREE:
ENVIRONMENTAL
LEAKNING & EXPERTENCE
GUIDE

BC Ministry of Education (2009)



SCIENCE

Bl FLL piated To I3 A0 " - a
= compare famillar plants according to similadties and differences

i in appearance and life styla

E

« describe ways in which plants are important to other living
things and the environment

« describe how plants are harvested and used throwghout the
S83A50NS

SOCIAL STUDIES

« identify changes that can oocur in communities owver time

= describe the Importance of communities

= demonstrate a sense of responsibility for the local environment l

« bocate major la ndforms and bodies of water in BC and Canada |

| - describe how the physical environment influenced early setthe-

| ment In their local community or another community studied

s T e

LANGUAGE ARTS

All Language Arts PLOs, being process criented, Implicitly address
environmental education in each curriculum organizer (see
below]. The four principies for conceptualizing environment
IC.ARE) can be integrated into any Language Arts lesson, The
inclusion of sustaimability and environmenital topics is a logical
extension that will help students appreciate the interrelationship
between humans and their larger environment.

Oral Languoege (peaking and Listening!

Recding and Wewing

Writing ang Representing




MATH

Mathematics FLOs, whether process or content criented, can be
readily set in the context of sustainability and environmental
issues, notably through problem sohving and otier real world
applications for each curriculurm crganizer (see below). Math FLOs
can alsoe be integrated inite the cross-curricular units of study
axpioring sustainability and environmenital mopics.

Meumber

Patterns and Relations

thape and Space

Sratistics and Probabiliny

FINE ARTS

Dance

= moave expressively to a varlety of sounds and muskc

+ create movement seqguences based on pattems, characters, and
stories

KNote for Dance

Found sounds’ such as environmental sounds are freguently used
along with, or in place of music at these grade levels; often the
students will create a sound compaositicn using abjects found
around them or weather sounds they have taped and then create
the dance to go with it to demonstrate an idea about the
anvironment, weather, etc.

Crrama

- select feelings and ideas expressed in the group to use in
drarnatic work

Mote For Drama

Stedents may choose 1o express ideas or concerns about an
environmental issue im their dramatic work; these issues or

concerns may also be the impetus for creating dramatic works.

Music

- describe personal thoughts, images, and feelings experienced In

classrocm repertcire




Mote for Music

Students may choose to express or respond to ideas or concerns
about an envircnmental issue in their music listening or

composing of music

isual Arts

- ldentify a variety of image sources, iIncluding feelings,
imagination, memaory, and observatiocn

= use feelings, observation, memory, and Imaginatkon as sources

s o e

« make 2-D and 3-D images: using a variety of design strategies:
exploring a variety of media; to communicate experiences, moods
and stories: to illustrate and decorate; and that engages more tham
onie of the senses

« demonsirate an awareness that particular images have valwe in
the community

« create images based on objects, places, events, or lEsues in their

classroom, school, and community

- drafit ideas for Images using feelings, observation, memory, and

imagination

« jdentify safe and environmentally sensitve use of maternals, tools,

equipment. and orocesses

HEALTH &
CAREER
EDLICATION

- apply a goal-setting model 1o a short-term goal

« describe practices that contribute to physical and emotional
he=alth

- describe the importance of healthy eating and regular physical
activity for a healthy lifestyle

PHYSIHCAL
EDUCATION

= participate dally {e.g., five times a week] in moderate to vigorous
phiysical activities

« ldentify cholces people can make 1o be maore active

- demonswrate leadership in physical activity




GRADE FOUR:
ENVIRONMENTAL
LEAKNING & EXPERTENCE
GUIDE

BE€ Ministry of Education (2009)



Grade Level Selected PLOs related to Sustainabllity & the Environment Complexity | Aesthetics = Responsibility = Ethics

F-3 = compare the structures and behaviowrs of local animals and

plants in different habitats and communities . A |
= analyse simple food chalns [ B E
= demonstrate awareness of the Aboriginal concept of respect for '
the enviranment : b
SCIENCE = determine how personal cholces and actlons have environmeantal = i i i

