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Introduction

Full Day Kindergarten Guide

This transition [ to school] is as much a social-emotional issue as it is an
academic one. Making friends — for children and parents — is an

integral part of this transition.

Strong family-school-community relationships can make transitions
easier. These relationships are strengthened by ongoing communication
and valuing the roles of all the adults in children’s lives: parents,
extended families, local community members, teachers, school
principals, and other educational personnel (teacher-librarians, teaching
assistants, etc.).

Effective communication and collaborative relationships that support
children’s vertical and horizontal transitions contribute to their social and
emotional well-being and academic success, throughout their school

years and beyond. %




Introduction

Why is community important?

Gaitan: Culture, literacy, and power in family-community-school-relationships

3 major principles to connect to community:

1. How are people communicating to each other?
a. Languages spoken at home
b. Forms of media used to send info ( newsletters, e-mails etc)
c. Quality of information itself, who does it pertain to
2. Culturally, are educators literate about the community’s practices?
a. What is valued? In the school, in the neighbourhood
b. What are the power dynamics? Economically? Politically?
3. How are people participating?
a. Does everyone have access? Availabilities, language offerings
b. Are needs being met? Is what you’re implementing what your community needs?
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Introduction

What should teachers keep in mind?

= |tis a collective process
= Culture is always changing
= Your role as the teacher is to be malleable

The emphasis is not on “Who’s in charge?” but rather on “How can
we get things done?”’ (Blank et al, 2006 p. 8)

...because its all about the Children!

TBrdging " TBuffering

Welcome and Manage Minimize disruptions
collaboration Partnerships

Institutionalise partnerships Prevent increased bureaucracy

and inefficiencies

Democratise governance Manage conflicting perspectives
schools

Join neighbourhood coalitions Avoid overly ambitious
Model commitments and burn-out

Valli pl2. Leadership’s bridging/buffering tensions in partnership models.




Introduction

What is Community Development?

* Itis place based instead of school based
* Views community transformation holistically and reciprocally

Main components:
(a) the conditions of distressed communities must be changed for the educational

and developmental outcomes of students to improve

(b) thriving, sustainable communities need high-quality neighbourhood schools.

The essential components of a community’s capacity to enact change:

v’ Leadership development
v' Community power

v’ Social capital
(Gold, 2004)




Introduction

Who are the participants?

supporting th

learning, includes all
ers, and volunteers

What do they have i
Common: The Children.
Interacts with all of these Communlfy Geographically, the collection of
spheres every sphere also people in a given space. In our
?

context this is around the school.

interacts with each other. Includes community centres, parks,
other recreational groups etc.




The Case

You've landed a job as a kindergarten classroom teacher in an ethnically,
economically, linguistically and culturally diverse neighbourhood.

When you stepped into your school a couple of days ago, a young
mother was in the office registering her children.

The mother looked you up and down and said, “When my son was at this

level, all they did was play. How are you going to make sure my daughter
learns to read and write and add and subtract?”

“I, uh, well...please come to the Meet the Teacher Night in September,” you
replied. “I'll share my plans then.”

“Start out with getting to know your kids and building your classroom
community.”

After a brief introduction, Sam tells you he’s meeting with a few members of
the Musqueam Nation to plan a school event for next week.
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What are the barriers and possible
solutions to bridging the gap
between caregivers and educators?

-building a community
-caregiver and educator relationship
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The Causes of Disconnect

What are some of the barriers that cause the gap between
caregivers and educators specifically?

Communicative |deological
* Language barrier * Parental expectations vs.
* Use of jargon educators goals
e Limited or no communication at * The value of school itself
all * The roles expected of each other

* Misaligned focus of the common
factor, the child




The Causes of Disconnect

Language Barrier

How can caregivers and educators communicate if they do not speak the
same language?

Caregivers may be unable to speak English, or whatever the L1 language
is in the school.

According to Gaitan (2012), parents in Latino communities feel
disempowered because of their limited English language skills and their
limited knowledge of the education system. (p. 305)




The Causes of Disconnect
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Use of Jargon

Educators may use language that
caregivers and community members do
not understand, whether it be terminology
or acronyms.

Imagine you are meeting your
child’s teacher for the first time and
they say this to you:

“Aligned instruction with buy-in by highly
qualified teachers for authentic inquiry- based
learning and student engagement in

professional learning communities will produce
21st Century skills in our youngsters.”(l_atta’ 2013)




The Causes of Disconnect

Limited Communication

Simply put, very little communication is established
between any of the three spheres.

