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In their respective ways, both the Hamre & Pianta (2005) quantitative approach and the Sleeter (2009) qualitative research provide effective insights into uniquely different focus areas of educational research. The intended research proposal I am formulating will be conducted within a First People’s community. As such, the qualitative approach has affordances that are more consistent with Aboriginal epistemology, community protocols and needs. 
Critical Summary
Utilizing a causal variance qualitative research design Hamre et al (2005) seek a means to extend previous research in this field and determine the effectiveness of more emotionally and academic supportive environments on the academic-mastery and interpersonal functioning of at-risk grade one youth. The researchers had at their disposal, data from a national study that included 5416 consenting participants in 32 different states identified from birth via hospital records. The next investigative step involved selecting a random sample of participants from those that had a complete data set, generating a sample of 910.  This group contained the two sub-sects required. The first, were the high risk youth who demonstrated three specified factors: mothers with low education levels, marginalized socio-economic backgrounds, and evidence of problematic behavior from Kindergarten records.  This group’s results were juxtaposed with the data from the second group of low-risk peers. The inquiry was conducted in a quasi-experimental manner, given the inability to divide the youth into separate classes. 
The researchers hypothesized that the participants placed in a more supportive classroom would score higher than their sub-group peers in the more traditional classrooms. And further show scores that were comparable to the other low risk students in their supportive classrooms.  To initiate comparisons, the inquiry utilized achievement summaries from within the first 54 months of the participants’ education against a battery achievement assessment administered at the end of the grade 1 year. This was combined with results from a teacher survey that specifically identified positive and negative personal interactions with the students.
I would posit that Hamre & Pianta gravitate towards a quantitative compilation because they did have access to this large data set, and that remains the most effective method of systematically organizing numerical data. These statistics additionally allow a means of producing the ANCOVA results which demonstrate clear empirical evidence of the dynamic that exists between the two variables.

The C. Sleeter 2009 study adopts a qualitative methodology approach. The fieldwork involved in a qualitative case study produces an effective means of descriptively measuring the changes in teacher’s thinking during their professional development class on multiculturalism curricular approaches. Moreover it produces a “thick, extraordinarily descriptive illustration” of a participant’s experience (Sleeter, 2009).  The inquiry delves into a number of data gathering methods including reading participant writing, informal interviews, and observational data. Sleeter moreover includes specifics about how this participant was chosen to evoke maximum learning and data gathering opportunity.
 The inclusion of an illustrative rubric serves as a means to identify and measure the participant’s growth in sophisticated thought surrounding multicultural curriculum. And as a means of confirming these observations, I found it of particular note that the researcher encouraged the participant to review the document in its draft form and ensure that the meaning being extrapolated from the participant’s words was correct. Gathering information from this rubric and the other data allows the formulation of well analyzed conclusions and recommendations for teacher education programs. There is also a thoughtful commentary on the difficulties faced by current models of instruction for teacher professional development programs. 
Effect Analysis
True to the qualitative case-study methodology, the Sleeter case study participant was not chosen in a random process. This practice is in alignment with other such research, where the selection process takes place in a way that allows the most suitable participant to be chosen (Gay et al, 2012). The result is a richly detailed and intimate portrayal of comprehension. Opposite to this are the efforts of Hayre & Piantra to randomly produce a sample of the population selected for research. While their investigation produces valid, controlled and evocative insights, the participants remain a faceless group. The investigators also clearly identify how the data was not generated specifically for their purposes and appropriately allude to problems and issues that might arise because of this. 

Given the need to be systematic with the large quantity of data, Hayre & Piantra’s use of bio-statistic analysis methods, such as the analysis of covariance, generate production of interpretable results in the most effective manner. In turn, allowing for the accurate formulation of acceptance of their original hypothesis.  By comparison, I found the Sleeter results, even with the systematic analysis, lacked an appropriate sample size which undermines the effaciousness of the argument. Employing a larger focus group and garnering data from a survey or group interview, in conjunction with the case study, would have brought more bearing upon the conclusions. Especially in light of the reflective and insightful suggestions for changes within other professional development programs made in her conclusions. This guidance is more specific and action-oriented then the overly generalized and limited recommendations from the Hayre & Piantra study. They left only the broadest, most general suggestion that teachers and schools should be provided with professional development and measurement tools to improve the socio-emotional classroom conditions (Hayre et al, 2005).
 Implications for my own research interests
An argument can be made that quantitative methodology allows for too much distance to generate between the participants and researchers. In the cultural traditions that dominate many First People groups in Canada, this is not an effective or even acceptable approach. As much as the statistical analysis appeals to my science background, it poses an insurmountable set of problems for the Indigenous community both because of their troubled history with Western-Euro researchers and because of its failure to comply with time-honored protocols.  I posit that a smaller sample size, in conjunction with a variety of qualitative data gathering techniques would produce compelling and objective investigative results applicable to the needs of the community. Qualitative design further emphasizes thoughtful and appropriate selection of participants; articulating the insightfulness of the perception of individuals within the community that the research will most directly affect.  

Further to this, qualitative methods offer the additional affordance of being in line with ecological ethics that further parallel and support Indigenous holistic, cultural traditions (Flinders, 1992). A qualitative investigation can be conducted in a place-based fashion, which simultaneously aligns with many basic Aboriginal paradigms and epistemological approaches. The way in which qualitative methodologies emphasize observations and understanding the natural order, parallel alignment with protocols specific to a community (Gay et al, 2012).  Moreover, the tools of the qualitative researcher (unstructured interviews, observations, archives) lend themselves well to seeking permission from elders and stakeholders for the research to be conducted. 
The statistical analysis tools utilized in quantitative techniques would be an alien concept to many elders and would segregate the community further by preventing an intimate understanding of what was being done. Experiences of imposed quantitative research upon First peoples have a warranted a guardedness about the intent of external researchers. This approach, with the need for a large sample size, also forgoes consideration of the unique differences that exist between communities. The results generated are potentially over-generalized and lack the specificity that is needed for applicability to individual communities. What is needed is an approach to research that produces appropriate insight and respects the protocols and complexity of issues in specific communities, as seen with qualitative methodology.
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