COnsaguUanoes
= measure weather in terms of temperature, precipitation, clowd
cower, wind speed and direction s < |
= analyse impacts of weather conditions on living and non-living = i =
thimgs |
= use maps and globes to bocate: world's hemispheres, continents
and oceans, and Aboriginal groups studied & A |

SOCIAL STUDIES 1
= describe Aborginal peoples’ relationship with the land and i i & c

natural resources

=  ———

All Language Arts PLOs, being process arlented, implicitly address

emnvironmental education in each curriculum organizer (see
below). The four principles for conceptualizing environment
(C.ARLE) can be integrated into any Language Arts lesson. The
inclusion of sustainability and environmenital topics i= a logical
LAMGUAGE ARTS C A R E
axtansion that will help studenits appreciate the interrelationship
between humans and their larger envircnment.

Oral Language (Speaking and Listening)

feading and Wiewing

Writing and Representing




MATH

Mathematics FLOs, whether process or confent criented, cam be
readily set in the context of sustainability and environmental
issues, notably through problem soiving and other real world
applications for each curriculurn crganizer (see below). Math FLOs
can also be integrated Into the cross-curricular units of stwdy
exploring sustainability and environmenital topics.

Number

Patterns and Rels tions

Shope and Space

Lratistics and Probebility

FINE ARTS

Dance

= create mowement in response to the expressive elemeants of

music and sound

Mote for Dance

Found sounds’ such as environmental sounds are frequently used
along with, or in place of music at thase grade levels; often the
students will create a sound composition using objects found
arcund them or weather sounds they have faped and then create
the dance to go with it to demanstrate an idea about the
amvironment, weather, etc.

Drrama

= demonstrate an understanding that drama reflects a oulture's
beliefs and attitudes

= exprass deas and emotbons using verbal and non-verbal

communication




Maote for Music . § X _ A
represent thowghts, images, and feelings in classroom repartoire

Students may choose to express ddeas or comcerns about an
envirmonmental Isswe in their dramatic work; thess Issues or - -1 [} E

concerns may aklso be the impetus for creatimg dramatic works.

« drafit ideas for Images using feelings, observation, menmory. and

= make 2-D and 3-0 images: wsing a variety of design strategiles:
exploring a wariety of media; to communicate experiences. moocds
and stories; to lustrate and decorats; and that engages more than
anie of the senses

Visual Arts
= compare images from glven soaclal, cultural, and historical

ooniaxks

e

« create images in response 0o aspects of art from a variety of
historical and cultural contexts

= suggest reasons for following safe and environmentally

sensitive procedures inthe use of materials, tools, equipment, and A R
pProcasses

= use and care for materals, tools, equipment, and waork space in a

safe and an envircnmentally sensitive manmnner

« [dentify the steps in a decision-making model (e.q., identifying
the dacision, listing alternatives, selacting a course of action, i A R E
HEALTH & ~assessing the resultsy B o o ] . 1
CAREER = Cregte an inventory :rfﬂ';elr DIWEY i|l:tril:;u':-|a-:'.b Jm-:luciing skills, y
EDUCATION imterests. and accomplishments

= describe the chodoes an indlividual can make to attain and

maintain physical and emotional health

= participate dally {e.g., five times a week) in a vanety of moderate
PHYSICAL . - R E

to vigorous physical activities
EDUCATION

= demaonstrate leadership in sslected phywskcal activities R E




SOCIAL RESPONSIBILITY
Competency Profiles

BC's new curriculum outlines several required core
competencies; social responsibility is one of those core
competencies.

Social responsibility involves the ability to consider the interdependence of
people with each other and the natural environment. It also involves the
ability to contribute positively to one’s family and community. One should be
able to resolve problems peacefully and to empathize with others and
appreciate their perspectives. And lastly, an individual should create and
maintain healthy relationships.

BC New Curriculum (2016)



1. Contributing to community and caring for the environment

Students develop awarenass and take responsibility for their sodal, physical, and natural environments by warking independently
and collaboratively Tor the benefit of others, communites, and the emamanmeant.