It could be just by choice. Joyce Epstein (2010) explains
that schools "might conduct only a few communications

and interactions with families and communities, keeping
the three spheres [school, family, community]...relatively
separate” (p. 82).




The Causes of Disconnect

Caregivers Values vs. Educators Goals

In response to the issue of play and academic skills in the case:
According to research:
-educators focus on the “independent learning of various developmental domains”

-while mothers focus on “adult guided learning of curricula in preparation school”
(Colliver, 2016, p.4-5)

“In non-technologically advanced societies, anthropological research suggests
mothers do no consider play as a means for learning” (Roopnarine, 2011)

Who values what?

“mothers value literacy and numeracy six to eight times more than educators”
“Other studies show that mothers rank academic skills as more important than any
other skill, while educators rank them second last.”

With mothers, there is doubt that play will “lead to the learning that will ‘get
children ready for school’
(Colliver, 2016, p.4-5) 14




Bridging the Gap

...making sense of it all

https://www.youtube.com/watch?v=WK8dUmauwTE




Bridging the Gap

...between educators and caregivers

Use creative forms of communication
“Failure to communicate effectively accounts for many conflicts in
parent and school or community partnerships.”

> Blogs: With technology all around us and keeping in mind the
proper protocols for producing a class web blog, this can invite
caregivers to see and read on the activities of the class. Moreover,

they can allow them to “feel more connected to their child’s
education.” (Powell, 2012, p. 24)

> Newsletters: A print equivalent of a blog and to consider for those
who do not have access to technology. This could also include
some housekeeping information like important dates, upcoming
school trips, etc.

> Weekly/Monthly Reports (individual): To inform the caregiver
how their child is domg in the classroom and hlghllghtlng some 16




Bridging the Gap

...between educators and caregivers

The community can serve as an excellent resource to bring together
families and schools.

As show in the excerpt below from an interview (Shillady, 2014) with an
elementary school principal, the community can give cultural and
linguistic support:

One lesson we learned pretty quickly is that just putting out a flyer inviting
families to come isn’t enough. We never met attendance goals with this method.
Then we realized just how important it is to personally reach out to families. This
brings me to my earlier point about being part of the community. Making
connections and building relationships is how you get families in the door.
Communicating with a population that speaks so many languages can be
challenging. Fortunately our parent-community coordinator provides Spanish
interpretation and translation as needed. We also provide both English  and
Spanish translations of all written communication sent home to families. (p. 48)
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Bridging the Gap

...between all spheres

Using the community as an enhancement to children’s learning which
opens up opportunities for caregiver involvement.

Field trips, for example not only takes learning outside the classroom, but
it allows for “improved critical thinking and problem solving skills, greater
personal efficacy and leadership development, or enhanced social
responsibility and career opportunities.” (Claiborne et. al, 2016, retrieved
from https://cft.vanderbilt.edu/guides-sub-pages/teaching-outside-the-
classroom/)

And with school activities like field trips, opportunities such as rA
volunteering, touring and leading become available to caregivers.




Bridging the Gap

...between all spheres

Overlap of all three spheres are key to a successful partnership,
and most importantly, to the success of a child’s overall

development..

As Epstein reports , “frequent interactions between schools,
families, and communities, more students are more likely to
receive common messages from various people about the
importance of school, of working hard, of thinking creatively, of
helping one another, and of staying in school.”




Let’s Critique...quickly.

Critique your given school event

Strengths and weaknesses

Do they relate to the three spheres?
Concerns?

Improvements?

This activity would be useful to remind teachers to be critical of
the events that happen in their communities to ensure that all
events are inclusive of the community as a whole
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Glossary

Caregivers - People responsible for supporting the child
Community - Geographically, the collection of people in a given space. In our
context this is around the school. Includes community centres, parks, other
recreational groups etc.

Community Development Model - An approach that focuses on the development of
the entire community, viewing the school as a component and a participant in its
development

Community power - The potential a community has as a collective to do work, make
changes

Jargon - Language used for a specific group. May be misunderstood by others.
Leadership - a group of individuals that are responsible for planning and enacting
positive change

School - Facility of learning, includes all staff, workers, and volunteers

Social capital - a network of relationships that positively influences the efficiency of a
social group
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