TR
SAMPLE | STATEMENTS
With some support, | can be part of a group.

| can partscipate in dassroom and group activities to improve the dasersom, school,
community, or natural workd.

| contribute to group activities that make my dassroom, schoal, community, of natural
world a better place.

| can identify how my actions and the actions of others affect my community and the natural
environment and can work to make positive change.

| can analyze complex sodal or ervironmental isswes from multiple perspectives. | can take thowghtful
actions to influence positive, sustainable change.

BC New Curriculum (2016



FRL IRLE

|

(F
i

J

1

LrESs KIF TECAY

| am aeesre tniat othes people can be different than | amn.

I can int=act with my friende. With some= suppors, § £am be part of & grooi.

In familiar amd stnectured setiings, | can interact with others amd the erwinonmesnt respectiulhy.

| can particinpabe i dasscom and group sctivitkes 1o mprove the cisssnoom, school, communsty, ar natarad workd. | can shane
my Teelimgs and lsten To othere” wiews. 1 can sahss some problems myself and can identfy winen bo ack for Bedp With some
direction, | can demnansirate respectiul amd indusise behavicwr, mdeding onfine. | @ demdify when something s undair oo
me o okhers, | can dentify when otners meed help. | am kind 1o others, can work or play co-operatively, and can bauaid
redationshaps with pecple of my deoosing.

| can inbk=ract with others and the enwironment respeciiully amd thaugifulby.

| comtribote b0 group SCiwities tnat make my clessnoom, scheoal, commesety, or nataral world & better plsce. | can identify smsil
tnimgs | can do that could makes & difference. | can comsider oteers” wiewss and enpress a differsnit opinion ina peaceful way.

I can idencify problems snd compare potential problen-solvimg strategies. | can demonsirabe respecthsl and inclssive b=naviowrs,
inchisdimg omfss | cam expisin wiy cometniig is wrfain | can identify wiheen afners need sanport and provide i, 1 can badd and
sustain relatorships. | show care for elders.

| can take purposeful acticm 1o support others and the erwinonment.

| can identcify hows my actiors and the acithons of cthers affec my community and the natural ewironmena ansd 2o weork 1
make posinese chamge. | can identify different parspectives on an issue. | can darify problems, corsider afternatives, amd
ewvalisaie strategies. | respect differemces, amd demonsirate respeciful and Fclusive behaviour, Fcluding online. | can adwocabs
fior others. | am awars of oee others may feel and take steps to heln them e mcluded. | maintain relationshaps with people
from differant genarstiores.

I can initiate positive, sustainable change for others and the enviFocoment.

I can analyze comples socisd ar environmental issees from muliple percpectives. | con T thowghthel sctions o infiuenoe
positive. sustainable change [ an clarify probleens or isswes, gemnserate multiple strateges, weigh consequenies, CMpToMSE
o meet the nesds of others, and evaluate actions. 1 taks =ction o support diversity and defiend husmian rights, and can identdy
hioese diversity is beenedicial for e commuesity, Fddud@ng ondine. | boild amd susiain positve redacionships with diverse p=ople,
inchadmo ceoole from different genersticns. | oo emoachy for oehers and sdiast v Benayodr i 3creo rnoidate e neacids .



THE EXPERTENTIAL

; : Along with the C AR.E. model, educators should use the
Direct Experience

Experiential Learning Cycle to implement the components of the
Environmental Learning and Experience Guide, as well as the Social
Responsibility Core Competencies into their classroom.

‘It is acknowledged that direct experience with a concept or
problem, followed by opportunities for observation, reflection and
negotiation leading to further inquiry, presents the richest form of
learning.”

Critical

Reflection - Provides student with deeper understanding

- Critically examine their own cultural perspectives regarding
the environment

Negotiation

- Evaluate own experience against the experiences of others
- Seeking out different opinions

- Piece together common ideas or themes

o In this model, educators should emphasize thinking, understanding
Conceptualization and self-regulated learning for their students.







ENGAGE STUDENTS IN INTERACTIVE ASSTGNMENTS AND READ-ALOUDS

Ask
intriguing
questions !
Why did this
happen?
What can IES A v D -
we find out < 4 &> m anll a1
£ about this? _— - - ¥ NAANG
How can this
problem be
i solved?




APLORE ENVIRONMENTAL EDUCATION THAT IS LOCALLY
RELEVANT AND IS CULTURALLY APPROPRIATE

Exploring the local environment enhances understanding that local issues often have
provincial, national, and global consequences.

Exploring the local environment builds capacity for community-based decision making
and environmental stewardship.

Explore the local environment to support students in their own passion for lifelong
learn learning.



EXPLAIN TN A KNOWLEDGE BUTLDING CIRCLE !

The term Knowledge Building Circle refers to the
seating configuration of students as they engage

in Knowledge Building Discourse.,

Circles eliminate hierarchy,
Circles foster respect for all life

Circles promote attentive listening and communication

The Knowledge Building Circle
aligns with the wisdom of a
time-honoured tradition of some
Indigenous cultures, the Talking
Circle, in which individuals take
turns sharing ideas.

Chiarotto, L. (2011)




ELABORATE: TAKE YOUR CLASS OUTSIDE

"i‘“’ﬁﬁ?no{nm'

Students need meaningful opportunities to
explore the environment in its various forms
and experience the natural environment in
order to appreciate its wonders.

This does not have to be an excursion to a distant
forest or river. A short walk around the school or to the

local park, during which students are encouraged to
explore their surroundings using all of their
senses, can awaken curiosity and spark
questions!

|

Progression of a
student's
learning and how
they have
attached
meaning to their
environment.

Chiarotto, L. (2011).




EVALUATE

Differentiating the ways that students can show what they know

- Drawing « Writing « Sculpting « Audiovisual presentations « Graphic
representation «+ Knowledge Building Circles (oral communication) -
Creating/building - Technology « Researching a variety of sources,

individually or in a group!



INTEGRATING SUSTAINABILITY INTO CLASSROOM
PRACTICES

This includes everything from turning off lights and
computers when not needed, to making full use of paper
and materials, recycling in the classroom, and
encouraging waste-free lunches.

Lesson Plans by the David Suzuki Foundation:

http://www.davidsuzuki.org/what-you-can-do/downloads/CWN_TeachersGuide46.pdf


http://www.davidsuzuki.org/what-you-can-do/downloads/CWN_TeachersGuide46.pdf

INDIGENOUS

KNOWLEDGE




BL CURRICULUM BIG S0CIAL STUDI

CRADH CONNECTIONS

Canadian History
and Geography
- How all civilization

Learning about indigenous
peoples nurtures multicultural

People from diverse cultures
and societies share some

Indigenous knowledge is
passed down through oral

Indigenous societies
throughout the world value

. . awareness and respect for common experiences and history, traditions, and the well-being of the self, the
is being/ has S : : e
diversity. aspects of life. collective memory. land, spirits, and ancestors.
formed
- Indigenous ways of
knowing

(;KAD |- CONNECTIONS

Colonization of

The pursuit of valuable
natural resources has played
a key role in changing the

land, people, and
communities of Canada.

Interactions between First
Peoples and Europeans lead
to conflict and cooperation,
which continues to shape
Canada's identity.

Demegraphic changes in
North America created shifts
in economic and political
power.

British Columbia followed
a unique path in becoming a
part of Canada.

land and people:
past, present, and
future

The Global
Community
Global Citizenship




LAND BASED INQUIRY EDUCATION

Learning about the geographic location that we live on.

Giving students an understanding of:

Past - What has happened to the land? What was happening?
Present - What is currently happening here?

Possible Future -What could happen if we do/ do not intervene? Neition by Foalovmend 0
Mheitraded by Juke H'(aughlin
Questions for the Student: '

Past- How have you ended up living where you live?

Present- What is currently affecting you and how you live?

A resource that talks about the Global
Community and the different ways Humans
affect and have affected the Earth and vise
versal

Possible Future- How will you choose where you will live in the future?




WHERE DOES QUR F00D COME FROM!

| B
» Oranges grow ° The farmer sends o i
ontreesina bQXGS of fr_eshly \t/l\:il;'r:‘t:}rlsg\?ggwe’ . :{ri):;eo‘:,g:dys: ra . Ilgunldltitgn .
warm southern picked fruit to a to a distribution grocery trip and EfI?O a'n
country. Warezhouse, where building, where pick up a bzg of w
they’re put in storekeepers come oranges to take
crates and shipped and buy what they home. Jl
~ by boat, train, or need to sell. ‘)
truck. {’L’l’

g

Present: We live in a time of Globalized Industry, we can get whatever food we want, whenever we want. Most
foods we eat are not locally grown.

Past: If we did not have the option to import our foods, what would we eat? At what times/ seasons?

Could we eat oranges?

Future: What could happen if places we get our imported food sources cannot supply us with food anymore?
Would there be enough food here for us to live? Why or why not?




WHAT WOULD YOU EAT!

CHALLENGES HARRTS AND BARTER (2019)

- Classroom education tends to focus on what is
available to people living in a Urban Globalized
Context

- Ex. Canada's Food Guide is not reflective of what
foods are locally available or sustainable

- Practices like hunting, fishing, and berry picking in
Nature is foreign to people coming from other
contexts

- Makes it difficult for students in Rural contexts to
engage with the material , creates a dichotomy
where Urban values are presented in the
classroom




‘Rather than being one definite sort
of thing- for example, physical,
spiritual, cultural, social- a given
place takes on the qualities of its’

BUILDING CULTURAL BRIDGES

““TWO-EYED SEEING” APPROACH S s duaiies
- incorporates both Indigenous and Non- description and expressing them in
Indigenous views equally in the classroom its occurrence as an event: Places
- Both views working in tandem, not having special not only are, they happen’

Indigenous interjections as treats or events
- Encourages students to make connections

Indigenous perspectives and ways

between new knowledge and previous of life play a major role in Western
understandings critically society's notions of

- Recognizes Canada’s Colonial History that has environmentalism and sustainability.
continued to be perpetuated into the present For Indigenous peoples,

- Seeks to be a decolonizing approach that environmentalism and sustainability
reclaims the land through story and shared are not issues that need to be
experience ;eparately adc_jressed and

implemented into classrooms, for
Allows Students to * Walk in Two Worlds with One Indigenous peoples it is a way of life.
Spirit”

Annamarne raener2or?)
D




MOVING FORWARD TOGETHER

- Invite Indigenous members of the “Traditional environmental knowledge is both cumulative
community to share stories and dynamic, building upon the experience of earlier

- Diversifying students’ vocabulary and generations and adapting to the new technological and
awareness of what sustainability socioeconomic changes of the present” (Harris et al, p. 17)

looks like in practice

- Engage in conversations about
seasonality and conservation to
develop a respect for nature

- Listening to Indigenous experiences
and stories

Learning is holistic, reflexive, reflective,
experiential, and relational (focused on
connectedness, on reciprocal relationships, and
a sense of place).

T T A
\, o ¥ 2 4
N 2™

%

First Peoples Principles of Learning
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[HE SIDES OF THE PROTEST - OLD GROWTH FORES

10U WONDER WHAT RELATIONSHIP, IF
ANY, YOUR STUDENTS AND THEIR

ENVIRONMENTAL PROTECTION THE INDUSTRY OF LOGGING PARENTS HAVETO THE PROTESTS. .
- Indigenous values of - Money made off of

land preservation timber
-> Reduction in global -  Employing workers/job

warming creation
= Tourism industry - Global trade >
-  Animal habitat - Interest in renewable

protection practices (longevity of

career) >

The families of these students could be on either side of the protest, regardless of cultural
background or economic status. This presents a challenge in classroom discourse for the
educator in regards to the issue.

Where does the educator stand in the middle of a protest? And how do they overcome the
challenge of a “divided” classroom?


https://www.youtube.com/watch?v=z6YTizBF-jE&index=4&list=PLVTovaaFo2JydUdm3dy2roKxvh82FWFS1
https://www.youtube.com/watch?v=z6YTizBF-jE&index=4&list=PLVTovaaFo2JydUdm3dy2roKxvh82FWFS1
https://www.youtube.com/watch?v=z6YTizBF-jE&index=4&list=PLVTovaaFo2JydUdm3dy2roKxvh82FWFS1
https://www.youtube.com/watch?v=kHuur4Mz0rM
https://www.youtube.com/watch?v=kHuur4Mz0rM

EXPLORING “FOUR PERSPECTIVES ON THE TEACHER'S ROLE”

Thomas E. Kelly identifies four roles that educators "may assume in handling
controversial issues.” (Kelly, 1086, p. 114)

EXCLUSTVE NEUTRALLTY NEUTRAL IMPARTIALLTY COMMITTED IMPARTIALLTY EXCLUSTVE PARTIALLTY
e

Do you march your class out to the old-growth forest and hold hands around the tree?

Do you and your class make papier mache chainsaws to show that making money is
good for the community?

...0r do you just ignore it altogether?



EXPLORING “FOUR PERSPECTIVES ON THE TEACHERS ROLE”

Exclusive Neutrality - The “value free” education. No controversial issues in the classroom
whatsoever. It is hard to give fair perspectives from all points of view. The school is not the place to
discuss religion, race, politics; they should be left up to those institutions.

Exclusive Partiality - One viewpoint is emphasized as the “right way”, while other possible
perspectives are dismissed. Any challenges to this view are disregarded. A more straightforward
point of view: abortion is murder, capitalists are pigs (to give examples)

Neutral Impartiality - The classroom is a place for controversial issue discussion however, the
educator’s viewpoint is not salient. Critical discussion and fair opportunities from all perspectives are
encouraged.

Committed Impartiality - Educators should express their viewpoint, but not “preach” or convince the
correctness of their viewpoint to students. Opportunities are given for students to find their own “truth”
through engaging with fair shares of perspectives.

(Kelly, 1986)
s



CONSIDERING THE COMMITTED IMPARTIALITY ROLE ¢

o you agree? What's
your position?
Thomas E. Kelly suggests that educators should assume the

position of committed impartiality (1986, p. 130 )
That is:

v Ensuring a respected classroom environment

v Fair hearings of all viewpoints

v Opinion of educator expressed, but not prescribed
v Opinion also represents a positive ideal

v’ Cultivation of critical thinking and dialogue

The role of committed impartiality represents a “fully functioning human being”: someone who
feels, acts and reacts. (1986, p. 134)

Links to the BC Curriculum Competency Profiles: Thinking and Social Responsibility
=>  Appreciation of different perspectives, peaceful resolution, thinking
critically.

https://curriculum.gov.bc.ca/competencies




THE DE-MYSTIFICATION STRATEGY

An example of a strategy educators can use to tackle a controversial issue with students is the
De-Mystification Strategy (Clarke, 2015).

This can be modified for any grade level, although use caution with content heavy issues at the
younger level,

What is the issue about? What do you know about the old growth forest?
What are the arguments? What is the problem?

What is assumed? Who is saying what about the old growth forest?

How are the arguments manipulated? What do you see in the newspaper?
On TV? What have you heard?

AW NR

The result of this strategy allows students to see where certain values come
from, the presence/absence of information, and to evaluate their own
opinions. (Clarke, 2015)



CRITICAL THINKING AND OTHER CONSIDERATIONS

Coming into a rural community as an educator, it is
important to familiarize yourself with the environment and
to be aware of local current events. Acknowledging and
respecting the diversity of the students is fundamental.

Instead of ignoring controversial issues that may be
affecting the community (and your students’ families for that -
matter), make it an opportunity for critical thinking and Sreation Tool2
discussion in the classroom.

VesualThanbirgMage: com

https://www.quora.com/What-are-analytical-critical-and-lateral-thinking-skills

What does an old growth forest look like? / \\/hat is the role of the forest in the environment?
Who cuts down trees? / \Why Is the cutting of trees necessary?
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(ONCLUSION

In conclusion, we hope to model and teach environmental education

through an integrated approach that promotes and incorporates multiple

perspectives and ways of knowing by having students contextualize

themselves in relation to land as a form of Global Citizenship.

Ultimately, our goal as educators is to foster critical thinking in

regards to not only environmental issues, but any global issue.
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[NVIRONM[NM[ [DUU\HON is a process that allows

individuals to explore environmental issues, engage in
problem solving, and take action to improve the
environment.

GLOBM UHZEN . someone who is a part of the

- & changing world and contributes to values and
= practices of the community.

GLOBAL EDUCATION: teaching the meaning of the

world and awareness of global issues .

INI[RDISUPHNAH combining or involving two or

more academic disciplines or fields of study.

I

LAND BASED EDUCATION: an approach that

recontextualizes the idea of land in relation to the
past, present, and future.

STEWARDSHIP In an environmental context,

stewardship refers to human actions that contribute
to a sustainable future for humans, animals, and plant
species alike. Acts of stewardship grow from a deep
respect for, and desire to protect, the balance of
nature within the Earth's biosphere.

SUSMINABIHH of, relating to, or being a method of

harvesting or using a resource so that the resource is
not depleted or permanently damaged
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l[XI - Definitions, Strategies, Connections to BC Curriculum (Slides 6-23)

- - Strategies -engage, explore, explain, elaborate, and evaluate. (slides 24-30)
Integrating environmental activities into the classroom, Introduction and Conclusion.

-| - Indigenous Perspectives (Slides 31-35)
Taking a Land Based Inquiry Approach with a focus on Food sourcing

-l— Differing perspectives/beliefs in the classroom in regards to controversial issues (Slides 36-43)



ANNOTATED BIBLIOGRAPHY

BC Ministry of Education. (2009). The Environmental Learning and Experience Curriculum Maps: Environment and Sustainability Across BC's K-12 Curricula.

This is a document put forth by the BC Ministry of Education that offers a conceptual framework for implementing environmentalism and sustainability into the classroom. It is
relevant to the case because it provides environmentally-focused lessons and activities in all subject areas for grades 3 and 4.

BC Ministry of Education. (2007). Environmental Learning and Experience: An Interdisciplinary Guide for Teachers.

This document provides the “what why and how" os environmentalism and sustainability in the classroom. It describes what it is, why it is important and how to implement it into
the classroom. By using the C.AR.E model and the Experiential Learning Model, students should have an exceptional understanding of the importance of contributing to
the global community. This document is central to our guiding research question.

Chiarotto, L. (2011). Natural curiosity: A resource for teachers: Building children's understanding of the world through environmental inquiry. Toronto, Ont.: The Laboratory School at the
Dr. Eric Jackman Institute of Child Study, Ontario Institute for Studies in Education, University of Toronto.

This text is a guide for educators and administration for teaching students the importance of adoption the perspective of a global citizen. It outlines why environmental education
is important and relates to our case 3 question “‘How might you do it in a way that engages the curriculum, this place, and the people within it?" by giving examples like
Experiential learning, place-based practices and integrating cross-curricular unit plans.

Chowdhury, T. R. (2015). The First Step Towards Sustainability: The Practices and Implementation of Environmental Education by Educators in Ontario (Unpublished master's thesis).
University of Toronto.

This is a masters thesis from the Ontario Institute for Studies in Education of the University of Toronto. It outlines the importance of local environmental education and
demonstrates how an educator could integrate situations and issues that are happening locally in to your classroom curriculum without bias,. This links back to the Case 3
question “Should you integrate what is happening locally into your teaching." This text answers yes if the content is culturally appropriate and relevant to the local situation.



ANNOTATED BIBLIOGRAPHY

Clarke, Pat. (2015). Teaching controversial issues: a four-step classroom strategy for clear thinking on controversial issues. Retrieved from

When looking at the protest aspect of the case study, it was important to explore the teacher's responsibility with a controversial issue. This article provided an approach to
controversial issues for educators. The approach is a four-step “de-mystification” strategy, which helps students unpack and explore all the viewpoints and background
information of a controversial issue. This strategy could be useful for all grade levels as educators see fit. It is also emphasized that educators should introduce
controversial topics in the classroom - towards global education and global citizenship.

Furger, R. (2007, October 2). Taking It to the Class: Green Projects for the Classroom. Retrieved October 23, 2016, from
https.//www.edutopia.org/environmentally-conscious-lesson-ideas

This website has articles for lesson plans, classroom management strategies and project-based learning techniques for K-12. This article outlines some lesson ideas for

environmentally conscious teachers. This article focuses directly on students from grade 3-4.

Harris, C. E., & Barter, B. G. (2015). Pedagogies That Explore Food Practices: Resetting the Table for Improved Eco-Justice. Australian Journal of Environmental Education, 31(1),
12-33. doi10.1017/aee.2015.12

Situated in Victoria, this resource effectively outlines the growing ecological concern surrounding Canadian food options. It outlines the problem with globalized food sourcing,
looking into fishing practices, and how local food reliance has impacted the community. It frames it argument around the need for equity in the education system in regards to
viewing rural locations as less ideal than urban. In the school that was researched their methodology included: asking students to share their local food knowledge, having elders
share origin stories for Aboriginal food practices, and food storage options ( root cellars). Using food as the central theme for the study, environmental education is achieved
holistically through multiple subjects while maximizing student engagement; exactly what the teacher in the Case wanted to implement.

Hatcher, A. (2012). Building cultural bridges with aboriginal learners and their ‘classmates’ for transformative environmental education. Journal of Environmental Studies and
Sciences, 2(4), 346-356. doi:10.1007/513412-012-0088-6

This resource provides a “ Two-Eye Seeing” Approach that values equality between Indigenous and Non-Indigenous perspectives in the classroom. Though predominantly
focussing on the view that science is stagnant in the classroom, this article shifts the focus onto the changing state of the environment and education as a contextualized
process. The content is closely aligned with The First People's Principles of Learning, touching on Indigenous knowledge, worldview and others. Given the possible Indigenous
presence at Oceanridge, the Teacher in Case 3 could adopt the “Two-Eye Seeing" approach to help engage the students by accessing their funds of knowledge about where
they live.


http://bctf.ca/globaled/teachingresources/clarkepat/teachingcontroversialissues.html
http://bctf.ca/globaled/teachingresources/clarkepat/teachingcontroversialissues.html

ANNOTATED BIBLIOGRAPHY

Kelly, T. E. (1986). Discussing controversial issues: Four perspectives on the teacher's role. Theory & Research in Social Education, 14(2), 113-138.

In regards to the case, the educator is entering a classroom that may have a relation to an ongoing environmental protest. Where should the educator stand in
the middle of a protest without jeopardizing the relationship with the students and their families? Thomas E. Kelly explores and critiques four different
perspectives educator's may have for controversial topics - exclusive neutrality, exclusive partiality, neutral impartiality and committed impartiality. Kelly
concludes that teachers should assume the position of committed impartiality, which welcomes and investigates all viewpoints of an issue. This position should
be considered among all educators in our society today.

Vermond, K., & McLaughlin, J. (2014). Why we live where we live. Berkeley, CA;Toronto, ON;: Owlkids Books, Inc.

This is an informative Children's' book that speaks about the World in relation to Humans. Topics include: Food, Electricity, Water, Money, Cities, etc. Each
topic is addressed as a culmination of moments in time, each section has a historic element, speaks about what is currently happening, and prompts the
reader to think personally about their own choices. In relation to the Case, the teacher seems to be unfamiliar with rural communities and does not have
much information about their students. Using an inquiry approach using the examples and content from this book, the teacher could be able to understand
more about the history of Oceanridge through interaction with students and the land.



